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ABSTRACT 

This is number four in a sariea of leacurca aatiuals 
consisting of 11 seguenced cttrriculiim guides de^elcpad by the 
Demonstration and Besearch Center for larly Education (DARCIB) for 
use in early childhood education prcgrass, Emphasia is placed on tie 
aeirelopBent of sensory^ abstracting and mediatingr and response 
skills. The projected order oS the units iai 0} Sll Aiout He* (2) 
Plants, (3) lutnmn^ (4) Home and Paiilyir (5) Winter^ [6} Pcreat 
Animals^ (7) Neighborhood and Cottmumity^ (8) Farn aiiifflals# {9) 
Spring* (10) Transportation* (11) farm Crops. Each unit is inteaaed 
to build upon slcills deffeloped in preceding ones. The fourth unit, 
••Hoae and Pasily^" is primarily a social studies unit f musing on 
characteristics of fanilies^ patSr tomes^ and objects found in hofles. 
The suggested time for the unit is three weeks, instructional 
activities are presented side by side with basic skills to be 
developed, i list of instrttctional materials ana tieir sources is 
given. The appendix includea action^songs^ poems, and patterns for 
teacbex^made materials. (MS) 
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FOREWOHD 

The Use of BARGEE Resource Unit Manuals 

series of resource unit manuals consists of 11 curriculuin guides. Each 
utiit^ullds upon preceding units , movitig the child to higher levels of develop- 
ment and understanding. The projected order of the sequence of units is as 
follovf-i: 



1) 


All About He 


2) 


Plants 


3) 


Au tumii 


4) 


Home and Family 


5) 


l^lnter 


6) 


Forest AntmaLa 


7) 


Neighborhood and Conimunlty 


8) 


Farm Animald 


9) 


Spring 


10) 


Transportation 


11) 


Fann Cropb 



Although it is not suggested that the units be Individually followed as 
"recipe books," it should be restated that each unit builds upon skills devaloped 
In preceding ones. Thus, beginiilng with activities in Unit 10 ^ould present 
problems for the children If they have had no opportunities to develop and refine 
the skills presented in preceding units. Another reason for "beginning at the 
beginning" Is the development of the teacher. The first five units are written 
In a great deal of detail to be very suppartive of the teacher and give her a 
number of Illustrations of skill development activities. As she becomes more 
confident and creative in designing her own activities and materials, the text 
becosies less descriptive and detailed. Units 6, 7, and 8 will present more 
opportunities for the teacher's original ideas* The final three unlta are 
planned as "akeletar^ guides Indicating skills and concepts, a f^vr suggeatad 
activities, and a publications list. They ^111 leave a lot to the discretion, 
iDaaglnation j and abilities of thm Individual teacher. 



Each unit begins with an introduction stating the specific goals and objec- 
tives of that unit. A certain number of veeka for covering the material Is 
suggested. These are suggestions , howeverj and should not be Interpreted as 
"law," The most appropriate way for a teacher to use the units is in the way 
that will be most valuable to each teacher and her particular group of students, 
Mjustments may need to be made on the basis of geographic location^ the range 
of the children's experiences and the amount of time required to cover the 
daalred material. The teacher may decide to substitute some of her own activi- 
ties, She ma^> like some units better than others; prefer some sectloiis over 
others. She should feel free and comfortable in making these adjustments. 

Should the teacher decide to follow the units rather closely at first , she 
should do so bearing in mind that the subject matter they cover was meant to be 
only a part of a full day^s activity. Three solid weeks of any one unlt^ all 
day, evaryday^ could be a disaster as far as rnalntainlng interest, attenciveness , 
and motivational level. It would also be advisable to skip a day of unit related 
activity occasiDnally for the same reason, 

ill 
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The teacher will find that, although two to three weeks have been suggested 
for most units s there is far more material than can be covered duriai a small 
part of each day for three, weeks. She will, therefore, find it neces^^ry to be 
selective. 

The basic layout of the resource units runs approKimataly according^o the 
following patterrJ ^ 

1) Introduction 

2) Concepts and Understandings 

3) Sequenced Instructional Guida 

4) List of Suggested Materials 

5) Append lie 
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Basic Skill Davelopmen t 



The Inforniation Processing Model provides a framework for an emphasis on 
basic skills to be extanded and daveloped through the activities of each unit 
understandiTig, The primary purpose of the unit content is to mottvate and 
encourage chtldran to use basic skills* Mastery of unit content, theni is 
secondary to the development of basic skills. Instructional activities utilize 
materials and experiences of interest to most young children , thereby providing 
children with many opportunities Tor developing SENSORY, ABSTRACTING, and 
RESPONSE SKlLLS^ — those skills necessary to receive inf ormationj to organige 
information, and to respond to, or us 65 information in a meaningful way. These 
are the skills necessary for cognitive growth and the development of intellect 
tual competency. Mastery of the basic skills will make it more possible for 
children to Impose order and structure upon the environment in which they find 
themselves * 

While the DARCEE Curriculum diagram has categorized specific skills under 
the headings of Sensory, Abstracting^ and Response Skills, it Is Important to 
note that in reality there is no such clear-cut separation. The diagram is a 
conceptualization of a process and j as such, is a representation of a way to 
organize basic skills in order to think about them in relation to curriculum 
development , It does not imply that at any time a child would be expected to 
use one skill only* For example, even though an activity may emphasize the 
development of color concepts Cabstracting skills), the child is using » at the 
same time, his sensory skills (receiving information) and perhaps also his 
response skills (expressing inforniation :^bout color). The categorization of 
basic skills is simply Intended to point out the emphasis of a particular 
activity while assuming that in any endeavcr the child is actually using a 
vaiiecy of skills to reach a particular .accome. 



Sensory skills refer to those skills which involve the senses of seeing, 
hearing, tasting, smelling^ feeling, and touching. They are basic to all skill 
development because all that is learned is received through one, or a combina- 
tion of move than one ^ of these sensas, A child sees that two cubes are alike 
because he sees they are the same color » A child hears that two sounds are 
different because one is loud and one is soft, A child feels that a pin is 
sharp because it sticks him. Generally speaking, however, simply receiving 
information through che senses does not require the child to think about the 
information* The child can see that two cubes are alike » or hear that two 
sounds are different without knowing, or thinking about » the name of the color 
of Cne Cuba or saying that one sound is loud and one is soft. The child can 
sense the pain of the pin prick withoiit knowing the words sharp or pin. 
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When activities that emphasize sensory skill davalopment are presented, the 
child Is expected to behave in t. physical way rather than to respond verbally 
(with words, phrases, or sentences). It is certainly all right for the child to 
respond verbally for he is, in fact, letting you know that he is ready for the 
next level of skill development. What is Important, though, is that the behavior 
usually eKpected when the emphasis is on sensory skill development is in terms 
of a physical rather than a verbal action. 

Activities emphasizing the receiving of information through the senses 
represent the first level of skill development in the DARCEE Curriculum. A wide 
range of sensory eKperiences, with the teacher close by to label and describe, 
provides the foundation upon which the child builds more complex skills and 
understandings. The ability to cake in information through all the senses is 
fundamental to the future learning of the child* 



Development o f Abstracting an d Mediating Skills 

Abstracting and mediating skills refer to those skills which make it 
possible to organize and store incoming information In such a way that it can be 
readily available for present and future use* The development of these skills 
helps the child pull out the most Important factors to remember about a person, 
object, or event. Impressions received through the senses are soon lost unless 
the child has some way of organizing the key elements of information. New infor- 
mation becomes more meaningful when it can build upon what is already known. 
Being able to organize information requires the child to think about incoming 
information and to sort out what is most important about it. 

The level of a child's language development is very closely related to the 
development of abstracting and mediating skills. In fact, the ability to asso^ 
elate labels with objects is a mediating skill; e,g* ^ using the word round to 
associate balls, apples, orangess circles. The child does not necessarily have 
to be able to speak the word at this point* He may have a much larger under 
standing vocabulary than he does a speaking vocabulary* It is often by his 
physical action, an observable behavior, that the child indicates he is able to 
organize inf ormatlon«»to associate, classify, and sequence things in his environ-- 
ment. When the child has had many opportunities to experience round objects, 
he may be shown a ball and a cube and be asked to show which one is round. If 
indeed the child has in some way organized information about roundness, he will 
respond by pointing to, or picking up, the ball. He will respond in a similar 
way to the presentation of any round object whether or not he has knowledge of 
the particular object. For example, the child may never have seen a globe; but 
when shown a globe and a cube, he will be able to pick out the globe as something 
round . 

Activities emphasizing the organization of information through abstracting 
and mediating skills represent a second level of skill development in the DARCEE 
Curriculum, According to the individual child's skill level, he may be expected 
to respond either non-verbally or verbally. The response the child uses is 
dependent upon the quantity and quality of his sensory experiences and his level 
of language development* 
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D Q y_Q 1 Q_P n^ent of Respons e Skills 



Response skills refer to the ways in which the child is able to use or 
express the information he has organized. The responses may be verbals moving 
from single words to compiex sentences ^ or the responses may be physical 
actions; e.g., cutting, pasting, painting, etc. All unit activities call for 
either verbal or motor (physical) responses ^ or a combination of both, and aire 
sequenced to help the- child refine his skills of responding, moving from gross 
responses (single words, tearing paper) to fine responses (complex sentences, 
cutcing on a line with scissors)* 



Levels of Skill Development 



Discr Lmi nates i the ability to make some distinction of likeness and dif- 
ference between people and objects. The child tnay point to something, pick it 
up ^ turn his head in the direction of it^ etc*'-'^a physical action indicating 
that through one of his senses he is aware of likeness and difference, Mat^c hljig^ ? 
the ability to place like objects together, requires the child to discriminate , 
such as, between a red cube next to another red cube and a red cube on top of 
a piece of paper* Neither discriminating nor matching requires a verbal 
response , 

Recognizes : The child indicates by a physical action that he understands 
v,*!iat is said to him* Recognition does not require a verbal response-— the 
teacher supplies the label, A red, a yellow, and a blue cube are placed before 
Che child. The teacher says, "Show me the yellow cube," The child recognizes 
the concept of yellow if he points to or picks up the yellow cube. 

Identifies : The child is expected to give a verbal response— to supply a 
label for a given object. The teacher holds up the yellow cube and asks, "What 
color is this?" The child Identifies when he responds with the word yellow* 



Sequencing Within the Curriculum 

Throughout the DARCEE Curriculum Guides, it will be noted that the expec- 
tations for the development of children follow a sequential order. The child 
must be able to discriminate and match objects before he is expected to recog- 
nize them. He must be able to recognise objects before he is expected to 
identify them* 

discriminate . . ^ , , ^ . ^ 

- -> recoeniEe ^ identity 

match - 

Additionally, sequencing principles determine the order of the presenta-- 
tion of unit content and skill development activities* Unit content is 
developed in an order of Increasing complexity t^nd abstraction while, simul= 
taneously, skill development is proceeding from simple ^ gross, seni-.ory skills 
to compleK and abstract response skills. Each unit builds upon the. concepts 
and skills of preceding units, moving the child to higher levels of under^ 
standing and skill development. For example^ the content of the first unit, 

10 
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All About Me, was about Che child himsejf~a topic of obvious conrarn and 
interest to him. Succeeding units about people take the child away from him-^ 
sell into the Home and Family and then the Nelg hburhood , Proceeding through 
the units, instructional activities provide many opportunities for the skills 
of receiving, organising, and expressini information to become increasingly 
refined and complex. Within each unit, the instructional activities are' 
ordered to coincide with the continuing growth and development of more abstract 
and complex skills. In utilizing the principles of sequencing, the DARCEE Cur- 
riculum makes it possible to begin at the child's immediate level of develop- 
ment, ana, by reviewing and eKtending previously learned concepts and skills, 
to introduce the child to higher levels of skill development in a manner 
appropriate fur the individual child. 



abstract stimuli 

complex tasks 
shared materials 
more quiet, sedentary activities 
extended activities 



gross i iscr iminat ion 
perceptual--motor emphasis 

gross coordination ^ 
external reinforcement 
and control dependent on 
teacher direction 



fine discrimination 
conceptual-language emphasis 
fine coordination 
internal reinforcement 
and control iLidependent of 
teacher direction 



concrete stimuli 
simple tasks 
individual materials 
action-^involved activities 
short activities 
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Introduction 



Thi fourtti unit 8 Home and Family ^ is primarily a social studies unit. It 
ia intanded to iHCend the coneepts and und^rstaiidings in Unit 1* All ^otit Urn , 
f^Dcusing mw- on. the total family unit* The major content objective for the" 
cliXd la to expand hli understanding of living things aa introduced In the ^ 
iitmt three units ^ The Baajor skill objectives are to review and extend the 
basic concepts and iHlls previously acquired - 

This ualt, like preceding units j will need to be adapted to a part;icular 
g^DLip of children. It is tioit Important that the teacher secure information 
atout each cllld's f amily--number of members and identity of each member, 
dwLUrig place md address. Without this inforttatlon. It is ioposslble to ask 
relevant que^ticns or to evaluate each chilci's responses. The partlctiLar con- 
cepts to be streised regarding types of homes, family constellations and roles 
of family mefibeTi ihould be made relevant to the families represented by the 
gcoap of children and the particular locale in which your children live. All 
m^te rials shculd reflect the physical characteristics of the children, their 
familieSj and tfcelr homes. 

It suggested that three weeks be devoted to the unit Home and Family . 
If the Ihankagiving holiday occurs during this tinier understar^.ing K of the 
unit Autumi can easily be Incorporated into this unit at the appropriate time* 
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CQncipts and UndeystandlTigs 

A, A group of pecple living together Is usually called a family* 

1, Everyone ^ho belongs to a family Is a family member* 

2, Members of a fanilly have special nanies. 

mother wife grandfather 

f atb huiband aunt 

sisLvr parent uncle 

brother grandmother cousin 

3, Usually the members of a family include males and females j» adults 
and children s 

4, The members of a family are differant ages and sizes. 

a. Some laeinbers of the family are older and bigger than you are* 

b. Some members of the family may be younger and smaller than you 
are * 

5* Many meinbers of a family have the smue last name— the family name* 

6* Often menihers of a family tend to loolc somewhat alike. 

7. The mefflbers of a family help each other, share, and take care of 
each other. 

Bi Families are dlffereiic In many ways. 

1, Families are different In size* 

a* Families with just a few aembers are small* 
b* Faittlllee with many members are large, 

2, Families are made up of different memhers. 

a* In maTiy families the members are the father ^ the n.otherj and 
their children ^ho are brothera and sisters* 

b. In sone families, there is no father or mother* 

Cs In aome families , there are no children- 

d. Sometimes aunts j uncles, grandmothers^ grandfathers, and 
couains are members of the family* 

C. The place ^^here our family lives im called our home* 
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1. Most homes are In a building which has walls, a floor, a roof, 
doors J and windows. 

2. A liome providas us with a place to rest and sleap, to eat, and to 
play* 

3. A home protects us from heat In the suimer, cold in the i^lnter 
wind J rain, and snow, ' 

D. Our hones are different in many ways* 

1- There are different types of homes. 

a. Some families live In a house, a building In ^^hich only one 
family lives* 

b. Some families live in an apartment with other famillas Itvlnfi 
around them. 

c. Some families live in a mobile home or trailer vhich can be 
iQoved from place to place • 

d. Some families live in a duplex which is a house for two 
families , 

2, T^ere are many different sizes and shapes of homes. 

a. Hones differ in the number of floors or stories i soma have 
one floor- some have two floors; some have three floors; some 
are split-level, 

b. Homes differ in the number of rooms inside i some are small 
with Just one or two rooma, some are large and have eight or 
more rooms | some are mlddle-slge homes* 

3, Homes are different in color and in the amount and type of trip 
and decoration* 

4, Homes are built of different materials. 

a. Soma homes are^built of wood which is often painted. 

b. Some homes are built of brick or cement block made from clay, 

c. Some homes are built of stone, 

d. Some homes are built of wood covered with aluminum Cmatal) 
s id Ing . 

e# Some homes are built of stucco* 

f. Some homes are built of combinations of materials. 
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5p Homes art dlfferetit in ttge, 

a. Somm horaes have Just been built and are new. 
Sorae hOTei wete built long &go and are old* 
6, Homes have dtfferertt addrasses - 

a. An address is a set of numerals and the name of a street or 
road , 

b. kvL addreis is used by people to find a eertain home, 
The outaide of a home has many parts. 

1. Each part of the outside of the home has a name and a special use* 

roof foundation 

chlnuey porch ^ stoop 

sides steps-^^ratling 

tJindovs—window sill awning 

window paM shutters 

storo windo\f rain spout 

door—doorknob mailboK 

door sill 

storm door 

screen door 

2, The parts of the area around a home have special names. 

yard patio driveway 

lawn sidewalk fence 

garden garage 

flower bed carport 

The inside of Biost homes is divided Into different parte, 

1, Most parts or sections of a home are called rooms* 

a* Each room has a floor, a ceiling, and walla ^ usually four, 

b. Rooms have special namesi living roomp kitchen, badrooras 
bathroom, dining room or dining areaj study or den, family 
or recreation room, utility room, 

2. Some homes have a part called an attic which is at the top of the 
house under the roof. 

3* Some homes have a part called a cellar or basament which Is under 
the foundation. 

4* Most homes have small rooms with no windows called closets. 
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G* The rooms of a hone contain many objects which are used by the faalLy 
mambers fut certain activities, 

1, The living room contains certain objects used for partlciilar 
activities » 

a* Living room objects might include a couch or sofa, chairs, 
stools, tables (end tables, stands, coffee table), lampa^, 
televisloii, telephone, radio, record player » pictures, f lover 
arrangsiQeiits, books, magaEineSs ne^^ipapers- 

b. The living room might be used for sitting and talking with 
family oeabers, friends, and guests; watchtng television^ 
listening to the radio or record player | reading books i news- 
papers, or magazines; playing with toys and games; eating; 
napping o^ sleeping* 

2, The kitchfen contains certain objects used for particular 
activities . 

a, Kitchari objects might Include a stoves refrigerator, sink, 
table, chairs, cabinets or cupboardi ^ dishes (plntes^ bowls, 
cups* saucers), tableware (knives^ forkss spGons), po?:s and 
pans (saiica pan* frying pan or skillet , coffee pot^ teapoCp 
ketcles cake pan), cooking utensils (egg beater, knives, 
potato peeler, selvej grater) ^ mixer, toaster^ can openers 
dishwasher, freezer, washing nachlnej dryer, iron, ironing 
board* 

b. The kitchen might be used fox gtoring, preparing * anJ eating 
food; storing and washing dlshas and cooking equipment' 
washing, drying, and ironing clothes | stoiclng cleaning equip-* 
ment; vieltlng with friends, 

3- The bedroom contains certain objects used for particular 
activities. 

a* B^'droom objects might includes bed, dxeaser, chest, chairs 
clock, wardrobe^ desk, sewing machine, toy boK. 

b. The bedroom lalght be used for resting and sleeping; storing 
clothes and dressing; storing toys and playing with toys; 
Ironing and sewing,* reading; v?atching television* 

4t The bathroom contains certain objects used for particular 
activities* 

a. Bathroom objects might include: toilet or conimode, bowl or 
lavatory^ tub and/or shower , clothes hamper ^ medicine cabinet, 
towels s ^^ashcloths, brushes, combs, 

b. The bathrooiTi la used for bathing our bodies; brushlni our 
teeth and hair; using the toilet to eliminate body wastes j 
storing linens and medicine; washing and bandaging cuts. 
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H* Objecta in the hotte which shate conmon charactaristics belong to 
special object groups. 

1, 411 the objects which we ^ear are called clothes, 

a. Clothei can be grouped accordlag to who I7tare them? men, 
women J boys, girla> babies, 

b* Clothes can be grouped according to the occasion wh^n they are 
worm rainy weather, plays dress-up * work, school ^ sleeptng, 
swimming, etc, 

2, A.11 the hoina objects which wa can ittove around, sit on, lie on^ or 
place things on are called furniture- 

a* Furniture can bt grouped according to typei bedsj chairs, 
tables^ etc* 

b. Furniture can be grouped according to the room where it is 
usually foundi living room, bedrooroj kitchen, dining rooni. 

acts which we eat are called foodSi 

a. Foods can be grouped according to the meal when they are 
usually eaten I breakfast, lunch ^ dinner. 

b* Foods can be grouped according to the way they are prepared or 
processed: raWs cooked; canned , frozen, dried, 

c. Foods can be grouped according to typei fruits, vegetables , 
meats i sweets* ecc* 

4p Objects that we play with are called toys, 

The members of a family help each other * share belongings , and work 
and play together* 

1, Each me^er of a fatnily has certain jobs or responsibilities which 
help other family meiflbers , 

a* Mother usually cleans the house; shops for food, clothing, and 
household supplies; washes, irons, and sews or mends clothing; 
cares for the young children; and often works away from home 
to earn money for the family* 

b. Father usually works away froni home to earn money to buy food 
and clothes and to pay for the housa and other family needs; 
helps mother care for the young children; and often repairs 
parts of the house which are old or broken, mows the lawn, 
cleans the yard, and cares for the family car. 
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c. Ghlldren often help prepare foods shopj wmh dishes s iron 
cloches, clean house» mow the lawn; care for the younger 
brothers and sisters; and sonaetlmes work oatslde the hotae to 
earn eKtra money. 

d. Grandmothers and aunts usually have the sa^e kinds of respon^ 
sibllitles as mothers, 

a. Grandfathers and ancles uauaLly have the saine kinds of respon- 
aibilities as fathers, 

2. There are many activities which family members enjoy doing 
together * 

a* III many families^ the members have regular actlvir-iee to gather 
at homei eating meals; matching television; playing games; 
m^aklng special treats such as popcorns cookies 3 candy; house-- 
cleaning; working in the yard or garden; washing the car; 
adults reading to children, 

b. In many families , the raenibers have regular activities together 
away froffl homei shopplngi going to church; visiting the 
library, parkj zoo; picnlcklngs bowlings swimming^ or boating; 
riding in the car; visiting friends and relatives, going to 
school and comnunity center aetivitiasi going out to a res- 
taurant to eat; going to ball games • 

c. In many families, the mefflbers have special activities together 
at certain times of the yeari special holiday activities, 
birthday celebrations, vacation trips. 

J. Some families have special animals to care for called pets* 

1. Pets are animals which live In or near a home and are cared for by 
a family* 

a. Each pet has a name* 

dog 
cat 

guinea pig 
g€rbll 
rabbit 

pony or horse 

b. Each pet has special physical characteristics, 
c* Most pets have a special name given to them by their owners, 

2, 411 pets, like people* plants 1 and other anicQalSj are living 
things. 

a. Pets need food, water ^ air, and eKercisa In order to live. 



canary 

parakeat 

parrot 



turtle 

goldfish 

guppy 
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b. Pets grow, change, and reproduce their own kind. 

3. Pets are different In many ways, 

a. I its differ in aiza, eolotp shape, body coverltig. 

Pets differ in the way thty move-'-run* swim, fly^ hop, crawl* 

c. Pets differ in the sounds they make, 

d* Pats differ in where they llve~boK, bowl, cmgm* 

a. Pets differ in the food they eat"meatj fresh vegetables, 
seeds, bugs, 

f , Pets differ in how and when they sleep* 

4, There are different groups of peta. 

a. Some pets have four legs and fur or hair, such as cats, 
dogs I rabbits (tDansnals)* 

b* Some pets have two legs and feathers * such as canaries, 
parakeets, and parrots (birds)* 

Some pets have scales, no legs, and live In the water, such 
as goldfish and guppies (fish), 

d. Some pets need both water and land to live drij such as turtles 
(amplilbians) * 
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111. Sequenced Instructional Guide 

UNIT UNDERSTATING J A, A group of paople living together is usually called a 

family. 

1, Everyone who belongs to a family is a family 
member - 

2* Members of a family have special names* 

3* Usually the members of a family include males and 
females^ adults and children, 

4, The menibers of a family are different ages and 
sizes I 

5i Many members of a family have the same last name^^ 
the fasLly name. 

6, Often tnembers of a family tend to look somewhat 
aXike, 

7, The menibers of a family help each others share, 
and take ^ ^re of each other. 



BASIC SKILLS TO BE DmrELOPED 



INSTRUCTIOML ACTIVITIES 



SENSORY SKILLS 

Visual Skills 

Focuses attention on wall display 

and magazine pictures 
Isolates each family member when 

counting 
Dlscrlminatea among colors of 

clothing 
Dlscrlininates between light and 

dark shadas 

Auditory Skills 

Listens to discussions questions, 

and directions 
Listens to Labels for family 

members 

Listens to labels for new color (s) 

ABSTRACTING SKILLS 

Conceptual Skills 

Knows concept of family and 
family members 



Basic Activity 

Make a construction paper family 
for the classroom wall beside the 
seasonal tree* The family may con^ 
sist of a father, mother, small 
girl, boy, and baby. The family 
could wear clothing comparable to 
those worn by the children and 
their families • Wien making the 
clothing j try to have the following 
colors represented I yellow^ blue, 
red, green ^ orange, purple, brown, 
black, and white , light and dark 
shades of green and blue. 

Introduce the family. Discuss the 
number of members in the family, 
and the clothes that are worn by 
each. Emphasize the light and dark 
colors as well as the new color 
"purple." Relate this family to 
each child's family* 

Examples This is a group of 
people who live together* How 
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UNIT UNDERSTMDINGi A, A group of people living together is uiually called a 

family. 



BASIC SKILLS TO BE DEVELOPED 



Conceptual Skills (cont.) 

Knows articles of clothing 

Recognizes color concepts — yellow , 
blue J redj green, orange, pur- 
ple, browti, black, white 

Recognises light and dark shades 
of green, blue 

Recognizes nun4>er concepts—one 
to ten 

ABsoclation Skills 

Relates fmnily in wall display 

with own family 
Relates colors with their labels 

RESPONSE SKILLS 

Verbal Skills 

Answers questions concerning 

family in wall display 
Identifies family members in 

magazine pictures 
Counts famiiy members 

Motor Skills 

Manipulates scissors and paste 
appropriately 



Detects I recognizes, and identic 
fies the color of an article 
of clothing worn by a child in 
the classroom which matches a 
color in the wall mural 

Uses complete sentences 



INSTRUCTIONAL ACTIVITIES 



1. (cont,) 



IS 



is your family like this? How 
it different from this family? 
Compare the children's families* 
Encourage each child to discuss his 
own family. 

Assessment A^ctivity 
Give each child a magazine* Ask 
each child to find and cut pictures 
of people to make *'hls famdly,** 
The child may paste his faniily on a 
large sheet of constructian paper. 
Ask each child to identify the fam- 
ily members and tell how many mem^ 
bars there are In his family , Save 
these pictures for use in future 
unit activities (B-1) , 



Extension Activities 
During the unit, the wall display 
should be used frequently. Some 
suggestions arei 

a. Using the construction paper 
family on the bulletin board, 
review colors by comparing those 
colors worn by the family with 
clothing worn by the children in 
the classroom. 

Examples! What color is the 
mother's dress? Can anyone 
tell me someone in this room 
who is wearing the same color 
dress? 

Encourage the children to re- 
spond in complete sentences. 
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UNIT UNDERSTANDING I A, 



A group of paople living together is usually called a 
family . 



BASIC SKILLS TO BE DEVELOPED 



Recognises and Identifies posi^ 
tion conceptS"^beside s neKt to; 
between; right , left; in the 
middle 

Describes position of one family 
member in relation to another 
family member 



Recognizes and identifies size 

concept s^tallest, ahorteet • 

taller, shorter 
Recognizes and identifies age 

concep ts--*oldes t , youngest ; 

older, younger 
Uses comparative statements 



INSTRUCTIONAL ACTIVITIIS 



1* (cont,) 

b. The construction paper fainlly 
may be used in reviewing or 
developing position concepts* 
Begin by having the children 
locate a member by directions, 
using the following position 
words: beside, next tOs 
between J right, left^ in the 
middle. Later ask the children 
to describe the position of a 
certain member in relation to 
the other family members* 

c* Use the five^-member family to 
develop size concepts (tallest^ 
shortest) and age concepts 
(oldest^youngest) i and the 
ability to compare sizes (taller 
than, shorter than) and to com- 
pare ages (younger than, older 
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mil UNDERSTANDING: A. 



A group of people living together is usually called a 
family, 

2* Members of a family have special names. 

3. Usually the members of a family include males and 
females I adults and children, 

4, The maimers of a family are different ages and 
slEes , 



BASIC SKILLS TO BE DEVELOPED 



INSTRUCTIONAL ACTIVITIES 



SENSORY SKILLS 

Visual Skills 

Focuses attention on flannelboard 

materials (or paper dolls) and 

on pictures 
Isolates articles of clothing 
Distinguishes parts of clothing 

Auditory Skills 

Listens to discussion and 

directions 
Listens to labels for parts of 

clothing 

ABSTRACTING SKILLS 

Conceptual jkil^s 

Knows family members 
toows articles of clothing 
Knows parts of clothing and the 
function of each 

Association Skills 

Relates clothing part with its 
label 

Relates picture of clothing part 
with real clothing part 

Relates an article of clothing 
with appropriate family member 

Classification Skills 

Comprehends subclass of clothing'^- 
articles worn by mother ^ father j 
girl, boy, baby 



Basic Activity 

Use a family flannelboard set 
(Instructo, Milton Bradley) or a 
family of paper dolls to discuss 
the clothing worn by cH f f erent mam-- 
bars of the family* You may begin 
with the most basic clothing and 
include clothing that is worn only 
by a particular member of the 
family * 

Use your clothing and the children's 
clothing to talk about coramon parts 
of clothes^-^collars ^ cuf £ s , pockets^ 
seams ^ walstbands^^and conunon f as-» 
teners™buttons , snaps ^ dippers , 
hooks and eyes * Discuss the func- 
tion of each part and faatener and 
ask the children to find aKamples 
of each on themselves and each 
other , 

Assessment h^ttyity 
Use pictures of clothing (PLDK 
Stimulus Cards ) for a classifica-- 
tion game* Make five paper bags 
with a picture of a family member 
on each bag—mother, father, boy, 
girl, and baby* Have a stKth bag 
containing pictures of clothing. 
Let each child select a picture 
from the bag, identify the article 
of clothing, and place the picture 
in the bag marked by the member of 
the family who would wear that 
article of clothing. 
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UNIT UNDERSTANDINGS A, A group of people living together is usually called a 

family. 



BASIC SKILLS TO BE DEVELOPED 



INSTRUCTIONAL ACTIVITIES 



RESPONSE SKILLS 



2. <cont.) 



Verbal Skills 

Identifies articles of clothing 
Identifies article of clothing 
according to who would wear it 

Motor Skills 

Locates a clothing part on real 
clothes which corresponds to a 
picture of the clothing part 

Places picture of article of 
clothing in bag which desig-^ 
nates the appropriate family 
member 
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UNDERSTANDING: A. A group of people living together is usually called a 

family* 

2. Members of a family have special names. 

3* Usually the members of a family include males and 
females, adults and children, 

4. The members of a family are different ages and 
sizes* 



BASIC SKILLS TO BE DEVELOPED 



SENSORY SKILLS 

Visual Skills 

Focuses attention on wall display 
and chart 

Isolates parts of the body and 
articles of clothing 

Discriminates likenesses and dif- 
ferences among people in wall 
display in body parts ^ clothing, 
size, age 

Scans chart from left to right 
and from top to bottom 

Auditory Skills 

Listens to discussion and ques- 
tions 

Listens to description of like- 
nesses and differences written 
on chart 

ABSTRACTING SKILLS 

Conceptual Skills 

toows family members 

Knows body parts 

Knows articles of clothing 

Recognizes size concepts— tall, 

short; taller, shorter 
Recognizes age concepts— old , 

young; older, younger 
Understands concepts of alike and 

different 

Association Skill s 

Relates printed word with spoken 
word 



INSTRUCTIONAL ACTIVITIES 



3, Basic- Activity 

Use the family wall display for an 
activity emphasizing likenesses and 
differences. Ask the children how 
the family members are alike. 
Examples 1 They all are people, 
they all have hands, heads, feet, 
etc t 

After they have named many ways 
that they are alike ^ ask them how 
they are different. 

Examples! They are different in 
slaa, age; or they are wearing 
different clothing. 

Evaluation 

Tell the children that they have 
such good ideas that you ^re going 
to make a list of all the ways that 
the members are alike and different. 
Write the children *s ideas on a 
lined drawing paper. Say each word 
as you are writing it, and repeat 
each sentence with the children 
after you have written it. Begin 
each sentence on a new line. The 
point of the list is to emphasize 
that their spoken words can be 
written down to be read. Ask the 
children questions to focus their 
attention on additional likenesses 
and differences they have not men- 
tioned. 
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UNIT UNDERSTANDING I A, A group of people living together is usually called a 

family . 



BASIC SKILLS TO BE DEVELOPED 



Recognizes and identifies posi- 
tion concepts— -beside, next to; 
between; right, left; in the 
middle 

Describes position of one family 
mamber in relation to another 
family member 



Recognizes and identifies size 

concepts-^tallest , shortest ; 

taller j shorter 
Recognizee and identifies age 

concepts-boldest s youngest; 

older, younger 
Uses comparative statements 



INSTRUCTIONAL ACTIVITIES 



1. (cont*) 



The construction paper family 
may be used in reviewing or 
developing position concepts. 
Begin by having the children 
locate a member by directions , 
using the following position 
words I besides neKt to, 
between j right, left, in the 
middle* Later ask the children 
to describe the position of a 
certain member in relation to 
the other family members* 

Use the five-member family to 
develop size concepts (tallest-^ 
shortest) and age concepts 
(oldest^youngest) 5 and the 
ability to compare sizes (taller 
than, shorter than) and to com- 
pare ages (younger than* older 
than) , 
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UNIT UNDERSTANDING: A. A group of people 1 



f ami ly , 



people Ixving together is usually called a 



5. ^ny membaro of a family have the same last name- 
the family name. 



BASIC SKILLS TO BE DEVELOPED 



SENSORY SKILLS 

Visual Sklilg 

Focuses attention on wall display 

and drawings 
Isolates each name label 
Isolates each family member when 
counting 

Auditory Skills 

Listens to words of song, discus- 

sion^ and quastiona 
Distinguishes melody and rhythm 
of song 

Listens to names for family and 
family members 

ABSTRACTING SKILLS 

Concep tual Skills 
Knows words to song 
Knows melody and rhythm of song 
Understands concepts of firsts 

last (or family) names 
Recognizes number concepts— sets 

one to ten 

Association Skills 

Relates family in wall display 

with own family 
Relates each first name with 

family member 
Relates last (or family) name 

with whole family 

RESPONSE SKILLS 

Verbal Skills 

Reproduces words ^ melody, and 
rhythm of song 

Suggests first name for each mem- 
ber of family in wall display 



INSTRUCTIONAL ACTIVITIES 



^» Basic Activity 

Sing the song --Good Morning, Mr* 
Yellowbird" "(Tunei "Who Are You?") 
to introduce last names. Substi- 
tute each child's first and last 
names for "Mr. Yellowbird J' Dis- 
cuss with the children their first 
names. Discuss their last names. 
Ask if they know anyone who has the 
same last name as theirs. Empha- 
size that often everyone in a 
fMily has the same last name^ and 
we sometimes call this name their 
family name. There are times when 
family members living together do 
not all have the same last name. 
There are times whea people have 
the same last name but are not 
related. 

Ask the class to suggest a family 
name for the model family on the 
classroom wall. Then have them 
name each member of the family. 
Put name labels on the wall for the 
family and for each member. 

Assessment Activity 
Have each child draw his family. 
Ask him to tell how many members 
there are in his family. Display 
the pictures labeling them with the 
family's name. 

Example: The Smiths or the 

Smith Family, 
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UNIT UNDERSTANDING! A, A group of people living together is usually called a 

family. 



BASIC SKILLS TO BE DEVELOPED 



INSTRUCTIONAL ACTIVITIES 



Verbal Skills (cont,) 

Suggests last name for family in 

wall display 
Counts family members in drawing 

Motor Skills 

Draws picture of family 



4. (cont.) 
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UNIT UNDERSTANDING I A, A group of people living together Is usually called a 

family, 

6, Often membn:cs of a family tend to look somewhat 
alike. 



BASIC SKILLS TO BE DEVELOPED 



SENSORY SKILLS 



Auditory Skills 

Listens to words of poem 
Listens to questions and 
discussion 

ABSTRACTING SKILLS 

Co n c ep t ua 1 Skills 

Knows family members 
Knows words to poem 
Understands concept of simi- 
larities in appearance Mong 
members of a family 

Ass oclarjon Skills 

Reiates family mambers in poem 
with members in own family 

RESPONSE SKILLS 

Verbal Skills 

Reproduces words to poem 
Answers questions concerning 
family 



INSTRUCTIONAL ACTIVITIES 



Basic Activity 

Teach the children the poem "Every-= 
body Says." This is a simple, 
seven-line poem which is easily 
learned. Then discuss how family 
members often look alike, 

Eyaluation 

Ask each child whether or not there 
is someone in his family who looks 
quit e E bit like him* As an 
example s mention one of the chil-^ 
dren who resembles a parent or 
sibling which you have seen. 
Emphasize that even though people 
may say you look like someone, 
everyone is distinctly different. 



Extension Activities 

a. Use the poem "Everybody Says" 
for choral speaking. The 
teacher could say the first line 
and ask the children to respond 
with the second line. Alternate 
lines until the last line when 
everyone joins in, 

b. The family photographs (k^3) 
could be used for additional 
likeness and difference activi- 
ties to help a child see any 
similarities in physical charac- 
teristics of his family members. 
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UNIT UNDSRSTANDlNGi A. A group ot people living together is uyually called a 

family. 

7p The members of a family help each other, share 3 
and take care of each other* 



BASIC SKILLS TO BE DEVELOPED 



SENSORY SKILLS 



Visual Skills 



Focuses attention on represanta-' 
tion of family meii^ers 

Auditory Skills 

Listens to questions ^ discussions 
and dramatizations 

ABSTRACTING SKILLS 

Conceptual Skills 

Understands why people live ±n 

families 
Knows family members 
Understands the roles and jobs 

of each member of the family 

A ssociation Skills 

Relates certain roles and Jobs 
^7ith appropriate family member 

RESPONSE SKILLS 

Verba l Skills 

Suggests reasons why people live 

in families 
Describes the role of someone in 

family 

Verbalizes in a role play 

situation the particular role 
of a family member 

Motor Skills 

Manipulates paper dolls ^ puppets , 
or bendable people appropriately 
during dramatization 



INSTRUCTIONAL ACTIVITIES 



Basic Activity 

Ask the childran why they think 
most people live in lamilies rather 
than each person living alone. 
Following thai? responses ^ tilk 
about how family mambers help each 
other I share, and take care of each 
other. Discuss the fact that 
usually one member of the family 
works to provide money for foodj 
shelter 5 clothing, toys* Ask each 
child to describe the role of some^ 
one in his family, 

EKampleE's^ What is your mother's 
special job or jobs? What do you 
do to help your motber or father? 
Encourage each child to participate 
in the discussion, 

Assessinent Activity 
Using paper dolls ^ puppets , or the 
bendable family, let the children 
pretend that they are particular 
members of their families* Encour-- 
age them to play the particular 
role which that member of the 
Samtly would plays the special job 
that he does, or his reaction to a 
specific situation. Make careful 
note of the number and variety of 
roles which the children dramatize 
so that in later similar unit 
activities (I.)? you can evaluate 
growth in awareness of family mem-- 
bar roles* 
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UNIT UNDERSTANDING I B. Familiu^ jre different in many w?.yii. 

1, Fanil^Gs are different in size. 

2, Families are n^ade up of different members * 



BASIC SKILLS TO BE DE7EL0PED 



SENSORY SKILLS 

Visual S kills 

Focuses attention on pictures of 

families 
Isolates each person when 
counting 

Auditory Skills 

Listens to discussion, questions, 
and directions 

ABSTRACTING SKILLS 

C onceptual Skills 

Knows family members 

Understands the concepts of alike 

and different 
Recognizes number concepts-^one 

to ten; sets which have more 

and fewer members 
Recognizes alEe concepts—largest^ 

smallest; larger, smaller 

Association Skills 

Relates picture of family with 

real family 
Relates large family with more 

members and small family with 

few members 

RESPONSE SKILLS 

Verbal Skills 

Counts children and family mem- 
bers one by one 
Describes the likenesses and dif- 
ferences between two families 
in composition of members and 
number of members 



INSTRUCTIONAL ACTIVITIES 



lasic Activit 



L 



Plan a likeness and difference 
activity to emphasize the fact that 
families are different* For your 
materials j use the family pictures 
which the children pasted with 
magazine pictures (A-1) or use the 
family photographs (A-3) • Ask two 
children to bring their pictures up 
in front of the group. Compare the 
two families In terms of the fa'^nily 
size and the particular members in 
each family. Emphasise the fact 
that the larger family is the one 
with the more family members; and 
the smaller j the one with the fewer 
members . 

Ask each child to look at his 
family picture. Ask the children 
whose family consists of a mother ^ 
a father, and children to stand. 
Together count the children who are 
standing. Ask those to stand who 
have a mother and children; then, 
those with a father and children. 
Finally^ ask those to stand who 
have family members other than 
mother, father ^ or children. Dis- 
cuss the "different'' members of 
these families. 

Ask each child to look at his pic= 
ture again and to count the family 
members. Ask the children with two 
family members to stand; then those 
with three^ fourj five , , , until 
all children have had a chance to 
stand. Of course, for some members, 
no children will stand. Determine 
who has the largest family and who 
has the smallest. 
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UNIT UNDERSTANDINGS B. Families are different In many ways. 



BASIC SKILLS TO BE DEVELOPED 


INSTRUCTIONAL ACTIVITIES 


Motor Skills 

Stands when the composition of 
his family is described and 
when the number of meirbers in 
his family is called 


1* (cont,) 
Evaluation 

Ask other pairs of children to 
bring their family pictures to the 
front of the group* Ask individual 
children to tell how the families 
are alike and how they are differ- 
ent * 
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UNDERSTANDING I B. Families are different in many ways. 

1. Families are different in size* 

2, Families are made up of different Tnembers. 



BASIC SKILLS TO BE DEVELOPED 



SENSORY SKILLS 

Visual jk:Uls 

Focuses attention on story and 
dra^^ing 

Isolates each family member in 
drawing 

Midltor^^^lllj 

Listens to story , questions, and 
discussion 

ABSTRACTING SKILLS 

^ncjgtual_^kl^£ 
Knows family members 
Understands sequence of events 
In story 

Recognlgas number concepts^^sets 
One to ten* sets which have 
more and fewer members 

Aasggiation Skills 

Relates drawing of family with 
family In story 

RESPONSE SKILLS 



INSTRUCTIONAL ACTIVITIES 



Basic Activit y 

Read the story P atrick Will Grow to 
the children. This is a good story 
to demonstrate the concept of a 
family conslstlni of members other 
than a mother * father , and children. 

Evaluation 

Review the story , ast;lni the chil- 
dren questions to help them recall 
the sequence of events* Discuss 
how many ffiembers there were in 
Patrick's family. Draw his family 
on paper or the chalkboard for the 
children to see. Ask each child 
whether Patrick' a family was 
smaller or larger than his own. 
Ask how taany children have grand-" 
mothers, grandfathers , or both 
grandparents living with them. Ask 
how many have grandparents that 
live in another house. 



Verha^ jk^llg 

Answers questions concerning 
story 

Comparas size of family in story 

to his own 
Answers questions concerning 

grandparents 
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UNIT UKDERSTANDING* B, Familias are different in many ways. 



BASIC SKILLS TO BE DEVELOPED 



Identifies red, bluej purple 
paints ptctufe of own family 

or family in story 
Combines blue and red paint 

to makc' the color purple 



INSTRUCTIONAL ACTIVITIES 



2, (cont.) 

EKtanslon A ctivity 

At a later time, give each child an 
opportuhlty to paint a picture of 
his family or Patrick's family 
using tempera paints. This could 
be an opportunity for the child to 
discover the color components of 
the r^lor purple by giving the 
children blue and red naint for the 
activity. 
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UNIT UNDERSTANDING- 



C, The place where our family lives Is called our home* 



1, Most homes are in a building which has walls, a 
floors a roof^ doors j and windows* 

2, A home provides us with a place to rest and sleep, 
to sat, and to play. 

3i A hoM protects us £vom heat in the summer^ cold 
in the winter, wind, rain, and snow* 



BASIC SKILLS TO BE DEVELOPED 



SENSORY SKILLS 

Visu al Skills 

Focuses attention on model of 
house 

Isolates parts of the house 

Auditory Skills 

Listens to dlacusslon, queatldns, 

and directions 
Listens to words of flngerplay 

ABSTRACTING SKILLS 

Conceptual Skills 

Knows parts of house and the 

function of each 
Understands why people need to 

live in a house 
Knows words and sequence of 

actions of flngerplay 

Association Skills 



Relates model of house with 

own house 
Relates actions with corre-- 

sponding words in flngerplay 

RESPONSE SKILLS 

Verbal Skjj^ls 

Identifies parts of the model 

house as directed 
Suggests reasons why people need 

to live In a house 
Reproduces words to flngerplay 



INSTRUCTIONAL ACTIVITIES 



' Basic Ac^iyit^ 
Make a slfflple modal of a house , 
using butcher paper, corrugated 
paper, or construction paper, to 
place on the wall beside the family. 
Use the basic shapes for the parts 
■"a square Sot the main section, a 
triangle for the roof, small 
squares for the windows ^ and rec- 
tangles fot the door and chimney. 
Use the house model to introduce 
the idea oS the family's home or 
dwelling place* Identify all the 
parts and discuss the function of 
each part. Ask the children why 
they thlnlc everyone needs a home. 

Teach the children the action song 
*-The House J' This is a good 
flngerplay song. Say one linSj 
using the finger positions * then 
have the children repeat the line. 
Go on to the next in the same way* 
See if the children can say all the 
lines with you* Pay special atten^ 
tion to the children's articulation 
of the words - 

Evaluation 

Ask each child to find or identify 
a certain part of the house which 
you designate. 
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UNIT UNDERSTANDING: C- The place where our family lives is called our home. 



BASIC SKILLS TO BE DEVELOPED 



INSTRUCTIONAL ACTIVITIES 



Motor Skills 

Raproduces acuions to fingerplay 



1, (contO 



EKtenslo n Activity 
Use the house throughout the unit. 
Later when you die suss additional 
parts of the outside of a house ^ 
you can add those parts. 



UNIT UNDERSTANDING f C. The place where our family lives is called our home. 

1. Most homes are In a building which has walls, a 
floors ^ roof J doors, and windows* 

2. A home provides us with a place to rest and sliepj 
to eats and to play- 
s' A home protects us from heat in the sunmers cold 

in the winters winds rains and snow* 



BASIC SKILLS TO BE DEVELOPED 



SENSORY SKILLS 

Visual Skills 

Focuses atteation on model of 
house 

Diatlnguishes parts of the house 
Discriminates among the shapes in 
the house 

Auditory Skills 

Listens to discussions directions 4 
and questions 

ABSTRACTING SKILLS 

Conceptjial Skills 

Knows parts of the house 
Recognises shape coucepts^Square, 

triangle j rectangle, circle 
Recognizes size concepts—large, 

small 

Recognizes color concepts 

Association Skills 

Relates model of house with 

real house 
Relates shape with part of house 

which It represents 

RESPONSE SKILLS 

Verbal Skills 

Suggests missing shape—circle 
Identifies the shape, color, and 
size of construction paper 
pieces chosen for house 



INSTRUCTIONAL ACTIVITIES 



2 * Basic Activity 

Use the house model for a basic 
shape activity to review or Intro-- 
duce squares triangle, and rectan- 
gle; and to review large and small* 
Ask the children if they know a 
shape t^hlch they do not find in the 
^^ouse. (circle) 

AsseSSTiient Activity 
Prp.pare a box of pre-cut shapes so 
that the children can make a house 
on a piece of construction paper. 
The shapes should Include the fol- 
lowing 1 large squares of various 
colors s large triangles of black 
and brown (roof), two sizes of 
rectangles of different colors 
(doors chimney), and small squares 
of several colore (windows)* 
Direct the children to select 
shapes to make a house and to 
arrange all the parts on the cgn^- 
structlon paper you give them. As 
the children are working, move 
around the group asking each child 
to identify the shape, colors and 
size of parts he has chosen. When 
a child has arranged the parts, 
give him paste to complete his 
house. Label each paper with the 
child's name* 
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UNIT UNDERST^INGi C. The place where our family lives Is called our home. 



BASIC SKILLS TO BE DEVELOPED 



Motor Skills 



Arranges construction paper 

shapes to forffi a houie 
Manipulates paste appropriately 



Discriminates s recognizes, and 
identifies likenesses and 
differences in color, shape^ 
number, and parts 



INSTRUCTIONAL ACTIVITIES 



2. (cont,) 



Extension Activity^ 
Later use the finished houses for 
a likeness and difference activity. 
Using two pictures at a time, ask 
the children to compare them in 
terms of color, shape i number (win- 
dows), and axternal part (chimney 
or no chimney). 
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UNIT UNDERSTAKDINGi 



Our hom^B are different In many ways, 

1, There are different types of homes* 

2* ^ere are many different sizes and shapes of 
homes • 



3, Homes are different in color and in the amount and 
type of trim and decoration, 

4* Homes are built of different materials. 

5. Homes are different in age, 

6, Homes have different addresses. 



BASIC SKILLS TO BE DEVELOPED 



SENSORY SKILLS 

Visual Skills 

Focuses attention on construction 
materials and book 

Discriminates likenesses and dif- 
ferences among houses in book 
in terms of their type, the con- 
struction material from which 
they are made, color, shape, and 
si^e 

Auditory Skills 

Listens to discussion, book, and 

questions 
Listens to riddles 

Tactlle-Kinesthetic Skills 

Dlscriminatas among the textures 

of building materials 
Discriminates among the weight of 
building materials 

ABSTRACTING SKILLS 

Conceptual Skills 

Knows construction materials" 
brick, stone, cement block, 
wood 

toowa types of homes and the 
characteristics of each 
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INSTRUCTIONAL ACTIVITIES 



Basic Activity 

Discuss the fact that homes are 
different In many ways. They may 
be different in terms of siie, 
color, shape, and the kinds of 
materials from which they are made. 
Have some real construction 
materlals-*^a brick, a stone or 
cement block, a wooden board— which 
the children can feel and discuss. 
Compare the materials In terms of 
their weights and textures. 

Read a book ( Let*s Find Out About 
Houses) , Point out that some 
families live in apartment build- 
ings. Some fwailies live In mobile 
homes that may be moved from place 
to place. Emphasize the fact that 
homes may be made of brick, wood, 
stone, cement block. 

Assessment Activity 
Review the" book with the children 
by playing a riddle game. The 
teacher may give the first riddle. 
Example: I-m thinking of a 
building where many families may 
live. It has many rooms and may 
have one or more floors. 
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UNIT UNDERSTANDING: D, Our homes are different in many ways. 



BASIC SKILLS TO BE DEVELOPED 



Conceptual Skll^ls (cont,) 

Recognizes texture concepts—hards 

smooth J rough 
Recognizes weight concepts™heavy , 

light 

Recognizes color, size, and shape 
concepts 

A^B^c i a t i Q n S kills 

Relates type of home with certain 

characteristics 
Relates building material with 

certain texture and weight 
Relates clues in order to 

identify the house described 



INSTRUCTIONAL ACTIVITIES 



1. (cont,) 

Encourage the child who answers the 
riddle to give one by describing a 
house In terms of size, shape, or 
the texture of the material from 
which it Is made. 

Give each child an opportunit,y to 
describe his own home Ir ter^ns of 
its type, siga, shape, colui , and 
material. Ask specific questions 
to help the children respond* 



RESPONSE SKILLS 



Verbal Skills 

Answers riddles given by teacher 
Describes type of house in riddle 

form in terms of its size, 

shape, and texture of material 

from which it is made 
Describes own home in terms of 

its type, size, shape, color 

and building material 
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UNIT UNDERSTANDING I D. Our homes ara different in many ways, 

1# There are dlfferant types of homes, 

2. There are many different sigee and shapes of 
homes • 

3. Homes are different in eolor and in the amount and 
type of trim and decoration, 

4. Homes are built of different materials, 

5. Homes are different in age. 

6. Homes have different addresses. 



BASIC SKILLS TO BE DEVELOPED 



SENSORY SKILLS 

Visual Skills 

Focuses attention on homes during 
walk or ride, on map, and on 
pictures of homes 
Discriminates likenesses and dif- 
ferences among houses in type, 
sizej color, shapes and building 
material 

Auditory Skills 

Listens to discussion and ques- 
tions 

Listens to names of streets 
ABSTMCTINQ SKILLS 



Conceptual Skills 

Knows types of homes 

Knows concept of street address 

Recognizes size concepts™large8t , 

smallest I larger, smaller 
Recognizes color concepts 
Recognizes shape concepte^square, 

triangle, rectangle 
Knows building mater ials~brlck, 

stone, cement block, wood 
Knows parts of the house 
Understands the function of a i^p 
Understands the sequence of events 

of the walk or ride 



INSTRUCTIONS, ACTIVITIES 



2* Basic Activity 

Take an observation walk or rlda to 
see the different homes where your 
children live* It is suggested 
that you limit the trip to 45 min- 
utes or an hour, saving the 
remlnlng homes for another trip. 
As you move through the community, 
stress the names of the different 
streets. When you stop at each 
home, as a group, describe its 
type I Its size, color, and shape; 
the Construction material; etc. 
Identify all the visible parts of 
the home and mention its address g 
It is suggested that you carry a 
map with you, explaining to the 
children that a map helps you find 
a house if you know the address , 

Carry a note pad with you so that 
you can draw a sketch and write a 
description of each home you visit. 
You will need this information to 
discuss and evaluate the trip when 
you return to the classroom. 

Assessment Activity 
After returning from the tr^p, you 
will need a chalkboard or chart 
paper for drawing the homes you 
saw, and magic markers or crayons 
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UNIT UNDERSTMDINGi 



Our homes are different In many ways* 



BASIC SKILLS TO BE DEVELOPS 



AssoalatlQn Skills 

Relates route on nap to route of 

walk or ride 
Relates drawing of homes to real 

homes seen on trip 

RESPONSE SKILLS 

Verbal Skills 

Recalls sequence of events of 

walk or ride 
Describes home In terms of type, 

slEe, color, shape, and 

building material 



INSTRUCTIONAL ACTIVITIES 



2. (cont*) 

to color the homes. Review the 
sequence of events of the trip by 
asking the children whose home you 
visited first* Display the map 
and trace the route from school to 
this homep mentioning each street 
and the address of the first home 
where you stopped. Ask if someone 
can describe the home. Use your 
note pad to check the accuracy of 
the children -g information and to 
supply additional characteristics* 
Continue to follow this procedure 
as you recall and sequence the 
remaining events of the trip. If 
the children have difficulty re- 
calling the characteristics of the 
homes seen on the trips draw the 
homes and then ask the children to 
describe them. 



EKtension Activity 

If all your children live in 

similar homes^-as in an apartment 

compleXj housing development j or 

housing project--'-plan to visit 

other homes which differ from 

theirs. 
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UNIT UNDERSTANDING: D, Our homes are diffarant in many ways. 

1. There are different types of homes* 



BASIC SKILLS TO BE DEVELOPED 



INSTRUCTIONAL ACTIVITIES 



SENSORY SKILLS 

Auditory Skills 

Listens to discussion and words 
of poem 

Discriminates llkaneaaes among 
sounds of words 

ABSTMCTINQ SKILLS 

Cpnceptual Skills 

Knows concept of apartment 
Recognizes size concepts^-^narrowj 
wide 

Recognises position concepts-"^ 

side by sidei lowj high 
Recognizes number concepts^niany 
Understands concept of rhyming 

Aasociation Skills 

Relates words of poems with 

appropriate descriptive actions 

RESPONSE SKILLS 

Verbal Skills 

Identifies two words which rhyme 

in each verse 
Suggests additional words which 

rh^mie with the three pairs of 

rhymiiig words in poem 

Motor Skills 

Reproduces actions which demon-^ 
strate concepts in the poem 



Basic Activity 

Read the poem "Apartment Houses" to 
help develop the concept of this 
type of dwelling place. This par^ 
ticular selection is suggested 
because it can be used to develop 
several basic concepts and skills # 
After the children are familiar 
with the poem I ask them to develop 
actions to demonstrate the concepts 
of narrow, widei side by side; low, 
high I many. 

Use the poem to initiate a rh^miing 
activity* Ask the children to lis- 
ten for the two words which rhyme 
as you recite the first verse- Be 
sure to enunciate clearly the two 
rh^lng words (side, wide). If the 
children have difficulty, give them 
one of the words and ask them to 
find the word which rhymes with it. 
Continue this procedure with the 
other two verses* 

Assessment Activity 
Use the three pairs of rhyming words 
(side, wide I high, sky| manyj any) 
to encourage them to identify addi-* 
tional rhyming words. Say each 
pair of words and ask the children 
to think of other words that rhyme 
with these two words. If this is 
too difficult, try giving the chil- 
dren words like cat, ran, or cake 
which have more rhyming posslbili'^ 
ties , It is not necessary that the 
children give you "real" words. 
Any sound which rhymes should be 
accepted. Note carefully which 
children can and cannot (1) iden- 
tify rhyming pairs, (2) name other 
words which rhyme with a given word. 
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UNIT UNDERSTMDINGi D, Our homes are different in many ways. 



BASIC SKILLS TO BE DEVELOPED 



INSTRUCTIONAL ACTIVITIES 



3. (cont.) 

Extension Activity 
Read the children more stories and 
poems about children who live In 
different kinds of homes. The 
three poems "Fourth Floor! "I 
Live Upstairs," and "The Sidewalk 
Is My Yard" are additional unit 
poems suggested for rhyming activi- 
ties. 
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UNIT UlTOERSTANDINGi D, Our homes art different in many ways, 

4* Homes are built of different materials. 



BASIC SKILLS TO BE DEVELOPED 



SENSORY SKILLS 

Visual Skills 

Focuses attention on flannelboard 
materials, building materials ^ 
and story dramatization 

Isolates flannel figures 

Auditory Skills 

Listens to discussion ^ story, 
and driunatiEatlon 

Tactile- Kinesthatic Skills 

Discriminates weight concepts 
Discriminates texture concepts 

ABSTRACTING SKILLS 

Conceptual Skills 

Knows story characters 
Knows building materials used in 
houses of story—^straw, sticks, 
bricks 

Understands sequence of events in 
story 

Recognizes ordinal positions^^ 

first, second, third 
Recognizes weight coneepts^^heavy , 

light 

Recognizes texture coneepts~hard, 

smooth, rough 
Knows lines for dramatisation 

RESPONSE SKILLS 

Verbal Skills 

Speaks lines appropriately in 
dramatization 

Motor Skills 

Produces actions which correspond 
to lines in dramatization 



INSTRUCTIONAL ACTIVITIES 



4, Basic Activity 

Make the flannelboard set of "The 
Three Little Pigs" (DARCEE), Use 
the set with a flannelboard to tell 
the story to the children* 

Before beginning the story, intro^ 
duce each piece of the flannelboard 
set, establishing clearly what it 
is* Emphasize the number of pigs 
and houses I and the types of houses* 
Tell the story, adding the figures 
to the board as they are mentioned 
in the story* Stress the ordinal 
position words "first," "second," 
and "third" as you name the pigs 
and as you introduce each event in 
the story sequence. 

At the close of the story, review 
briefly the major events of the 
story. Have a brick and small bun- 
dles of sticks and straw to show 
the children* Compare the mater- 
ials in terms of weight, teKture, 
and strength. 

Assessment Activity 
Plan a time for the children to 
dramatise the story of the Three 
Pigs , Make three curly tails and 
paper-bag pig masks for the "pigs" 
to wear* Use the brick and bundles 
of sticks and straw. You or a ver- 
bal child can be the narrator, with 
the characters speaking their re^ 
spective lines. Watch carefully to 
note how well the actors remember 
the sequence of the story and their 
own lines. 
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UNIT UNDERSTANDING I D, 



Our homes are different In many ways* 



BASIC SKILLS TO BE DEVELOPED 



INSTRUCTIONAL ACTIVITIES 



4, (cont.) 

Extenglon Activities 

a* Dramatize the story at othar 

times, giving different children 
an opportunity to play a role, 

b. During dally classroom routines, 
emphasize ordinal position con^ 
eepts by using the words "first," 
"second," and "third" as chil- 
dren move from one activity to 
another or as children complete 
an activity or task, 



iKamples* Mary, you are the 
first person to come to the 
large group circle; and 
William, you are the second 
person to come. Richard, you 
are the first person to finish 
eating all your lunch • 
Shirley, will you be the first 
person in line to go outside? 
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UNIT UNDERSTANDING I D. Our homes are different in many ways, 

4, Homes are built of different materials. 



BASIC SKILLS TO BE DEVELOPED 



SENSORY SKILLS 

Visual Skilly 

Foeuses attention on pictures 5 

activities at lumber millj and 

drawings 
Isplates objeets and aetivitles 

in pictures and drawings 

Auditory Skillj 

Listens to discussion 

MSTRACTlWG SKILLS 

CQnceptoal Skills 

Knows wood and its function as 

a building material 
Understands sequence of basic 

steps necessary for production 

of lumber 
RecQgnizas sl^e concept S"longs 

short I thick* thin 
Understands sequence of events 

of trip 

AssQclttion Skills 

Relates wood with tree 
Relates lumber with wooden house 
Relates drawing with events on 
trip 

RESPONSE SKILLS 

Verbal Skills 

Recalls discussion, events of trip 
Interprets drawing 
Uses complete sentences 
Articulates clearly 

Mot or ^Skills 

Draws a picture to represent an 
object or scene related to the 
trip 



INSTRUCTIOML ACTIVITIES 



5. Basic Acti vity 

If possibles take a trip to a lum- 
ber mill. This wlil be especially 
interesting to the children If inany 
live in woodan houses. 

Prepare the children for the trip 
by reviewlnfi several concepts 
introduced in the unit Plants : 
wood comes from trees* the tree 
trunks aris cut into logsi the logs 
are tranripo^ted to a lumber mill 
where they are cut Into boards or 
planks for building houses and fur-- 
nltures etc* Use appropriate pie-* 
tures in your discussion. Set very 
clear standards regarding expected 
behavior during the trip. 

Hopefully 5 the children will have 
an opportunity to see men at work 
operating the heavy machinery* 
Call the children's attention to 
the fact that the wood comes in 
various sizes. Keep the visit 
short and leave before the children 
get restless. 

Assessment Activity 
After returning to school, discuss 
what was experienced at the lumber 
mill. Review the sequence of steps 
in getting the lumber to build a 
wooden house. 

Let the children draw pictures of 
things that they saw on the trip to 
the lumber mill. Later ask each 
child to describe his picture to 
the other children- Praise chil- 
dren for using complete sentences 
and for speaking clearly* 
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UNIT UNDERSTANDINGS D, Our hones are different in many ways, 

5, Homes are different in age* 



BASIC SKILLS TO BE DEVELOPED 



SENSORY SKILLS 
Visual Skills 



Focuses attention on film 
Isolates objects and actlvltlei 
in film 

Auditory Skills 

Listens to discussion and film 
sound track 

ABSTRACTING SKILLS 

Conceptual Skills 

Understands basic sequence of 
steps necessary for building 
a house 

Recognizes ordinal positions-^ 

firsts seconds third 
Understands sequence of events 

in film 

RESPONSE SKILLS 

Verbal Skills 

Answers questions concerning 

contents of film 
Recalls sequence of steps in 

building a house 



Constructs a recogniiable model 
of a house using plastic 
bricks or wooden blocks 

Reproduces words ^ melody , and 
rhythm of song 



INSTRUCTIONAL ACTIVITIES* 



6. Basic Activity 

Show the children the film The New 
House and Where It Comes From , Be 
sure to preview the film before you 
show it in the classroom so that 
you are familiar with the film's 
contents* This is a fairly sophls-- 
ticated film. You may wish to show 
the film with no sounds narrating 
the picture sequence yourself* It 
is suggested that you show only the 
portions of the film which are per^ 
tlnent to the building of a house* 
Remind the children to pay special 
attention to the part of the house 
that is built firsts second, etc* 

Evaluation 

When the film is over s ask the 
children what they saw in the film. 
Ask questions to encourage them to 
sequence the basic steps in the 
building of a house. 



EKtenAlon Activity 
Give the children plastic bricks 
and wooden blocks to build homas of 
their own. The children would 
probably enjoy learning the song 
"Let's Build a House" which they 
can sing as they build. 



5 
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UNIT UNDERSTANDINGi D. Our homes are different In mmy ways. 

6. HoffliS have different addresses. 



BASIC SKILLS TO BE DEVELOPED 



SENSORY SKILLS 

Visual Skllla 

Focusas attention on envelopes 

Auditory Skills 

Listens to diecusalon and riddlei 

ABSTRACTING SKILLS 

Conceptual Skills 

Knows concept of address and its 

function 
Knows own address 
Knows envelope and its use 
Understands what to do when lost 

Association Skillg 

Relates ciuas in riddle in order 
to derive answer 

RESPONSE SKILLS 

Verbal Skills 

Identifies own address 
Ariswers riddle 



INSTRUCTIONAL ACTIVITIES 



Basic Actlylty 

It is advantageous that children 
know thalr complete home address or 
at least the street name. Plan a 
short activity focusing on the con- 
cept of an address* Explain to the 
children that in address consists 
of a certain nufliber (and letters) 
and a street nime* Each different 
home has a different address. If 
several children live on the same 
street j they will each have a dif- 
ferent numbet in their address un- 
less they live In the same home. 
Move from child to child, asking 
each to give hla address* If a 
child cannot tell you where he 
lives, you give the address and ask 
him to repeat it* 

Discuss briefly the importance of 
an address, Show the children some 
used envelopes to illustrate the 
function of tn address in receiving 
mall. DisQuig the fact that if 
they ever get Iobc, someone like a 
policeman can help them find their 
home if they can tell the person 
the addreas. 



Evaluation 

Play a riddle game using street 
names* Say^ *'I am thinking of 
someone (or some children) who lives 
on (street njme) • Who could It 
(they) he?'' See how many children 
can recognise their street and re^ 
spond. 
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UNIT UNDERSTANDINGS D* Our homes are different In many ways, 



BASIC SKILLS TO BE DEVELOPED 



a* Reproduces words, melody, and 
rhythm of song 
Responds appropriately when 
name of street is called by 
teacher 



Knows and identifies address 
in role play situation 



INSTRUCTIONAL ACTIVITIES 



7, (contp) 

Extension Activities 
Plan activities and develop games 
which will help the children learn 
their addresses. The following are 
two suggestions! 

a. Arrange the children's chairs to 
look like the seats inside a bus* 
You be the driver. Sing the 
iong "The Bus.*' Between verses , 
call a street name where one or 
more of the children live- 
These children are to get off 
the bus until it stops at 
another street, where they can 
get back on. 

b. The children can use the tele^ ■ 
phones to role play mother or 
father ordering groceries; re^ 
questing a repairman for the TV, 
washer; reporting a lost pet. 

In all cases, they would need to 
give an address so the home 
could be found. 
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UNIT UNDERSTANDINGS E, The outside of a home has maay parts. 

1. Each part of the outside of the home has a name 
and a apeelal use. 

2, The parts of the area around a home have special 
naaeSi 



BASIC SKILLS TO BE DEVELOPID 



SENSORY SKILLS 

Visual Skills 

Focuses attention on model of 
house 

Diatliiguishes parts of house 

Auditory Skills 

Listens to diacussion and 

dlrecUions 
Listens to labels for external 
parts of house 

ABSTRACTING SKILLS 

Concepcu al Skills 

Knows external parts of house*-* 
foundation, porch ^ steps, 
shutters I rain spouts mailbox, 
door knob, window sills 
Knows function of each part 
Recognises position concepts^^ 
under, over; beside | at the 
corner, near the edge, etc* 

Associati on Skills 

Relates model of house with real 
house 

Relates each external part of 
house with its label and 
function 

RESPONSE SKILLS 

Verbal Skills 

Suggests where a part of the 

house should be located 
Labels parts of house 
Describes function of house parts 



INSTRUCTIONAL ACTIVITIES 



Basic Activity 

Make additional parts for the modal 
house on the wall, such as a founda- 
tion, porch, steps, shutters, rain 
spout, mailbox, door knob, and win-- 
dow sills. 

Introduce each part to the children 
and discuss its function. Ask 
individual children to show you 
and/or to describe where they feel 
each part should be located on the 
house* Emphasize poeltlon words 
and phraies^-^under , over, beside, 
at the corner, near the edge* 
Involve the children in adding the 
parts to the new house * 

Evaluation 

Play a recognition game naming a 
part and asking the children to 
locate it on the model. Then point 
to a part and ask the chlldran to 
nam& it* Includa in the gams the 
old as Well as the new parts of the 
house. 
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UNIT UNDERSTMDINGi E, The outside of a home has many parts. 



BASIC SKILLS TO BE DEVELOPED 



Motor Sklllg 

Locates part of house as 
directed 



Knows and labels parts of the 
house on the outside of the 
building 



Reproduces words ^ melody^ and 

rhythm of song 
Raproduces actions which 

correspond with wo^a of 

song 



INSTRUCTIONAL ACTIVITIES 



1, (cont,) 



Extension Actlv l^le£ 

a# When you are outside , look for 
water spouts and other sinall 
details on the buildings near 
your school* 

bp Teach the children the ''Eency 
Weency Spider" song* This is a 
fingerplay that the children 
will enjoy. 
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UNIT UNDERSTANDINGi E. The outside of a home has many parts. 

1, Each part of the outside of the home has a name 
and a special use* 

2, The parts of the area around a home have special 
name s » 



BASIC SKILLS TO BE DEVEIOPED 



SENSORY SKILLS 

Visual Skills 

Focuses attantion on wall display 
ISDlates parts of the mural 
Detects the new parts which have 
bean added 

Auditory Skills 

LlsteiiB Co discussion and 

questions 
Listens to labels for outside 

pares of house 
Listens to riddles 

ABSTRACTING SKILLS 

Conceptual Skills 

Knows outside parts of houses- 
fence, garden, flower beds 
lawn, sidewalk J garage or car^ 
port, driveway, car 
Knows function of each part 
Recognizes poaltion cQnCBpts 

Association Sk ills 

Relates eacft part of house with 

it a label and function 
Relates clues given in riddle 

in order to derive the answer 

RESPONSE SKILLS 

Verbal Skills 

Suggests a positloii for new' parts 

Answers riddles 

Makes rldrles for the group to 

answer 
Uses complete sentences 



INSTRUCTIONAL ACTiyiTIES 



2 , Basic Activit y 

Make a yard around the niDdel housa 
using construction or butcher 
paper. Place a fence around the 
yard* Within the fence ^ draw a 
garden^ a flower bed area, and a 
lawn* Make a sidewalk, garage or 
carport, a driveway, and a car 
which the children can help add to 
the mural* 

Introduce the yard and Its parts 
with a "Wiat*s Been Added?" game* 
Ask the children to point out all 
the new parts. Provide any labels 
for the parts which they cannot 
give. Ask the children for assis- 
tance In locating a position for 
the sidewalks garage or carport, 
driv^eway, and car. Discuss the 
special function of each addition 
to the model. 

Evaluation 

Play a riddle game about the parts 
of the outside of the house and the 
yard , 

Example I I -in thinking of some- 
thing that la long and thin. It 
Is attached to the housa. It 
carries water from the roof to 
the ground. What Is it? (rain-- 
spout) 

If the children can answer the rid-' 
dies with little difficulty, ask 
Individual children to make riddles 
for the group to answer, Encourage 
the chlldreti to use complete sen- 
tences , 
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UNIT UNDERSTANDING I E, The outside at a hom ha s many parts. 



BASIC SKILLS TO BE DEVELOPED 



Motor Skills 

Locates parts of house and 
yard as directed 



Knows and labels the parts of 
various types of housas 

Comparas houses in terms of 
their parts 



2* <CDiiC*) 



Ext anglon t_i^i cy 
Find large pictures of homes whlcti 
are quite di^ff^rent £xd^ the model 
house^-moblLe home or t%^alle%rj 
apait^enc b^lldirig, ranch--styie 
house* Ask the child^ren to label 
tt^e diffeten^t parts of chest hoinas, 
CoiQpa^e each piccur^ ^ich the model 
house ^0 deterflilne i^hlch patcs are 
f ourid botli types of homes and 
which are only foun^ on onm, 
E^aioplesi The ciodel house and 
the apartment w^ould bpth h^va 
window j dcors, a^d roofs* but 
the ap^rtm^nc aay not have a 
garage or carports a drlvetAray ^ 
a ppTch, asid a gaiden area. 



UNIT UNDERSTAKDiKGi E. The outside of a homa has many parts. 

1. Each part of the outside of the home has a name 
and a special use* 

2p The parts of the area arQund a home have special 



T 



BASIC SKILLS TO BE DEVELOPED 



INSTRUCT lOm ACriVlTIES 



SENSORY SKILLS 

Visual Skills 

Focuses attention on pictures in 

magazines 
Isolates the housas in the 

pictures 
Distinguishes parts of house in 

pictures and in model house 
Discriminates type of construe^ 

tlon material in pictured 

houaes 

Auditory Skills 

Listens to discussion and 
directions 

ABSTRACTING SKILLS 

Conceptual SkijLls 

Knows types of cons true tlon 
materlal5"brlcks stonej 
cetoent block ^ and wood 

Knows parts of the house and the 
area around the house 

AsBociation Skills 



Ralates house In magazine picture 
with model of house on wall 

RESPONSE SKILLS 

Verbal Skills 

Describes picture 
Labels parts of house 

Motor Skills 

Manipulatas scissors appropriately 
Locates part in model house which 

corresponds «ith the same part 

in magagine picture 



3. Basic Activity 

Make a colleation of magazines 
which contain pictures of hoines. 
Glv^e each child a magazine and 
scissors to find and cut out pic-^ 
tures of houses and yards * Review 
the different kinds of construction 
materials by asking a sniall group 
of children ox individual children 
to find a certain kind of house. 

Evaluation 

As the children are cutting the 
magazine pictures, watch closely to 
assess how well each child can 
manipulate his scissors- When 
every child has found and cut at 
least one picture , collect the 
magazines and scissors, Ask each 
child to tell the group about one 
of the pictures he has found. Note 
which parts of the house the child 
can label. As a child labels a 
part, you might ask htm to find 
the corresponding part on the model 
house on the wall. 
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UNIT UMDIRSTANDING I E* The outside of a home has many parts. 



BASIC SKILLS W BE DEVELOPED 



a, Dlscrlcninatas 5 recognizes, and 
idantifies likenesses and 
dlffereiices between two houses 
in congt ructlori maCeriai, 
colorj size^ ahape^ parts 



b* CDmprehends classes of houses- 
those niade of brick, woods 
stone J cament block, combina 
tlon of materials 



INSTRUCTIONAL ACTiyiTIES 



3* (cont.) 

Extension Activities 
The magazine pictures can be used 
for additional skill developinent 
activities i 

a. Likeness and Difference: Ask 
each child to corapara the house 
in his picture with the model 
house on the wall to see how 
thay are alike and different in 
construction material j colors 
sl^Sj shapej parts, etc. 

Classification: Involve the 
children in sorting the pictures 
of houses according to construe^ 
tlon materlal^-brlck 5 woodj 
stone, cament blocks combina- 
tions of materials. 
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UNIT UNBERSTANDING; 



F. The inside of most homes Is divided into different 
parts. 



1. Host parts or sections of a home are called rooms* 

2. Some homes have a part called an attic which is at 
the top of the houses under the roof, 

3. Some homes have a part called a cellar or basement 
which is under the foundatton. 



Most homes have small rooins with no windows called 
closets . 



BASIC SKILLS TO BE DEVELOPED 



SENSORY SKILLS 

Visual SkillB 

Focuses attention on picture 
Isolates rooms of house in pic- 
ture 

Isolates each room when counting 

Auditory Skills 

Listens to discussion 
Listens to labels for rooms and 
position concepts during game 

ABSTRACTING SKILLS 

Conceptual Skills 
Knows house 

Knows parts of the house— rooms, 
floors 

Recognises number conceptS"sets 

one to ten 
Recognizes poiltion concepts 
Recognises ordinal position 

concepts-=f irst , second , third 

Association Skills 

Relates each room with its label 
Relates position concepts with 
their labels 



INSTRUCTIONAL ACTIVITIES 



Baaic Activity 

Find a large, colorful picture 
which Illustrates the Inside of a 
home (The Rabbit Family's House in 
Best Word Book Ever ). Display the 
picture where all the children can 
see it. Point out the fact that 
the home is divided into parts or 
sectionSs called rooms. Ask the 
children to count the number of 
rooms they can find in the home in 
the picture. Name a specific room 
of the home J and ask if someone can 
point to that room on the picture* 
When a child finds the named room^ 
encourage him to verbalize why he 
selected that particular one. Con- 
tinue this procedure until all the 
rooms have been located, DlBcusfl 
how the rooms are arranged— on one 
floor J two floors, or three floors, 
If there is more than one floor in 
the home, emphasize that the bottom 
stoyy is called the first floor; 
the next floor above the first is 
called the second floors etc* 

Evaluation 

Play a quick labeling game with the 
picture* Point to a room and ask a 
child to natne it. When all the 
rooms have been labeled^ you may 
want to play a position game If the 
children are quite familiar with 
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UNIT UNDERSTANDING I F. The Inaide of most homas Is divided into different 

parts i 



BASIC SKILLS TO BE DEVELOPED 



INSTRUCTIONAL ACTIVITIES 



RESPONSE SKILLS 

Verbal Skills 

Counts rooifls one by one 
Gives reason for selecting a 

certain room when given label 

for room 
Labels room pointed out by 

teacher 

Motor Skills 

Points to room labeled by teacher 
Points to room when the teacher 

describes its position in the 

house 



Constructs s with other chlldrenj a 

model house 
Verbalises in dramatic play with 

dolls and model house 



1. (cont,) 

the room names. Give each child a 
direction to point to a room which 
is in a particular posltionf 
EKamplas* Find a room on the 
first floor* Find a room beside 
the bathroom. Find a room be-^ 
tween the living room and the 
kitchen. Find a room to the 
right of the bathroom. 
As each child finds the correct 
room, ask him to label the room* 



Extension Activity 

The children would probably enjoy 

making their own model doll house. 

The following materials are suggest 

ted: 

cartona^equal^sl^ed; one for 

each room 
wall paper samples—use to cover 

walls of some rooms 
tempera paint^-^uae to paint fur^^ 

niturep outside of houses and 

perhaps, some inside walls 
rug samples— use to carpet some 

rooms 

tagboard, towel rolls * egg car-- 
tons^^use to make furniture 

material scraps--use for GurtainSs 
tablecloths, bedding, furniture 
covers. 

The children could be divided into 
groups according to the room they 
wish to make. When the insidea of 
rooms have been completed, the car-- 
tons can be joined together with a 
strong glue. Then the outside of 
the house could be painted. A set 
of small dolls could be added to 
encourage dramatic play with the 
doll house during the remainder of 
the unit. 
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UNIT UNDERSTANDING I F. 



The inside of most homes is divided into different 
parts . 

!• Most parts or sections of a home are called rooms, 



BASIC SKILLS TO BE DEVELOPED 



SENSORY SKILLS 

Visual Skills 

Focuses attention on flannelboard 

materials 
Isolatas flannel charactara and 

objects 

Discriminates likenesses and dif- 
ferences in color and size 
atnong flannel pieces 

Scans flannelboard froni left to 
right and froti top to bottom 

Auditory Skills 

Listens to discussioiis story, 
and questions 

ABSTRACTING SKILLS 

Conceptual Skills 

Knows parts of the house 
Knows charactera and objects in 
story 

Recognlzas color concepts^ — ^orangej 

green, yellow 
Recognizes size concepts-^large , 

big; middle--sisa; small, little 
Understands sequence of events 

in Btory 
Recognizes ordinal position 

words—first, second, third 

Association Skills 

Relates large orange objects with 
Papa Bear, middle-size green 
objects with Mauna Bear, small 
yellow objects with Baby Bear 

RESPONSE SKILLS 

Verbal Skills 

Answers questions concerning 
story 

Recalls order of ev^ents in story 



INSTRUCTIONAL ACTIVITIES 



2* Basic Activity 

Hake the flannelbbard story set of 
"The Three Bears" (DARCEE) . 

Begin your activity by introducing 
your felt figures and establishing 
their identity* In order to ampha- 
size the color and size concepts. 
It is suggested that you arrange 
the felt objects on the board in 
the following way: Introduce each 
bear and place the bears in a 
column along the left side of the 
flannelboard, with the largest bear 
at the top and the smallest at the 
bottom. Introduce the bowls and 
order them in a column from largest 
to smallest, to the right of the 
corresponding bear. Use the same 
procedure with the chairs and beds, 
Wian you are finished, Papa Bear 
and his large orange objects will 
be In a row across the board. In 
the row under Papa will be Mama 
Bear with her middle-size green 
objects* In the row under Mama 
will be Baby Bear with his small 
yellow objects* 

Remove all the felt figures from 
the board* Tell the story, adding 
and moving the felt figures as the 
story progresses* 

Eyaluation 

Vftien you have finished the story , 
review the major events with the 
children. To help them reconstruct 
the order of events, ask them ques- 
tions* Use the ordinal position 
words where appropriate. 

Examples I What was the first 

thing that happened in the story? 

What happened second, after Mama 

Bear made the porridge? 
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UNIT UNDERST^INGi 



The inelde of most homes is divided into different 
parts * 



BASIC SKILLS TO BE DEVELOPED 



INSTRUCTIONAI ACTIVITIES 



Verbal Skills (cont*) 

Identifies rooms in the Three 

Baars ' housa 
Suggests rooms not in house 



2 . (cont * ) 

Ask the children to Identify the 
rooms in the Three Bears* house. 
Then ask what roDms were not men- 
tioned in the story* 



a. Produces picture of house or 
event in story 



Orders bears and objects from 
largest to smallest and 
amallest to largest moving 
from left to right and from 
top to bottom 



Arranges flannel characters and 
objects in order '^o portray 
events of story as it is read 
by teacher 



Verbalizes in dramatization 

of story 
Produces action appropriate 

to story events 



EKtension Actlvlt ies 

a. Give each child paper and paint 
or crayons to draw or paint the 
Three Bears' house or an event 
in the story. 

b* Use the flannelboard set for an 
activity to develop size con^ 
cepts* Ask the children to 
order the bears, bowls, chairs, 
and beds from largest to small^ 
est, smallest to largest; moving 
from left to right and froin top 
to bottom. 

c. Read the story of "The Three 
Bears'* from a book* Ask a child 
to manipulate the felt figures 
on the flannelboard as you read 
the story. Several children 
could take turns doing this as 
you read* Note how well each 
child synchronises his movement 
of the figurei with the events 
of the story* 

d. Dramatize the story of "The Three 
Bears," The following props are 
suggested! apron for Mama Bear, 
necktie for Papa Bear ^ three 
bowls (mlKlng bowls of three 
sl^as), three spoons (serving 
spoon, soup spoon, teaspoon), 
three chairs (teacher's chair, 
child -s chair with pillow, 
child's rbcking chair) ^ three 
dlfferant sizes of blankets or 
towels for beds. 
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UNIT UNDERSTANDING i F, 



The inside of most homes is divided into different 
parts, 

2. Some homas have a part called an attic which is at 
the top of the houae, under the roof, 

3. Some homes have a part called a cellar or basement 
which is under the foundation. 

4. Most homes have small rooms with no windows called 
closets . 



BASIC SKILLS TO BE DEVELOPED 



SENSORY SKILLS 

Visual Skills 

Focuses attention on book's 

pictures 
Isolates objects and activities 

in pictures 
Isolates each wovd or picture 

when counting 

Auditory Skills 

Listens to diacusaion and story 
Listens to review questions 
concerning story 

ABSTMCTING SKILLS 

Conceptual Skills 

Knows house and parts of house 
toows areas in the house which 
are appropriately used for 
storage 

Knows objects which might be 
stored 

Understands contents and 

sequence of events in story 

RecogniEes number concepts— seta 
one to ten 

Association Skills 



Relates storage areas with thair 
labels 

Relates word for or picture of 
object with object in story 



INSTRUCTIONAL ACTIVITIES 



3. Basic Activity 

Ask the children to name places in 
a homa where you can store objects 
when they are not being used— shelf ^ 
drawer , cupboard , closet ^ attic , 
basement* Discuss each appropriate 
suggestion which is given; then 
supply any names of places which 
are not mtintioned by the children* 
Place emphasis on the closet ^ 
attic J and basement which are parts 
of many homes. Ask the children to 
locate any closets which may be in 
your classroom. Encourage the 
children to suggest objects which 
might be stored in these areas of 
the home. 

Discuss the fact that attics and 
basements are not always used only 
for storage. Many families use 
them for a recreation room or play 
area. Read a fun story about an 
attic (Ted and Nina Have a Happy 
Rainy Day , Becky in Grandm other's 

Assesstnent Activity 
At a later time, review the story 
with the children. Ask questions 
which will guide them in remembering 
the story contents and in recon-- 
structing the order of events. 
Challenge the children to recall 
the names of all the objects in 
the storybook attic. As the 
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UNIT UNDERSTANDING I F. The inside of most homes is divided into different 

parts . 



BASIC SKILLS TO BE DEVELOPED 



INSTRUCTIONAL ACTIVITIES 



RESPONSE SKILLS 

Verbal Skills 

Suggests objects which might be 
stored 

Recalls conterits and aequence of 

events In story 
Names objects in storybook attic 

without visual cues 
Counts words or pictures on list 

Motor Skills 

Points out ciosete in claseroom 



Participates in dramatic play 
centered around "make- 
balleve" attic 



3, (cont.) 

children name the objects 5 make a 
list of the words for the objacts 
or draw a picture of each one* 
Have the children count the words 
or pictures or determine how raany 
objects they could remember. 



Extension Activity 
On a rainy day when the children 
cannot play outdoors , organiae a 
"make-^believe" activity. Encourage 
the children to pretend their 
classroom is an old attic where 
clothes J dolls 3 games, and dishes 
are stored. Divide the classroom 
into areas for dress-up clothes 5 
housekeeping I table games, and doll 
play. 



64 





d-53 


UNIT UNDERSTANDINGS G, The rooms of a 


home contain many objects which are 


used by the family members for certain activities* 


1* The living 


room contains certain objects used for 


particular 


activities . 


2, The kitchen contains certain objects used for 


particular 


activities • 


3, The bedroom contains certain objects used for 


particular 


activities , 


4, The bathroom contains certain objects used for 


particular 


activities . 


BASIC SKILLS TO BE DEVELOPED 


INSTRUCTIOML ACTIVITIES 


SENSORY SKILLS 


1, Basic Activity 




Introduce a discussion of the liv"\n| 


Visual Skills 


room. Ask the children what the> 


Focuses attention on doll house 


would expect to find in a living 


furniture or pictures 


room* Show the children doll house 




furniture or pictures cf pieces of 


Auditory Skills 


furniture in the house which in^ 


Listens to discussion and 


elude many pieces of living room 


questions 


furniture (PLDK Stiraulus Cards), 




Ask the children to select and 


ABSTMCTING SKILLS 


identify the living room furniture. 




Ask other children to describe the 


Conceptual Skills 


function of each. Some objects 


Knows pieces of living room 


that may be included are sofa^ 


furniture and the function of 


chairs, tables, radlOj television. 


each 


telephpnes, and lamps* Ask the 


Knows activities which take place 


children to name something in the 


in living room 


living room that feels soft; some-* 




thing that feels hard; something 


Association Skills 


that you listen to; something that 


Relates certain pieces of furni'- 


you sit on. 


ture and activities with the 




living room 


Evaluation 




Ask each child to name one piece of 


RESPONSE SKILLS 


living room furniture or one 




activity which might take place in 


Verbal Skills 


the living room. 


Suggests what might be found in 




a living room 




Labels pieces of furniture 




Describes function of pieces of 




furniture 
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UNIT UNDERSTANDING I G. The rooms of a home contain many objects which are 

used by the family members for certain activities. 



BASIC SKILLS TO BE DEVELOPED 



Verbal Skills^ (cont*) 

A n w e r s q u a s t i o n s concerning 

living room furniture 
Names an activity which tnight 

take p la ca In living rooiD 

Motor Skills 

Selects modals or pictures of 
living room furuiture 



Suggeses objects in room which 
could be used as ''pretend*' 
living room furniture 

Dramatizes living room activi-- 
ties in tolm play situation 



INSTRUCTIONAL ACTIVITIES 



1, (cont*) 



EKtenslon Activities 

a* Have the children "make" a 
living room In your classroom* 
Involve them In solving some 
problems'^-you have no sofaj easy 
chair 5 TV^ table and lamps. Ask 
them what you could use for "pre- 
tend" furniture (three chairs 
covered by a blanket for a sofa, 
a carton for the TV* etc) When 
all the furniture has been 
created and arranged , bring out 
the dress^up clothes and encour*^ 
age the children to role play 
different living room activities 
^--watching TVp reading magazines 
and books J playing games ^ 
visiting with friends , sewings 
talking on the telephone, 

b, A story time activity is one 
that may take place in the 
living room. Read a book to the 
childrBn* Introduce the activ- 
ity by sayingi "Sometimes * 
adults read to children in the 
living room." "Let's pretend we 
are in our living room now and 
I'm going to read to you." 
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UNIT UNDERSTANDING I 



G- The rooms of a home contain many objects which are 
used by the family members for certain activities. 

!• The living room contains certain objects used for 
particular activities. 



BASIC SKILLS TO BE DEVELOPED 



SENSORY SKILLS 
Visual Skills 



Focuses attention on teiephone 
Distinguishas parts of Lelephonc 

Auditory Skills 

Listens to discussion and phone 
conversations 

ABF :RACTING SKILLS 

Conce ptu ai Skills 

Knows phone and its use 
Knows parts of the phone 

RESPONSE SKILLS 

Verbal Skills 

Conversas on telephone in role 
play situation 

Motor Skills 

Handles telephone appropriately 



INSTRUCTIONAL ACTIVITIES 



Basic Activity 

Try to locate a few real telephones 
which may be available from the 
local telephone company from their 
discarded or returned telephones* 
If this is not possible * use toy 
telephones , 

Introduce the telephone to the 
children* Discuss the parts of the 
receiver— the end that you put to 
your ear 5 and the end that you 
speak into. Dial a number so that 
the children can see how this is 
done. Give a shild a telephone and 
take one yourself. Pretend you are 
calling that child j and encourage 
him to carry on a conversation with 
you. Then give the telephoneEi to 
two other children. Let a few 
children role play a conversation 
in front of the group; then be sure 
to give the rest a turn to call 
someone , 

^valuation 

Notice the children's ability to 
pretend j role play, and to ver* 
bailee* Notice also their usage of 
the telephone. 



Sxtension Activity 
You might set up one area of the 
room with arveral telephones which 
the children can use during selec- 
ted or free-choice activity 
periods . 
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UMIT UNDERSTANDINGS 



The rooms o£ a horn's contain many objects which are 
used by the family members for certain activities. 

2, The kitcheri contains certain objects used for 
particular activities* 



BASIC SKILLS TO BE DEVELOPED 



SENSORY SKILLS 

Visual Skills 

Focuses attention on story's 

plcturas 
Isolatas objects in pictures 

Auditory Skills 

Listens to story, discussion j 
and questions 

ABSTRACTING SKILLS 

Concaptual Skills 

Knows kitchen and objects in 
kitchen 

Undarstands sequence of events 
of story 

Association Skills 

Relates picture in book with 

event in the story 
Relates certain objects with 

the kitchen 

RESPONSE SKILLS 

Verb al Skills 

Namaa room in which the Little 

Red Hen baked her bread 
Names objects In picture of 

kitchen without visual aids 
Recalls sequence of events In 

story 



Suggests activities which take 
place In the kitchen and the 
objects or materials needed 
for these activities 



INSTRUCTIONAL ACTIVITIES 



Basic Activity 

Read the children the story of 
"The Little Red Hen," 

Evaluation 

After reading the story 5 show the 
pictures in the book and encourage 
the children to review the sequence 
of story events* Then ask where 
the Little Red Han was in her house 
when she baked bar bread. Ask 
which objects thay can remember 
seeing in the pictures of her 
kitchen. When they have named ob- 
jects they can remember, refer back 
to the pictures for anything not 
mentioned. 



Extension Activity 

Review the fact that Little Red Hen 
bakes bread in her kitchen. Sug- 
gest that she probably does many 
other things In her kitchen. Ask 
each child to name something he 
thinks Little Red Hen might do in 
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UNIT UNDmSTAl'IDlNGs S, 



The r©oms of a hoat contain many objects which are 
used by the faoily raemberi for certain activltiee* 



BASIC SKILLS TO BE DEVELOPED 



INSTRUCTlOm ACTIVITIES 



3, Ccont.) 

her kitchen. Ask each child to 
Identify tha objects or materials 
she would need for the activity. 
Note carefully how much the chil- 
dren kmov about activities and 
objects which are usually located 
In the kitchen. 
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mil UNDERSTANDING t 



The rooms of a hone Gont^iti many objects which ata 
used by the f^ll^ mfflAeTs foir Cfettaln setivltles. 



2. The kitchen eonttJ^ns certain 
particulst activities. 



BASIC SKILLS TO BE DEVELOPED 



SENSORY SKILLS 



Visual Skills 



Foauses attention on stove, 
cooking utenallis pictures 
ot models of fpod, and play 
dough or clay 
Distingulehes parts of stove 
laolates specific foods and 
cooking utensils 

Auditory Skills 

Listens to discussion and 

questions 
Listens to labels for parts of 

stove and for pots and pans 

^STRACTING SKILLS 

Conceytual Ski lls 

^ofvm stove and iti parts 

Understands that foods are 

cooked both on the top of the 
stove and inside the r* jve 

Kno^s pots and pans 

tooths foods 

ReGognlses position eoncepts-^-^on* 
on top of ; Inside 

Assoc ia^on Skills 

Relates stove with kitchen 
Relates parts of stove with 

their labels 
Ralatea food with pot or pan In 

wlilch It should be cooked 
Relates food with ^s^here on stove 

it should bi cooked 

RESPONSE SKILLS 

^rerbal Skills 

Guesses ^hat is under the shaet 
Ans%^ars questions concerning 
stove 



4. Bjgle A gJl^ity 

Plsii m surprise acttviti^ using the 
model scove in tbe ho-usekaaplng 
ctnteT, (If ycu da not h^ve oti^i 
tifci fh0 ctiildtefi Into tha schpol 
klteh^n and ad 4pt this aaclvlty 
for wlch a raal atovi*) Have 
the modal istov€ ao\fftred with t 
sheet yijen the cblLdren ^om to 
sehcol, IncouTagi the child r%fi to 
"guesa" ^hmt Is under the aheiC 
Plafl for ttai "^nvatlitig** co tal^e 
place durlimg ^etlvit3? period 
early in tlmi day^ and escplatn co 
the children Maetly tvhen they will 
Sie what is* under the sheat. 

^taptis We 'll find out ^htt i^ 
under th^ ih^et rigiit aftEf 
stiaci^, 

Wieft th^ stove Is '-un^^iilad" arid 
idetitlfiid^ asl^ whether It ts real 
or ptmtm^im A^k horw it 1^ differ-^ 
ent fro^ a rial stove* Ta-lk tb<?ut 
the parts o^f a stove, Miiition th^ 
diffiririt itlnds of atoves (electric ^ 
gasf Woo^)» Ddgcusa the faat that 
w% eooi^ foo-ds in different ^ays • 
EMmplfiii We usually cock ipup^ 
beans, coffee, stew* and eggs oti 
tbs tof part of tlie Btove* 
b^ke e^ok lis ^ cak«s p and roas t 
meat iti tie mmn Tart of the 
stove. 

Introduce tiie different pots and 
pans ^hl^h ^re used on top of a 
stove ati^ 1^ the oven. Have a 
sttall collection of pictures or 
models pi fcod^ ^hich have been 
cooked ifi tine dlf ferent pots and 
pans — frying pan, sauee paxi, ket» 
tie, aak<i psn, cookit sheet* Hskm 
sure the childrm can Idtntify all 
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UNIT UHDERSTAKDINGl G. The rooms of a home conCalri maiiy objects which are 

used by the family meittbers for certain acclvities* 



BASIC SKILLS TO BE DEVELOPED 



Verbal Skills (cont.) 

Labels foode and stove parts 
Suggests a food, where on the 
stove it should be cooked, 
and which pot or pati should 
be used 

Verbalises in role play situation 

Motor Skill s 

DramatiaeL^ cook I tig activities in 

role |a ?y situation 
Manlpuiater clny "^t pi^^y dough 
anr' ookiiig: utensils appro- 
priately 



INSTRUCTIOHiy. ACTIVXTIIS 



4, (coat*) 

tlie foods. Th&n involve them in 
deciding which pot or pan ^ould be 
used to cook each food. If time 
permits J ask the children to sug- 
gest a food and help decide where 
on the stove you would cook It and 
what pot or pan you wuld use* 

Aaseseflnent Activity 
Plan times when small group a of 
children can take turns pratending 
to cook food using the stove* (The 
other children can be involved In 
independent activittes*) Clay or 
play dough could be provided for 
the "eooking raaterlal, " The chll- 
drexi ^111 need pots and pans; 
kntwsj f orks s ^poonsi rolling pinSp 
spatulas; a table for a work suf- 
face; and perhaps aprons. 

Hot dee ho^ the children use the 
stove and cooking ut ens lis. En- 
coura|e the children to talk as 
they play' Btimulata dramatic play 
by asking questions about i^hat they 
are cooking or ty offering sugges- 
tions of what tliey might cook. You 
may need to model dramatic play for 
those children ^ho have difficulty 
pretending. 
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UNir UifDERSTMDINGi G* 



The rooms of s home contain oany objects which are 
used by the fMilly meftbers for certain activities* 

2. The kitchen contains certain objects used for 
particular activities. 



BASIC SKILLS TO BE DEVELOPED 



SEWSORY SKILLS 

Visual StelllB 

Pocui€B attention ori potatoes 
and cooking utensils 

D la criminates likineases and dif- 
ferences In appearance among 
potatoes which ^ been baked * 
fried* ajid boiled 

Audi tor y Sklllg 

Listeiis to questions I discussion, 

and directions 
Listens to labels for different 

forms of potatoes 

taste^-Qlfactory Skills 

Discriminates Liktneasas and dlf- 
ferenees amoag the tastes of 
thr potatoes 

ABSTRACIING SKILLS 

CQncep_tual Skills 

iCnovp potato and methods of 

cooking potatoes 
too'ws cooking iitenalls and 

cooking liquids 
Knows stove and Its parts 
Recognises position concepts-'- r.t.| 

on top of ; inside 
Understands basic sequence of 

steps necessary to bake, fry, 

and boil potatoes 

Asioelation Skills^ 

Reiates metliod of cooking with 

its label 
Relates oil v?lth frying and 
^ater with boiling 



iNsrsucTiONia activiiiis 



5, Basic Activity 

Introduce the concepts of bakti fry* 
and boil using wblrc potatoes, 
Bring several pi^tB,n^mQ into the 
rooo. Ask the chii >ren if they can 
tell you what ^t necessary to do 
before eatltig mm potato. Set if 
they can tell you :^ays that yon 
could cook the potatoes. Suggest 
frylngs baking, or boiling if these 
are not suggested by the cinlldran* 
If poBslble, have the utensilr for 
preparing the potatoes right 
classroom* Boiled potato©^ ^jt^'Ald 
be cubed and buttered or tnashad. 
Pried potatoes could be in the form 
of French fries or hashed brov/ns* 
toph^siEe the differences In the 
thiree methods , 

Examplei Oil was used for frying 
and water for boiling; baking was 
dona inside the oven; and the 
frying and boiling occtiired on 
top of the stove in a pan and a 
pot* 

Ones the potatoes have cooked, let 
the children taste the different 
kinds • 

Assesament Activity 

Ask the children to name foods or 

aelrjcC pictures of foods which are 
(1) fried in a frying pan on top of 
the stovei (2) boiled in a pot of 

water on top of the stove; 
(3) baked in the oven* 
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BASIC SKILLS TO BE DEVELOPED 



INSTRUCTIONAL ACTIVITIES 



Aasociatlon Skills (cont.) 
Relatas cooking method with 
viThare it occurs In relation to 
tha stove 

Classification SklUs 

Comprehaiids claasea of foods— 
those ^Ich are baked, fried, 
boiled 

RESPONSE SKILLS 

Verbal Skills 

Suggests how potato must be pre- 
pared before it is eaten 
Labels methods of cooking 

potatoes 
Labels foods which are baked, 
fried J and boiled 

Motor Skills 

Tastes the different kinds of 
cooked potatoes 



Recognizes and idantifles 



Knows and labels foods, their 



motion concepts— beat , miXf 



stlri grate, chop, peel 
scrape 



pans, and methods of cooking 



ingredients, appliances, 
cooking utensils, pots. 



Extension Aativitles 
During the unit, plan cooking 
activities in which small groups of 
children can caake different foods 
for luneh^ — ^Jello, cakes, soup, 
sandwiches ^ slaw, etc. In each 
activity, make sure the children 
know the names of all the ingredi- 
ents, appliances, cooking utensils, 
and pots and pans used* Stress the 
action words such as beat, mlK, 
stir, grate I chop, peel, scrape* 
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UNIT UNDERSTANDING: G. The rooms of a home contain many objects which ar© 

used by the family mMibers for certain activities, 

2. The kltaliaii eantains cwtaln objects used tot 
particular activities. 



BASIC SKILLS TO BE DBVELOPED 



SENSORY SKILLS 

Visual Skills 

Focuses attantlon on refrigerator, 

ice cubes ^ and pictures 
Detects changes in ice cubes 

Auditory Skills 

Lie tens to discussion 

ABSTRACTING SKILLS 

Conceptual Skills 

Knows refrigerator and its parts 
RecognlEes temperature concepts** 
cold 

Understands concepts of freeze 

and melt 
Knows foods 

Knows where specific foods should 
be atored 

Association Skills 

Relatas refrigerator with kitchen 
Relates certain foods with 
refrigeration 

Classification Skills 

Comprahends classas of food" 
those which are stored in the 
rafrigerator and those which 
are not 

RESPONSE SKILLS 

Verb al Skills 

Suggests foods which must be 

Predicts what would happen to 
ice creani and popslcles if 
not kept frozen 

Labi\Ls foods 



INSTRUCTtONMi AGTIVITXES 



6. Basic Activity 

In the sMe way that you used tha 
model stove, plan activities using 
the refrlgarator. 

Ask the children if they know a re-* 
frigerator has different parts for 
differant foods. Explain that soiae 
foods have to be kapt cold-*eggS| 
milk, cheesai some vegetables ^ 
fruits, cold drinks p and meat* Ex* 
plain that soma foods must ba kept 
very* vary cold* These are called 
froEan foods # Can they guess what 
foods thaaa might be? Explain that 
lea creami popslclesi and lea are 
foods that are frozen. If they are 
not kept very cold, they will malt* 

Bring an ice cube into tha room to 
let it melt. Discuss what happens 
to the Ice and why it changes « 
Then ask what they think would hap** 
pen to lea cream and popslclas If 
thay were not kept In the fraaEer 
of tha refrlgarator i 

Assessment Activity 
Play a ciasslf icatlon game with 
pictures of foods (PLDK Cards) that 
are kept in the refrigerator and 
those which are not. Have the 
children take turns identifying a 
food and telling where it Is 
stored. Have the children place 
pictures of refrigerated foods In 
the model rafrigerator and those 
which are not refrigerated on a 
table or shelf • 
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UNIT UNDERSTAICDINGi G. The rooms of a home eentaln many objects which are 

used by the family members for Gertain activities* 



BASIC SKILLS TO BE DEVELOPID 



Verbal Skills (cont, ) 

Describes where vaTious ^oode 
should be stored 



INSTRUCTIONAL ACTIVITIES 



6, (contO 



M otor Skills 

Places picture of food in model 
refrigerator, on table or 
shelf as appropriate 



a* Knows foods and wiiera they 
should be stored 



b. Isolates pleturei of food in 

magazines 
Manipulates scissors appro-- 

priately 
Understands that sorae foods 

must be cooled and some must 

be frozen 
Labeli foods and where they 

should be stored in the 

refrigeratDr 



Extension Activities 

a. If possible, prpvide a set of 
artificial fruits and vegetables 
for the children to put in the 
housekeeping center. Collect 
empty cartons of milks cheese ^ 
eggs, bacon, butter, etc., that 
can be used with the model re- 
frigerator. Notice the children 
who are able to place the food 
correctly* 

b. Draw the outline of a refrigera- 
tor on a large sheet of news*^ 
print or chart paper. Divide 
the refrigerator into* two sec- 
tions — the freezing unit and the 
cooling area* Draw some lines 
for shelves in the cooling area* 
Attach the refrigerator to the 
wall. Give the children maga- 
zines and scissors to find pic^ 
tures of foods kept in the 
refrigerator. As the children 
find and cut their pictures, 
they can bring them to the wall 
chart where you can ask them to 
name the food and to decide 
where in the refrigerator it 
would be stored. Assist them in 
pasting the food pictures on the 
refrigerator chart. 
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UNIT UNDERSTMDINGi G, The roome of a home contain mmny objects which are 

used by the family members for certain activities, 

2. The kitehen Qontalna certain objects used for 
particular activities . 



BASIC SKILLS TO BE DEVELOPED 



INSTRUCTIONAL ACTIVITIES 



SENSORY SKILLS 

Visual Skills 

Focuses attention on sink, 

cabinet, pots^ pans^ dishes , 

silverware, cleaning materials, 

and foods 
Distinguishes parts of sink and 

cabinet 
Isolates objects In cabinet 

Auditory Skills 

Listens to dlscussloni questions, 

and directions 
Listens to labels for sinkj 

cabinet, and the parts of each 

ABSTRACTING SKILLS 

Conceptual Skills 

Knows sink, cabinet, and the 

parts of each 
Knows kitchen objects^^pots and 

pans j dishes, si IveTOare , 

cleaning materials i and foods 
Knows uses of the sink and 

cabinet 

Understands that kitchen objects 
which are similar are stored 
together 

AssQclatlon Skills 

Relates sink, cabinet, and the 

parts of each with their labels 
Relates sink and cabinet with 

kitchen 

Classification Skills 

Comprehends classes of objects 
in kltchen^silverware, 
dishes s cooking utensils, 
cleaning materiali, and foods 



7p Baglc Activity 

Plan an activity on the function of 
a sink and a cabinet or a combina-^ 
tlon slnk^cabinet. You could use 
the real objects in the school 
kitchen or model furniture in your 
housekeeping center. Have dishes, 
pots and pansj soap, dish drainer, 
dish cloth* sponges Wd dish towel 
for demonstrating the use of the 
sink* Inside of the real or model 
cabinet, place appropriate objects 
organized by category^-sllverware , 
pots, pans, dishes s canned fooda, 
dried foods (rice, beans * macaroni, 
cereal , crackers , cookies ) , 
cleaning supplies* 

Introduce the sink by asking the 
children to identify it and all Its 
parts and all the uses of a sink^* 
cleaning freih foods, washing 
dishes , washing clothes $ washing 
hair. 

Then focus on the cabinet • Label 
the cabinet and its parts, and ask 
why we need cabinets. Ask the 
children what might be found In a 
kitchen cabinet* Then open the 
cabinet and dlscuea what is inside 
and how the objects are organized* 
Ask the children to identify each 
object and the category or class 
name * 

Example: Forks, knives, and 

spoons are silverware. 
Before closing the cabinet, stress 
the fact that you are going to make 
sure that everything Is in its 
place and that objects which are 
elmllar are together. It is 
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UNIT UNDERSTANDING I G. 



The rooms of a home contain many objects which are 
used by tht family members for certain activities. 



BASIC SKILLS TO BE DEVELOPED 



RESPONSE SKILLS 

Verbal Skills 

Labels sink and cabinet^ their 

parts J and their uses 
Suggests what might be stored 

in a kitchen cabinet 
Labels objects stored in cabinet 
Identifies classes of objects 

Motor Skills 

Sorts kitchen objacts and 
utensils into rippropriata 
categories— silvarware 5 dishes, 
pots and pans, food, cleaning 
materials, etc. 



Arranges a number of place 

settings by including a platej 
knife, fork, and spoon in each 

Determines the number of place 
settings which include all 
four objects 



INSTRUCTIONS ACTIVITIES 



7. (cont*) 

important that the children see the 
objects in groups so that they 
learn that there is a place for 
everything and everything belongs 
in its place when you are finished 
using it. They will quickly learn 
that these organising procedures 
will help them find materials when 
they want to play with them again* 

Assessinent Activity 
Place an array of dishes, dried 
foods, canned foods, pots and pans, 
cleaning materials, and silverware 
in random order on a table, Plr ce 
another table beside the one 
covered with objects, and pratend 
that this empty table is a large 
shelf in a cabinet. Ask the chil-* 
dren to arrange the objects in 
groups on the shelf. If this Is 
difficult for the children, give 
them aasistance. You could design 
nate a certain spot for dishes and 
have them select the dishes and 
arrange them in an orderly way. 
Than proceed to the silverware j 
pots and pans, canned foods, and 
dried foods, cleaning materials. 



Ek t ens 1 onAct i vl ties 
Use the kitchen materials for num- 
ber games . 

a. Pretend that you want to invite 
some frienls for dinner, Ex-^ 
plain that each person will need 
a plate, knife, fork, and spoon* 
You don't know how many friends 
to invite because you don't knot^ 
how many place settings you have. 
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UKIT miDlRSTAiroiNGi G. The rooms of a home contain many objects which are 

used by the f rally raat&ars for certain activities. 



BASIC SKILLS TO BE DEVELOIPED 



INSTRUCTIONAL ACTIVITIES 



7. (cont.) 

Involve the children in placing 
the sets of plates $ knives, 
forks, and spoons in one-^to^one 
correspondanoe to determine how 
many complete place settings you 
have « 



b« Recognizes, Identifies, and 
reproduces sets one to ten 



b. Use these groups of kitchen 

materials for recognising , iden- 
tifying, and making number sets. 
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UNIT UHDERSTANDINGs The rooms of a home contain many objects which are 

used by the f rally members for certain activities, 

2. The kitchen contains certain objects used for 
particular activities* 



BASIC SKILLS TO BE DEVELOPED 



SENSORY SKILLS 

Visual Skills 

Focuses attention on Iteraa In 

kitchen 
isolates specific pieces of 

kitchen furniture and equipment 

Auditory Skills 

Listens to discussion and 
standards 

^STRACTING SKILLS 

Conceptual Skills 

Knovs pieces of furniture and 

equipment in kitchen area 
Knows standards for playing in 

the kitchen 
Itoows activities which take place 

in the kitchen and the objects 

or materials needed for these 

activities 
toows basic steps in storing, 

preparing > servings and 

cleaning up after a meal 

Association Skills 

Relates certain objects and 

activities with the kitchen 
Relates certain objects with 

specific kitchen actlvl'sies 

Clasalficatlon Skills 

Comprehends classes of objects 
In kitchen™cooking utensils ^ 
dishes J silverware, cleaning 
materials, foods ^ pots and pans 



INSTRUCTIONS ACTIVITIES 



8* Basic Activity 

Now that you have introduced all 
the basic kitchen furniture and 
equipment j set up the entire 
kitchen or housekeeping center for 
role play* Suggested maiterials to 
be Included In the kitchen are; 
stove J sinks refrigerator , dishes , 
pots and panSi cooking utensils, 
food containers j food models , play 
Iron and Ironing boards dlshpan 
(with water) ^ dish towel * sponge, 
soap, broom, duster, dust pan* 
Provide one large block or aeveral 
small blocks of time when the chil- 
dren, in groups of five or slK, can 
take turns using the kitchen area. 
Organise materials in other areas 
of the room where children not In 
the kitchen can work indepandantly 
or with another adult. 

At the beginning of the activity, 
show all the children the materials 
In the kitchen area, having the 
children identify each object. Ask 
the children to recall the stan- 
dards for playing In the kitchen. 
Explain that they will all have an 
opportunity to play In the kitchen, 
but that It will be necessary to 
take turns. Announce the groups 
and the order tha groups will use 
the kitchen, EKflaln that as one 
group plays in the kitchen^ the 
other children can salcct another 
activity area in the room where 
they can work independently. 

Evaluation 

During this activity period j spend 
as much time as possible observing 
the children in the kitchen area. 
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UNIT UNDERSTANDINGS G- The toom of 

used by tha ' 



BASIC SKIUS to m DBV^O'P^M 



RESPONSE SKILLS 

Verbal Skills 

Labela kitchen furniture and 

equipment 
Recalls standards for playing 

in kitchen 
VarbaXliies in role play situation 

Motor Skills 

Dramatizes kitchen activities in 
role play situation 



h^'^-'H contain many objects w!^ich are 
r ^ ^ :v *mber3 for certain activltlea. 



INSTRUCTIONS. ACTIVITIES 



8, (cont.) 

Notice how the children play in the 
kitchen# Obisrve which children do 
and do not demonstrate an under-^ 
standing of (1) the use of the 
equipment in the kitchen ^ (2) how 
to store, prepares and serve dif* 
ferent foods* Interact with the 
childran while they play. Encourage 
them to role play with each other. 
You might suggest that they preteud 
to prepare and serve a meal, and 
then waih the dishes and clean the 
kitchen. 
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UNIT UNDERSTANDING I 



The rooms of a home contain many objects which are 
used by the family members for certain activities. 

2, The kitahen contains certain objects used for 
particular activities* 



BASIC SKILLS TO BE DEVELOPED 



SENSORY SKILLS 

Visual Skills 

Focuseg attention on kitchen 

objects 
Isolates each object 
Discriniinates likenesses and 
differences among objects in 
terms of form, color, size^ 
shape, position^ and part 

Auditor y Skills 

Listens to directions and dis-- 
cusslon 

ABSTRACTING SKILLS 

Conceptual Skills 
Knows objects 

Understands concepts of alike 

and different 
RecognlEas color concepts 
Racagnlaes al^e concepts-^-blg, 

little; larges small 
Recognises shape concepts 
Recognises position concepts 

AssQciatlon Skills 

Relates each object with its 
label 

Relates certain objects with 
kitchen 

RESPONSE SKILLS 

Verbal Skills 
Labels objects 

IdentifiGS which two objects are 
alike and which one is differ- 
ent in a set of three objects 

Identifies how one object differs 
from the other two 



INSTRUCTIONAL ACTIVITIES 



9* Bas ic Activity 

Plfein a likeness and difference 
activity using kitchen utensils, 
dishes, silverwares and pots and 
pans. Collect many sets of objects 
(two alike and one different) to 
represent a variety of differences* 
Some examples would bet 

a. Object or form difference i 

two spoons, one fork 
two bowls, one plate 
two glasses J one cup 

b. Color difference I 

two blue plates j one tan 
two red cups, one blue 

c* Size difference I 

two tablespoons I one teaspoon 
two small bowls i one large 
bowl 

d* Shape difference i 

two round bowls j one rectan* 
gular bowl 

e. Position differences 

three knives * one of them up-^ 
side down 

three bowls ^ one of them up- 
side down 

three spoons, two vertical and 
one horizontal 

f* Part difference I 

two cups with handles, one 
with handle broken off 

l^ke sure the children know the 
names of all the objects you have 
selected* 
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UNIT UNDERSTANDINGS G, The roome of a home contain many objects which are 

used by the family members for certain activities. 



BASIC SKILLS TO BE DP^ELOPBD 



INSTRUCTION ACT1VIT'^:"%^ 



Motor Skllle 

Selects the different object 
and the like objects 



9. (cont»)^ 

Place the first aet of objects in 
front of the children * Ask them to 
find or Identify the "one that la 
different," the "ones that are the 
iuep" or "alike j" and the reason 
the "different" one li not like the 
other two# Continue with the other 
sets of objects. 



Valuation 

Note carefully which children can 
and cannot discriminate and iden- 
tify the "different" object and 
which types of dlffarences (shape, 
position) are moat difficult for 
the chlldrerii Plan similar activ* 
itlas for children who have diffi-- 
culty , 



a. Knows and labels foods 

Identifies where foods should 
be stored 



EKtension Activities 
Other games can be played with 
kitchen objects. A very versatile 
material would be a spinner board* 
Cut a large circle from a sheet of 
cardboard , Divide the circle Into 
about 12 wedges by drawing lines 
from the center to the edge. Make 
a cardboard arrow for the spinner 
and secure it in the center of your 
circle with a brad. Locate small 
pictures of foods and kitchen ob- 
J its (lotto game cards or maga-- 
zlne pictures) which can be secured 
to each wedge with a curl of 
masking tape, A few Ideas for 
using this game ares 

a. Place on the circle pictures of 
f oods---*some fresh; some In cans, 
bags, or boKes; some frozen. 
Have the child spin the arrow. 
Identify the object, and tell 
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UNIT Um)ERSTANDING : 



The rooms of a home contain many objects which are 
used by the farally members for certain activities. 



BASIC SKILLS TO BE DEVELOPED 



INSTRUCTIONAL ACTIVITIES 



b. Relates, selects and labels 
objects which go together 
Identifies logical relation- 
ship between two objects 



Comprehends and identifies 
classes of foods—fruits and 
vegetables 



9* (cont*) 

where that food would be stored 
in the kitchen— -refrigerator , 
cupboard, etc. 

b. Flay an ass* lation-^cla^sif ica- 
tion game, I 1- t pictures of 
twelve pairs o ..ejects Iiat go 
together or a: used together 
(cup-saucer s pot-pan, milk'" 
glass j fork'-knifej table' chair , 
etc.)* Place one picture of 
each pair (cup) on the board and 
the other (saucct) on the table. 
Have the child spin the arrow ^ 
identify the object, and find a 
picture on the table of some™ 
thing that goes with the object 
designated on the board. Be 
sure you ask the child the 
reason for his particular choice* 
Any choice Is correct if the 
child can identify a logical 
rela^Tonship between the objects. 
For ample, a child might 
selet c a pot to go with a spoon 
because "they are both metal." 

c. Classify fruits and vegetables. 
Place pictures of fruits and 
vegetables on the board. Have 
the child spin the arrow, iden^ 
tify the food, and tell whether 
it is a fruit or a vegetable. 
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UNIT UNDERSTANDING! G. The rooms of a heme contain many objects which are 

used by the family members for certain activities* 

2, The kitchen contains cerl:ain objects used for 
particular activities* 



BASIC SKILLS TO BE DEVELOPED 



SENSORY SKILLS 

Visual Skills 

Focuses atte i?:ion on kitchen 

utensils and on pretend 

i¥^:atement^ 
Isolates each utensil 
Distinguishes parts of each 

utensil 

Discriminates the colors and 
shapes of the utensils 

Auditory Skills 

Listens to discussion j questions, 

and directions 
Listens to sounds made by 

utensils 

Tactile-Klnesthetic Skills 
Discrlffiinates among the 
textures of the utensils 

ABSTRACTING SKILLS 

Conceptual Skil.^s 

iOiows kitchen utensils and the 

function of each 
Knows parts of each utensil 
Recognizes colur^ shape, texture , 

and motion concepts 

Association Skxlls 

Relates each kitchen utensil with 

its label and function 
Relates each utensil with the 

kitchen 

C^lass if ic at ion Ski lis 

Comprehends a class of objects--- 
kitchen utensils 



INSTRUCTIONAL ACTIVITIES 



10, 



Basic Activity 

Make a collection of real ki tchen 
utensils—grater, peeler , pastry 
blender^ meat thermometer, mixs g 
spoons measuring cups, egg beater, 
flour sifter— and place thorn in an 
open boK or dish pan. Present one 
'4; a time to the children, re- 
v^ iswing and discussing its name 
and function (s)* P aonstrate the 
use of any unfamiliar object* 

Select one object and challenge 
the children to tell as much as 
possible about lt*--name, parts, 
motlon(s), color (s), shape(s), 
functlon(s), texture(s), sound, 
^ncourage them to state tl r 

criptions in complete i ences. 
is suggested that you tit 

iir descriptlcns on a ^x^ 
tihat they can count how many srate^ 
ments they are able to make. If 
they fall to mention aspects of 
the object, ask direct questions, 

EKamples : What shape Is this 

object? What is in the middle 

of the object? 

Assessment Activity 
If there are two adults In the 
classroom, divide the children 
into two teams and assign one team 
to each adult. * Give the two teams 
identical objects, such as egg 
beaters, and challenge each team 
to make as many statements about 
the object as possible. Set a 
time limit for the children to 
make their statements to the adult p 
who will record their deicriptions 
on a tablet. 
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UNIT UNDERSTANDING i G. 



The rooms of a home contain many objects which are 
used by the family meif'^^^.rs for certain actlvitlas. 



BASIC SKILLS TO BE DEVELOPED 



RESPONSE SKILLS 

Verbal Skills 

Labels kitchan utensils 

Describees each utensil in terms 
of its ji'Erts, colors^ shapes , 
tunc^^ot.Sj tBKZuTes^ and the 
mDt^ca; ind sounds it produces 

U s a ^ o * i e t e s e n t en ce s 

Counts tallies 



INSTRUCTIONAL ACTIVITIES 



iO, (cont , ) 

At the end of the allotted time 
periods join the teams to share 
thelr statements. As the adults 
read the lists ^ a child can keep 
a tally for each teatn on the 
chalkboard or chart paper. Have 
the children count the tallies for 
each team to establish the winning 
team. 



Extension Activity 
This game can be played froquently 
during the year. It is an eKcel- 
lent language development activity 
and is a gQod evaluation tech- 
nique to tell you how many basic 
concepts the children are iising 
and identif ving. If you have no 
other adult uo assist you, pl^y 
the game %^ith the large group of 
children. Keep records of their 
statements so that you can chal= 
lengo them with their score from 
each previous game they have 
played* 
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UNIT U^IDERSTANDING^ 



G* The rooms pf a home contain many objects which are 
used by the family members for certain activities « 

3* The bedroom contains certain objects used for 
particular activities. 



^hhV. SKILLS TO BE DEVELOPED 



SENSORY SKlLLf; 

Visual Skills 

Focui^es antentlon on pictures 
Isolates rbjects in picturss 

Auditory Skills 

Listens to discussion ai.d 
directions 

ABSTRACTI^^g SKILLS 

Con c ap t ua 1 Sk i 1 Is 

Knows tocms in hou i an ^ l^^^ 

activities which occ 

tb::se rooms 
Knows bedroom and its u^^b 
Knows bedroom furniture and 

storage places 
Knows what storage placp^ might 

contain 

Association Skills 

Relates r^^rtain furniture and 

activities with bedroom 
Relates certain objects with 

appropriate storage places 

Classification Skills 

Comprehends a class of objects^- 
those which belong in a bedroom 

RESPONSE SKILLS 

Verbal Skills 

Labels rooms in house and the 
activities which occur In 
these rooms 
Labels storage places in bedroom 
Labels pictured objects 

Motor Ski lls 

Places pictured object in appro- 
priate bag 



11, Basic Activity 

Review the fact that you have been 
spending much time talking about 
the living room and kitchen- Ask 
the chiCldren to name other roomb; 
in a home and to tell what activi- 
ties occur in these rooms . 

Show the children a picture of a 
bedroom J preferably a child's room 
similar to a room your children 
night have at home. Discuss the 
functions of a bedroom iii general 
and each piece of furniture in 
particular. Ask the children to 
identify all the possible storage 
places in a bedtoom-^--closet * chest 
of drawti iss drtsser or bureau 
dratrsrs, toy chesty wardrobe ^ 
night stand drawer. With each 
piece of furniture and the closet ^ 
discuf^s what might be stored 
inside • 

Assessment Activity 
Decorate tha fronts of three papar 
bags-^-one with s picture of a 
chest of drawers, one w?lth a toy 
box, one with a closet door or a 
wardrobe. Place pictures of 
clothing and toys (PLDK Sti mulus 
Car^s ) in another bag or b box. 
Have the children take turns 
selecting a picture, Identifying 
the object, and placing the pic-" 
ture in the appropriate bag which 
indicates where that object most 
likely would be stored. 
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UNIT UNDERSTANDING I 



G. The rooms of a home contain many obiects which are 
used by family members for certain activities, 

4, Tlie bat' room contains certain objects used for 
particular activiciea. 



BASIC .ILLS TO BE DEVELOPED 



SENSORY S ILLS 

Vi^uf^^ Skills 

F les attention on drawlviu^ 
cures J and pantomimes 
lates objects and activities 
Ln p^.ctures 
i iscrlminates among motions 

Auditor y Skills 

Listens to discussion and 

questions 
Listens to words of song 

Discriminates melody and 
rhythm of song 

ABSTRACTING SKILLS 

Conceptual Skills 

Knows bathroam, its furniture , 

and objects 
Knows activities which occur in 

bathroom 
Understands ways in which school 

biithrooni and home bathroom are 

alike aur^ different 
Knows words j melody, and rhythm 

of song 
Knows actions to song 

Association Skills 

Relates bathroom objects and 

niture with their labels 
Relates certain objects and 

activities with bathroom 
Relates health or grooming 

actions with words in song 

Class irication Skills 

Comprehends a class of objects — 
those which belcng in the 
bathroom 



INSTRUCTIOHAL ACXIVITIES 



12. 



Basic Activity 
Ask the children to describe your 
school bai:nroom(,s) in every detail 
so thit you can draw a picture r 
it on easel paper or the chalk- 
board. Draw the outline of the 
room and the door. Encourage the 
children to tell you what objects 
to draw inside and exactly where 
to place them. When the picture 
Is finished, ask the children to 
put on their ''thinking caps-* and 
think about how the school bath- 
room and their bathrooms at home 
are the same and how they are dif- 
ferent. Have available pictures 
of L>athroom furniture and objects 
( PLDK Stimulus Cards ) so th^t vou 
can show other objects in home 
bathrooms which are not found at 
school , 

After the children have shared the 
physical likenesses and differ-- 
ences, discuss the functions of a 
school bathroom. Then ask the 
children all the ways a bathroom 
£it home is used. Focus on the 
health, cleanliness, and grooming 
activities which take place in the 
bathroom. Show pictures ( Teaching 
Pictures — Health and Cleanriness) 
as you discuBs each activity. 

Assessment Activity 
Pantomime different health and 
grooming activities (brushing 
teeth ^ combing hair, washing face, 
bathing) and see if the children 
can identify each action. Sing 
the action song "This Is the Way'' 
(tune I "The Mulberry Bush'*), In 
each versa, supply one of the 
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UNIT UNDERSTANDINGS G» The rooms of a home contain many objects which are 

uyed by family members for certain activities. 



BASIC SKILLS TO BE DEVELOPED 



INSTRUCTIONAL ACTIVITIES 



RESPONSE SKILLS 



3 2 , cent . ) 



Verbal Skills 

Describes school bathroom 
Labels objaccs which belong in 

bathroom 
Identifies ways in which school 

■ achroom and home bathroom are 

alike and diffrirent 
Labels activities which occur in 

bathroom 
Raproducea words, '^elody, and 

rhythm of song 
Identifies action being panto-- 

mimed 

Motor Skills 

Pantomimes health or grooming 
action 



actions you have just pantomimed. 
Ask different children to be the 
leader who initiates the action 
for each verse. 
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UNIT UNDERSTANDING I G. The rooms of a home contain many objects which are 

used by the family members for certain activities. 

!• The living room contains certain objects used for 
particular activities. 

2. The kitchen contains certain objects used for 
particular activities. 

3. The bedroom contains certain objects used for 
particular activities. 

4. The bathroom contains certain objects used for 
particular activities* 



INSTRUCTIONAL ACTIVITIES 



BASIC SKILLS TO BE DEVELOPED 



SENSORY SKILLS 

Visaal Skills 

Focuses att^^ntioii on the ingre- 
dients and procedure for making 
popcorn 

Auditory Skills 

Listens to directions for game 
DiscriminateB among sounds made 
by teacher 

ABSTRACTING SKILLS 

Con ceptual Ski lls 

Knows source of sounds produced 

by teacher 
Knows sounds characteristically 

heard at home 

Association Skills 

Relates sound with its source 

RESPONSE SKILLS 

Verbal Skills 

Describes sounds made by neacher 
Identifies source of each sound 
Recalls all sounds made during 

activity 
Labels sounds heard at home 



13* Basic Ac r i "ley 

Play the game "What Sound Is This?" 
Collect household objects that you 
can use to make cormnon indoDr 
sounds— hitting a pot and pan to- 
gether, pouring watery chopping a 
carrots ringing a buz^^^r, hitting 
a gAass^ crumpling a papar bag, 
beating with an egg beater , 
shaking beano In a Jar, popping 
popcorn. Arrange your equipment 
on Q table and conceal it from the 
children by using a screen ol 
divider. 

Organize the children for the game 
and prepare them to use their "lis-^ 
tening ears." As you produce a 
sound, ask the children to describe 
the sound or try to guess what Is 
making thy sound. After they iden-^ 
tlfy the sound, ot^ even if they 
cannot guess correctly, show them 
how you made the sound. If it is 
possible to make the popcorn, save 
this sound for last. Make enough 
for all to have a taste and let 
the children participate in the 
whole process of popping, butter- 
ing, and salting the corn. 
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mu mmmTMDimt G. The rooms of a home contain many objects which ara 

used by the family meB^ers for certain activities* 



BASIC SKILLS TO BE DEVILOPED 



INSTrnJCTIONAL ACTIVITIES 



13. (cant.) 

EvaluatlQn 

Ask the children to recall all the 
sounds that you had made. Sea if 
they can n^e other sounds they 
hear at home-^ — talking s TV, radio, 
telephone ring^ door bells dog 
barking. 




imiT UNDERSTANDING I 



H, Objects in the home which share cooiEnon chairacteristics 
. belong to special objeci: groups* 

1. All the objects wh^ch we wear are called clothes, 

2, All the heme objects whica we can move arouiid, sit 
otip lie on J or place things on are caJ led furnl"* 
ture. 



3, Objects which we eat are called foods* 

4. Objects i.hat we play with are called toys. 



BASIC SKILLS TO BE DEVELOPED 



SENSORY SKILLS 

Visual Skills 

Focuses attention on plcturfBS 

Au d 1 1 o r y Sk i lis 

Listens to diractlons^ discus- 
sion, and questions 
Listens to labels for objects 
Listens to label for each of 
the four classes of objects 

ABSTRACTING SKILLS 

Cpncep t u al Ski lis 

!Cnows articles of c''^ ingj 
furniture, foods 5 toys 

A s 3 o c ia t ion Ski 1. la 

Relates isrtain comBon chaiac'- 
teristics to formulate a 
definition of a class of 
objects 

Classification Skills 

Comprehends four classes of 
objects—clothing, furni- 
ture, foods 3 and toya 

RESPONSE SKILLS 

Ve rb a 1 3ki 11^ 
Labels objects 
Identifies class of objects 
Identifies conmon characteria- 
tics of each class of objects 



INSTRUCTIONAL ACTIVITIES 



Bas ic Activity 

Collect an assortment of pictures 
of clothing J furniture J foods, and 
toys (magazine pictures or PLD K 
Stimul us Cards ). Include at least 
tan pictures for each category* 

EKplain to the children that you 
are going to work with four groups 
of objects found in the home. Dis-- 
play four pictures of foods on a 
clialk tray or card holder , and ask 
the children to label each picture. 
Then ask them the name for all the 
pictures or the name of this group 
of objects (foods). Continue this 
procedura with four plcturas of 
toys j then cXothlng, then furni- 
ture* 

Discuss the fast th^t the objects 
which ftre members of each group are 
alike in some way* Encourage the 
children to formulate a simple def-^ 
inltion for each of the four 
classes or groups by asking qMes- 
tions , 

Examples I What is alike sbovi 
all toys? (Ydu play with them.) 
What is alike about all foods? 
(You can eat them, ) What is 
alike abouv &11 objects called 
clothaa? (V^u wear them.) Whac 
is alike about sll ohjects callad 
fumitUi. ^? (Ih^y are cha i.bjacts 
iti a hohri which ycu Pit on lie 
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UNIT UNDERSTANDING: H. 



Objects in the home which share common characteristics 
belong to special object groups. 



BASIC SKILLS TO BE DEVELOPED 



Verbal Skills (contO 

Counts out eight pictures 

Motor Skills 

Selects pictures for display in 
front of the group 



INSTRUCTIONAL ACTIVITIES 



1. (cont,) 

on* place things on, place things 
in.) 

The definition or coiEmon character- 
istic of furniture will be most 
difficult for the children to ver- 
balize because there are several 
functional definitions. 

Evaluation 

MiK ail your pictures together* 
Ask one child to pull eight pic-- 
tures from your collection and 
place them in vier: of the group. 
Challenge the children to look 
carefully at all the pictures and 
to think about the name of each ob- 
ject and the' group of objects to 
which it belongs. Then ask differ-^ 
ent children to remove pictures of 
the foods, the toys, the clothing, 
and the furniture. As each picture 
is removed J ask the child to name 
the object and explain why he thinks 
it is a food, toy, article of 
clothing^ or piece of furniture. 
This will encourage them to verba- 
lize the conmon characteristic that 
was formulated earlier in the 
activity. When all the pictures 
have been removed, ask a child to 
place a new set of objects in view 
of the children and continue the 
activity. 



Extension Ac t : tvity 
Use comnerc: games which work 
with classes objects ( The Class- 
ification Gam e, Object Lotto ) to 
give the children additional exper- 
ience with groups of objficts which 
share a common characteristic. 
Additional rules can be made for 
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UNIT understanding: H. Objacts in tha home which share common characcerlatics 

belong to special object groups. 



BASIC SKILLS TO BE DEVELOPED 



INSTRUCTIONAL ACTIVITIES 



1. 

games in which the child 
'f-±BB Ehe class name for the 
' J on his board after he names 

^p^h iividual object* 



I 

! 



d-82 



UNIT IJNDmSTANDINGi H. Objects in the home which share cumon characteristics 

belong to special object groups* 



I, 



All the objects which we wear are called clothes* 



BASIC SKILLS TO BE DEVELOPED 



T 



r'fcNSORY SKILLS 

Visual Skills 

Focuses attention on pictures 
Isolates articles of clothing 

in plccures 
Isolates activities in pictures 
Isolates people in pictures when 

counting 

Auditory Skills 

Listens to discussion* dlrec^ 
tlons, and questions 

ABSTRACTING SKILLS 

Conceptual Skills 

Knows family members 
Knows articles of clothing 
Knwa activities in pictures 
Recognizes number concepts™riets 

one to ten 
toows types of clothing 

Assoc iation Skills 

Relates certain ciothlng with 
specific activities 

Relates clues in picture in 
order to make up story about 
ihe people in the picture 

Classification Skills 



Comprehends a class of objects^ 

clothing 
Comprehends classes of clothing 

dress "ups work. play> rain 

RESPONSE SKILLS 

Verbal Skills 

Labels people and articles of 

clothing in picture 
Counts people 
Labels types of clothing 



INSTRUCTIONAL ACTIVITIES 



B asic Actiyif g 

Collect pictures (magazine pic- 
tures) of families and individual 
people engaged in different activi-- 
ties and wearing different kindr> of 
clothing for a variety of occa^ 
slons'— play and recreation^ dress- 
Up s work— and for different weather 
conditions , 

Sfelect one large picture to discuss 
thoroughly with the group. Ask the 
children to (1) Identify the people 
and the number of people; (2) iden-- 
tify all the articles of clothing 
each person is wearing; (3) iden- 
tify the type of clothing worn by 
the people (dress-up , work, play* 
rdlHi etc,) I and (4) make up a 
bhort story about what the people 
^^e doing or where they are going 
(Inferred from the type of clothing 
a.i ^ other clu given in the pic- 



^ ^va r\ ^on 

Give each child or a pair of chil- 
dren a picture In yuur collection. 
Explain that you are going to ask 
them to do the same with their pic- 
ture ^nvwiribe it in detail and 
cell »ntury) as you have jtt^t done 
as a group. Give the childrim time 
CO aK^mine and think about their 
pictures before you select a child 
to begin. With some children p you 
will need to give assistance by 
asking specific questions. 

If the children become restless at 
some point during the activity, 
conclude the activity and save the 
remaining pictures for an activity 
r=he follcwing day. 
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UNIT UNDERSTANDING I H. Objects In the home which sh^-« common charar ■ aristics 

belong !:o special objent graup^. 



BASIC SKILLS TO BE DEVELOPED 



Verbal Skills (conc) 

Interprets picture in order to 
tell a story about It 



INSTRUCTIONAL ACTIVITIES 



2, (cont.) 



Selacts and identifieo clothing 
for Willie which is appropriate 
for specif Lc_: daily weather 
conditions and special occa-- 
sions 



Extension Activity 
Continue the use of Willie the 
Waatharboy (MRCEE) for providing 
the children with additional oppor-- 
tunitles to select clothing appro- 
prlate for dally weather conditions 
and for specific ocagions. 
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UNIT UNDERSTA^n)jLNG! H. 



Objects In the home which share cDmon characteristics 
^^Icng to special object arcvfi>^, 

2, All the home objacts which we can move around > sit 
on, lie on, or place things on are called furni- 
ture. 



BASIC SKILLS TO BE m'^ZLDPED 



SENSORY SKILLS 

Visual Skills 

Focuses atiiention on building 
blocks s on pictures or models 
of furniture j and on dolls 
Isolates rooms In floor plan of 
house 

Discriminates among the shapes 
and sizes of the rooms 

Auditory Skills 

I ^'s tens to directions and 
discussion 

ABSTRACTING SKILLS 

Conceptual Skills 

Knows rooms of house 
Riicognizes shape concepts-^-- 

square, rectangle 
Recognises si::e concepts*- 

largest, smallest ; larger, 

smaller 
Knows pieces of furniture 

Assoc f at ion Skills 

Relates block house with real 
house 

Relates model ur pictures of fur- 
niture with real furniture 

Relates certain pieces of furni- 
ture with specific room in 
house 

C lassification Sk ills 

Comprehends a clase of objects— 
furniture 

C»?mprehends classes of furniture- 
living room, dining room, 
kitchen, bedroom, bathroom 



INSTRUCTIONAl ACTIVITIES 



3. Basic Activity 

Plan an activity with building 
blocks to conduct with small groups 
of five or six children. Select an 
area of floor space in your room 
where you can use the blocks to 
construct the floor plan of a one- 
floor home. AaslBn a room— living 
room, dining room, kitchen, bed- 
room, bathroom^ — to each child. 
Working together as a group, make a 
large rectangle with the blocks to 
represent the outline of the house. 
Then have each child locate a place 
inside the rectangle for his room 
and enclose it with mpre blocks. 
As the children are dividing the 
rectangle, discuss the nhapes and 
sizes r"" the rooms. Decide which 
rooms ^ihould be the largest and the 
smallest, Discugs what furniture 
would be needed for each room* 

Evaluation 

Apk the children to -it on the 
floc.i^ besLde thejfr room, Play a 
classification game with furniture* 
Have ready a boK of doll house fur^ 
niture or pictures of furniturt! 
(PLDK Stimu lus Cards ), Select one 
object or picture at a time and ask 
the child who needs it for his room 
to raise his hand, identify the ob- 
ject, and tell why it should be 
placed in his room. Then give the 
child the piece of furniture or 
picture to place in his room. If 
you used doll house furniture and 
have a family of dolls of propor^ 
tlonate size, give the children time: 
to role play with the home and 
family. 
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UNir Ln©ERSTA.NDINGi H, Objects in the home which share coinmon characteristics 

belDng to special objact groupSi 



VeTbal Skills 

Ideatifles shapes and sizes of 
rooms 

Xabe Is places of furniture 
Ideritlfies reason for placing a 

place of furniture In a 

specific roDm 
Vetbaii^es in role play situation 

Motor Skills 

Arraiigas blocks to form floor 

plati of housa and roonis 
Places model of furniture or 

picture of furniture In 

appropriate room 
^lanipiilates dolls and furritture 

In role play situation 



BASIC SKILLS TO BE DEVELOPED 



INSmuCTIONAl ACTIVITIES 



RCSPOHSE SKILLS 



3. (contO 
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UJIIT UNDERSTMBING; Objects in the homm which slmra common chamcteriscics 

belong to special objact groups* 

2* All the hoae objects which wa can move around , sit 
on, lie on, or place thiags on are called furnl^ 



BASIC SKILLS TO BE DEVELOPS 



SENSORY SKILLS 

Visual Skrns 

Focuges attGntion on picturas 
Dlstingutahes parts of chair 
Dlscrimitiates likenesses and dlf-^ 
ferences among chairs Iti type^ 
CQlor p Bize^ shape 5 posltioa^ 
parts, uuraber of parts, and 
uiateriai from which chair 
tnade 

Audltorj/ Skills 

Listens to questions, discussion^ 
auJ directions 

ABSTRACTING SKILLS 

Conceptual SkIIIs 

Kno^s chair and parts of chair 
Knows types of chairs and the 

function of each 
Racogriiges ccLors sige, shape, 

positlDn^ number, and texture 

concepts 

Knows materials from whicii chairs 
are made 

Agsociat loa Skills 

Relates certain characteristics 

with chair 
Relates specific chair with 
appropriate room in the hcuse 

Classification Skills 

Comprehends a class of objects^'' 

furniture 
Coniprehends a subclass of 

f uralture—chalrs 



INSTRIJCTIONAL ACriVITIES 



4 * Baj J c_Ac tlvlty 

Mal:e a coLlection of rnagazlne pic^ 
tures of \rarious types of chaiirs for 
a likaness and diffarenLce actlvlt^r. 
Look for pictures which reflect dlf- 
fc!rences in type, color, si^ej shape^ 
position J nunberj and parts of 
chairs^ straight chair ^ rocker j re« 
cliner; large chair, small chair; 
wooden chair, Tnetal chair, upolstered 
chair; chairs of different colors; 
chaiis with arms^ chairs with no 
arms; kitcheu chairs ^ llv^lng rooin 
ehairs; chairs with round seats, 
chairs with square seats; chairs 
with high backs J chairs with lo^ 
backs; plain chairs ^ fiowerad chair s, 
striped chairs . 

Display the pictures on a bulletin 
board in front of the group. Ask 
the children '^hat these objects are 
or what Is the same about all these 
plccures* (Tbay are all chairs; 
thev are all fcrniture.) Mentioii 
that wi thill the group of objects 
called farniture there is a smaller 
group of ohjects called chairs*' Ask 
them to naina other groups of furni- 
ture (tables, bedSj sofas, etc.), 
Select one chair picture and ask the 
children to describe it in terms of 
type, color, shape , parts, sise arkd 
number of parts; how it might feel 
if you sat on it or touched it; 
where it might be found in a home. 
Select a fevf other pictures for the 
children to describe . 
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miT ummsTmDimt il 



Object.^ in the home which share conimon characteristics 
belong to special object groups. 



BASIC SKILLS TO BE DEVELOPED 



LESPONSE SKllLS 

yerbal Shi lis 
Labels cnair 

Identifigs characteristics of 
chair 

Labels othe^r: subgroups of fur- 
niture 

Describas a chair in terras of 
type, color, shape, partp, 
size and nuTubar of parts j 
texture J and room in which 
it belongs 

Compares the llkenasses and dif- 
ferencves betvreeti two chairs in 
terms of the above concepts 



INSTRUCtlONAJ, ACTIVITIES 



EvaluatiQn 

Ask a child to select two chair pic-- 
tures . Ask him to tell the other 
childreii all the ways the chairs are 
alike and all the ways they are dif- 
ferent* When the child is finished, 
ask the others if they can make any 
additional comparisons . Continue 
comparing other pairs of pictures as 
long as the children are attentive. 



E xtETislori Actiylty 

Make additional collections of pic^ 
tures of sofas, beds, stoves ^ and 
refrigerators which can be used in 
similar activities* Refrigerators 
are especially good to demonstrate 
position and number differences* 
one door, two door; top and botcoin 
doors; left and right doors; left 
handle, right handle, Beds reflect 
all kinds of variations in sikie: 
smallj large; narrow* wide; highj 
low. 
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UNIT UN^ERSrANHlNGj 



H, Objects In tha home which share connnon chiarac teris tics 
bc^iorug to special object groups, 

3* Objects which we eat aTe called fooda. 



BASIC SKILLS TO BE DEVELOPED 



SENSORY SKILLS 

Visual Ski lis 

Focuses atitention on food rpodels 
Isolates each food modfel 

Auditory Skills 

Listens to discussions questions, 

aiid dixectlons 
Listens to labals for foods 
Listens to labals for meals 

ABSTBACTING SKILLS 



CoTicaptu al Skills 



Kno^s foods 
Knows meais 

Understands conceptB involved in 
the restaurant role play 

Assoclci. tlon Skills 

Relates foods with labels 
Relates saaltlmas with labels 
Relates ceTtain foods with 
appropriate mealtime 

Classificat ion Skills 

Comprehends claases of focjdS" 
breakfast, lunch, dinnet 

RESPOITSE SKILLS 

Verbal Skills 
Labels foods 
Labels mealtimes 
Suggests ie\reral foods which 

-would make up an appropriate 

menu for a meal 
Verbalizes in role play situation 

as custosier^ waltar,or walt^ 

xess, cook 

Motor Skills 

Dramatizes in role play situation 
as custpnieri waiter or wait- 
TeiSs cook 



OSriUCTIOWAJ. ACrTVITlES 



5 * Bjisig^ Afitl'^yty 

Conduct a dramata " play rctivlty 
with small group^s of five or six 
chlLdren at a table in your kitchen 
or housekeeping axea. You will need 
a paper plate for each child and a 
set of food mcdtils . The food models 
could be a cOTmercial set (tCattonal 
Dairy Council) or teacher^niade from 
magazine pictures mDuntad on tag— 
board. Separata the food models 
into three boKCS-- breakfast foode, 
lunch foods, and dinner foods. Pic^ 
tures of some foods should be in all 
three bonces (milk) and some in both 
lunch and dinner boxes (fruits, des^ 
s^rts) . 

Begin the actiyity with the box of 
brealcfast foods. Show the children 
each different food picture in the 
box and ask them to identif/ each 
one* When you have ehowti all the 
dlffererit foods J ask the children 
when they would usually eat these 
foods (for what meal)* 

Eyaluatlon 

Pretend you are all in a restaurant* 
Ask one child what he would like to 
order for hraakfast from your menu 
(the pictures in the bo^^) * You be 
the waitress and serve the food 
(pictures ) on his plate as he orders . 
Then let the chlldreti take turns 
being the customers and the waiter 
or waitress. Later you might want 
to appoint a cook who will cook the 
food in the kitchen and serve the 
plates * 

This game can be cDntlnued using the 
bo3ces of lunch and dinner foods. 
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UWIT mrofiRSTANDINGj H. Objects In the home which share common characteristics 

beJong to special object gmups . 

1. All the objects which wear are called clothes. 

2< All Jhe home objects which we can move around , sit 
ong or place things on ar^ called furniture* 

3. Objects which wa eat are called foods. 

Obje-:ts that we play with are called toys. 



BASIC SKILLS TO BE DEVELOPS 



SENSORY SKILLS 

Visua l Skills 

Focuses attention on pictures 
Isolates each picture 

Auditory Skills 

Listens to discussion and 

directions 
Listens to labels for objects 
Listens to labels for categories 

of objects 

ABSTRACTING SKILLS 

Conceptual SkllLg 

t^ows objects in pictures 
Knows object categories 
Understands directions for 

' sorting game 

Association Skills 

Relates object with label 
Relates category with label 
Relates certain characteristics 

with a category of objects 
Relates objects sharing a comiori 

charncteristlc(s) 

Classification Skill s 

Comprehends four classes of 
objects — ^clothing^ furniture, 
foods » toys 



INSTRUCTIONAL ACTIVITrES 



6* Basic Activity 

Collect an assortment of pictures of 
clothings furniture j foods^ and toys 
(as in activity H-lK Select one or 
two pictures which represent each 
category. Discuss each pictura with 
the children to review the names of 
the object and class to which it 
beloTigs * 

Place all your pictures in a box or 
bag* Shake the container to scram- 
ble your pictures, Ask one child to 
select five or six pictures from the 
container 3 without looking at the 
pictures, Display the pictures on 
a chalk tray or in a card holder 
where all the children can see them. 
Have the children identify all the 
pictures . Ask the children to put 
on their ''looking glasses*' and 
"thinking caps" to see If any of the 
pictures could be grouped together 
because they are "alike in some way." 
Give them iome verbal assistance, 
E^camples: Look for two or more 
pictures of objects which belong 
to the same class (food^ furni- 
ture^ toys, clothes), or pictures 
of objects which could be found 
in the same room (food and kitchen 
furniture), or pictures of objects 
which share a common physical 
characteristic (color, shape, 
mat erlal , texture ^ etc , ) , 
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UNIT UNDERSTMnJING^ 



H. ObjGcCs in the haine which share conirnon charfeic ter is t ics 
belong to special object groups. 



BASIC SKILLS TO BE DEVELOPED 



RESPONSE SKILLS 

Ver b al Skil is 
Labe 1b ob J e c c s 

Descrlbos a common charac tarls- 
ClcCs) shared by two or more 
picture J objects 
Labels category of objects 
Counts out a given number of 
pictures 

Motor Skills 

Selects pictures 
Sorts picturaci objects 

according to sotne common 

characteristic (s) 



Relates clues in order to 
identify the household 
object described 



INSTRUCTIONAL ACTIVITIES 



6, (cont*) 

You may need to make che sorts and 
explain the basis for them in order 
to model the responses you are 
seeking, Emphasize the fact that 
many groupings are possible, and 
praise the children for finding more 
than one i Any grouping or sort 
acceptable if the two or more ob^ 
jects share a coiinnon characteristic. 

Evaluation 



Continue playing tha game, allowing 
the children to take turns drawing 
pictures from the bag* Keep a tally 
of the number of sorts the children 
make with each set of pictures to 
encourage them to find and describe 
as many as possible. Note which 
children do and which do not under^ 
stand the task and what types of 
characteristics are most often used 
as a basis for sorting. 



EKtension Activity 
Play a riddle game x^ith household 
objects in which you use the class 
label, the room where it would most 
likely be founds and physical char^ 
acteristics as clues to the object's 
identity . 
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mu UNDERSTANDING: I. The members of a family help each other, share 

belongings s and work and play together. 

1, Each membar of a family has certEiri jobs or 

responsibilities which help other family members* 

2» There are many activities which family members 
enjoy doing together. 



BASIC SKILLS TO BE DEVELOPED 



SENSORY SKILLS 

Visual Skills 

Focuses attention on story 
Isolates objects in story 
pictures 

Auditory Skills 

Listens to story, questions, 
and discussion 

ABSTRACTING SKILLS 

Conceptual Skj.lls 

Knows family members 
Understands the problems which 

might arise among family 

members 

Knows alternative ways to solve 

family problems 
Understands sequence of events in 

story 

Recognizes ordinal position 
words—first, second, third 

Appreciates need for cooperatiori 
among family members 

RESPONSE SKILLS 

Verbal Skills 

Identifies family problem(s) in 
story 

Predicts what will happen next 

in story 
Suggests alternative solutions 

to family problem 
Answers questions concerning story 

and specific concrete situations 
Names something he does at home 

which is helpful to his family 



INSTRUCTIONAL ACTIVITIES 



Basij" Activity 

Read the children a storyj such as 
This Ro om Is Mine ^ which emphasizes 
the need for family members to share 
and work together. As you read the 
story s encourage the children to 
identify the problem , and to predict 
what they think might happan. Ask 
them for suggestions for solving the 
family problem. 

Evaluation 

Ask the children quescions to en-- 
courage a review of the story, Em-- 
phasize the order of events ^ 
stressing the ordinal position 
words— first, seconds and third. 
Initiate a discussion of ways fami- 
lies help each other, share belong- 
ings, and work and play together. 
If the children cannot contribute 
many suggestions , present some con= 
Crete situations and problems for 
discussion. 

Example i What would happen if one 
person in the family had to do all 
the work while everyone else 
watched TV all day? 
Ask each child to name something he 
does at home to help his family or 
a member of the fan 
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UNIT UNDERSTANDING: 1. The members of a family help each other, share 

belongings, and work and play together. 



BASIC SKILLS TO BE DEVELOPS) 



INSTRUCTIONAL ACTIVITIES 



1* (cont.) 

ExtensiQn Ac tlvlties 
Teach the children a song about 
family relationships ("It*s Fun To 
Be a Helper"), Show the children a 
film about family life ( Our Family 
Works Together )^ or read other 
stories which emphasise family mem*- 
bers sharing and enjoying activities 
together ( The New Baby ) , Emphasize 
the sequence of events in reviewing 
stories and films* 
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UNIT UNDERSTANDING: 1. 



The members of a family help each others share 
beloiigltigSi and work and play together, 

1. Each raembar of a family has certain jobs or 

rBsponsiblllties which help other family members- 



BASIC SKILLS TO BE DEVELOPED 



INSTRUCTIDNAL ACTIVITIES 



SENSORY SKILLS 
Visual Skills 



Focuses attention on dramatization 
Discriminates among actions pan= 
tomimed 

Isolates each entry on list when 
count ing 

Auditory Skills 

Listens to discussion , questions j 
and directions 

ABSTRACTING SKILLS 

CQnceptual Skills 

Knows family members 

Knows jobs and responsibilities 
of family members 

Knows actions which are panto- 
mimed 

Association Skills 

Relates pantomTmed activity 

with appropriate family member 

RESPONSE SKILLS 

Verbal Skills 

Identifies activity which is 

pantomimed 
Identifies family member who 

might perform activity 
Suggests jobs which a mother , 

father, and child might perform 
Counts entries on list 

Motor Skills 

Pantomimes an activity performed 
by a family member 



2, Basic Activity 

Pantomime several coiisnon activities 
which a mother might perform in the 
home—cookings cleaning , washing and 
ironing clothes. Ask the children 
to identify what you are doing and 
who in their family you might be. 
Together with the children j identify 
all the different jobs which a mother 
might perform* As each is named ^ 
list it on paper or chalkboard and 
dramatize the activity as a group* 

Have the children count the jobs as 
you point to each entry on the list. 
Emphasize the fact that although you 
have listed the jobs which a mother 
might psrrurm^. other members of many 
families assume the same jobs. Ask 
the children what jobs they have at 
home. Ask which of the jobs their 
fathers might perform. 

Evaluation 

Ask different children to dramatize 
a household job, perhaps one that 
they perform, for the group to iden^ 
tify. Note which children have dif- 
ficulty dramatizing or Identifying 
well-dramatized activities. Provide 
additional activities of a similar 
nature in the future* 
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UNIT UNDERSTANDING I I. The members of a family help each other, share 

belongings, and work and play together* 



BASIC SKILLS TO BE DEVELOPS 


INSTRUCTIONAL ACTIVITIES 




2. (cont,) 




Extension Activities 


a. Scans sequence cards from la£t 
to right, top to bottom 

Understands and describes 

sequence of steps in the task 
illustrated in the pictures 

Interprets the pictures to tell 
a story 


a . 


Use the See^Quees board Helping 
Mother with a small group of 
children. Emphasize the sequence 
of steps in the task illustrated 
in the pictures , and encourage 
the children to tell the story* 


b. Listens to story 

Knows and identifies the roles 
of female members in a family 


b. 


Read stories about mother "S role 
in the family (What Do Mothers 
Do? 5 I Want To Be a Homemaker) 
and about other female members 
(Grandmother and I) • 


c* Knows and identifies the roles 
and jobs of mothers outside 
the home 


c , 


Use a book (Mommies at Work) 
which emphasizes the roles or 
jobs which many mothers hi-VB 
outside of the homSi 
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UNIT UNDERSTAND ING I I. The members of a family help each other, share 

belongings 5 and work and play together. 

1. Each member of a family has certain jobs or 
reaponsibllities which help other family members* 

2, There are many activities which family members 
enjoy doing together ♦ 



BASIC SKILLS TO BE DEVELOPED 



SENSORY SKILLS 

Visual Skills 

Focuses attention on cleaning 
materials and aquipment 

Auditory Skills 

Listens to questions, dlscussionj 

vid directions 
Listens to label Jor each piece 

of cleaning equipment 
Listens to words of song 
Distinguishes melody and rhythm 
of song 

Listens to standards regarding 
use of materials and equipment 

ABSTRACTING SKILLS 

Conceptual Skills 

Knows each piece of cleaning 

equipment and its use 
Knows proper use of equipment 
Knows words and actions to song 
Understands job responsibilities 
Appreciates need for sharing and 

taking turns 
Appreciates value of group effort 

Association Skills 

Relates each piece of cleaning 
equipment with its label and 
use 

Relates cleaning task with 
appropriate equipment 

RESPONSE SKILLS 

Verbal Skills 

Suggests equipment necessary for 
cleaning 



INSTRUCTIONAL ACTIVITIES 



3. Basic Activity 

Plan a day for the children to 
houseclean the classroom. This 
works very well if the activity is 
well organized. Collect the equip- 
ment and supplies you will need — 
broom, dust pan, mop, buckets ^ 
sponges, vacuum cleaner, window 
cleaner, paper towels, soap^ clean- 
ser. It is not necessary to have 
a piece of equipment for every 
child. Some children can be sorting 
and ordering materials on shelves 
and in cupboards while others are 
using the equipment. The equipment 
can be shared during the activity 
period* Allow at least an hour 
of time for the activity* 

Arrange the children in a semi- 
circle on the floor or in chairs. 
Ask the children how they would 
like to houseclean their classroom, 
pretending to be members of a family 
cleaning together at home. Encour- 
age them to tell you what they will 
need to clean. Introduce each 
piece of equipment, asking the 
children to identify each object 
and its use* Demonstrate the 
proper use of each and re-introduce 
the song "The Mulberry Bush" ("This 
is the way we . * .")^ substituting 
the words sweep, vacuumj wipe, 
scrub, wash, dry, mop as you demon- 
strate the action. You might want 
to ask the children to demonstrate 
the use of some pieces of equipment* 
If necessary^ model how to sort and 
classify books and materials on 
open shelves and in cupboards. 
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UNIT UMDERSTANDING^ 



The members of a family help each others shara 
belongings i and work and pla^y together . 



BASIC SKILLS TO BE DEVELOPED 



Verbal Skllli (cont,) 

Labels each piece of cleaning 

equipment and its use 
RGproduces words 5 melody^ and 

rhythm of song 

Mot or Skills 

Uses cleaning equipment 
properly 



Understands that household 

routines are often 

scheduled by devoting cer-* 

tain days of the week to 

certain tasks 
Reproduces words, melody, 

rhythm^ and actions of 

song 



INSTRUCTIONAL ACTlViriES 



3, (cont.) 

Set clear standards tegardine 
sharing materials taking turns, 
and caring for the equipmenL Then 
discuss job responsibilities toL 
each child. You v^ilX t^anc to estab- 
lish a group to be responslbLe for 
each different task^ ahel^res, aup- 
boards 5 windows p tables and chairs j 
floor or carpet* It Is suggested 
that you assign the cleaning tasks 
to groups of two or three children 
and then rotate the groups once or 
twice during the activity* This 
way 5 each child can try different 
tasks , 

Evaluation 

^tole the children ate cleanings 
note carefully which children do 
and do not (1) share and take 
turns; (2) assume the responsibil- 
ity of the job I and (3) use the 
equipment properly* After the 
children help put the equipment 
away^ gather them together for a 
quiet time to rest and to view the 
room and appreciate the job they 
have done. Emphasize the fact that 
it takes a very short titne to clean 
when many people help. 



EKtensi on Ac tivities 

a* Plan a follow-up activity to 

discuss the scheduling of house- 
hold routines such as cleaning, 
washing clotheSj Ironing clothes, 
shopping j etc. Begin to empha-- 
size the names of the days of 
the week, aKplainlng that many 
families have a certain day of 
the week for a particular home 
task. Agairis sing the song "The 
Mulberry Bush" ("This Is the 
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UNIT UTOERSTANDINGj 1. The mOTbers of a farally htlp each ather, share 

beloa|ings, and wotk and play toiiChtti 



BASIC SKIILS TO BE DWELOPmi 



IWSTRUCTIOmi ACTI^iriES 



3. (cantj 



b, Knowa and idetitifiea outside 

cleaning tasks and equipment 
Parforoa outside cleaning 

acttvltiaa and uses equipmetit 
propariy 



Way*->, ustiig the names of the 
days in the Last line of che 
versei. Discuss wtilch days of 
the wek aTi school days aind 
church day (a) , 

b, If tile hoaaiclesnlog activity 
was ^ucaisaful snd fan, pLan 
aaotlmer imy for cleaiiing oiitalde 
the l^uUdlng-^^piekdng up tTaalij 
sw^eepirig thi sidlvalkSj checking 
outdo*or toyn fot needed repairs , 
assisting yo^ In makLng mtmor 
re^ai^rs requtriag tiammeT a^d 
nall^ or" sctOTdrrlver and screws , 
washtng wheei toys (If trfeather 
is warm) * 
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UNIT UNPERSrAOTlNGi !• 



The members of a famlLy help each others share 
belongitiga, and vrork and play together # 

1, Each member of a family has certaiii jobs or 

rtsponalblllties ^hlch help other family members, 



BASIC SKILLS TO BE DEVELOPED 



SENSORY SKILLS 

Visual Skills 

Focuses attention on actions In 
flngarpiay and pictures In 
story 

Isolates objects and actions in 
plcturei 

Auditory Skills 

Listens to words of flngerplay 
Listens to story, questions, 
and discussion 

ABSTRACTING SKILLS 

Conce ptual Skj^lls 

Knows ^ords and actions of 

flngerplay 
Knows the possible roles of a 

father in a family 
Understands sequence of events 

in story 

ABsociation Skills 

Relates actions with words of 

flngerplay 
Relates certain roles with 

father of a family 

RESPONSE SWLLS 

Varbal Skills 

Reproduces words of fingerplay 
Describes pictures in story 
Recalls activities performed 
by the father in the story 
Suggests other members of the 
family who might assume some 
of the roles of the father 



INSTRUCTIONAL ACTIVITIES 



4, Basic Activity 

Teach the children the flngerplay 
"This Is the Father." 

Then read the children a story 
about the common roles of the 
father in a family ( Dajldies^ j^lg 
They Do All Day; My Father Can _F1:k 
Anything I Papa Small ), If the pic- 
tures are fairly large ^ aslc the 
children to describe what is hap^ 
penlng in the picture before you 
read the text on each page , 

Bh/aluatlon 



Ask the children to recall all the 
activities of the father mentioned 
in the book. Ask If any other 
family member ever plays any of 
these roles. Again eBphaslge the 
fact that many frillies distribute 
or assign household tasks differ-- 
ently than the families In the 
books » 
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miT UmmSUhmimi I, The n^ers of a family help each other » share 

bgloiiglnga, and work and play together, 



MSIC SKILLS TO Bl DEVELOPED 



INSXRlJCTroNAL ACTrVITlES 



4. (cont*) 



Selates workbench activities 
with rola of the father 

Itoovra and labels simple carpenter 
tools 

Manipulates tools appropriately 



EKtanslon Activity 
Plan a wortbench activity vhen the 
children ean work with slnple car- 
penter tools, Collect your equip- 
ment and suppliess hamiergs nails * 
acrewdrlvits s Bctmm^ bolts* pliers, 
wrenches j and dlicarded ends of 
lunber* If poislblep find a good 
outdoor locatlcn for the activity. 
This activity vlll need to be 
supervised carefully* It is buq^ 
gested that you work ^ith only five 
or a Ik child reii at one time. 



If you lack an appropxiata locition 
or Bufflciant supervisory help to 
conduct a workbench actlvityi plan 
a demonstratloti activity to Mhm 
the children the different cmrpen^ 
ter tooli and hov they are used. 
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UNIT UNDERSTAND IMG: 



The menibsra of a family help each other, share 
belongings, mi work and play together. 

2* There are mmy aativittes vhtch family aeBibers 
enjoy doing together. 



BASIC SKILLS TO BE DEVELOPEJ) 



INSTRUCT lONM. 4CTIVrTlES 



SENSORY SKILLS 

Visual Skills 

Focuses attantion on pictures 

and model family 
Isolates objacca and activities 

in pictures 
Discriminates among facial 

expressions of people In 

pic tures 

Auditory Skills 

Listens to discussion, questions^ 
and dramatlzationa 

ABSTRACTrNC SKILLS 

Conceptual Skills 

KnovS fantly members 
Knovs objects and activities In 
platures 

Recognises facial expressions of 

people tn pictures 
Knovs activities which famlLy 

meiabers enjoy 
Understands the problema w^htch 

jalght arise in a faiaily 
Knova alternative solutions to 

family problems 
AppTeclatei the need for coopera-- 

tion among family members 

Association Skills 

Relates families In pictures and 

modal family with own family 
Relates facial eKpresslon i?tth 
appropxtate affective stats 

RESPONSE SKILLS 

Verbal Skills 

Describes family mett^ers and 
activltlts in picturefi 



5. Basic ActAvlty 

Make a collection of plctureg of 
family members engaged in recrea-- 
tional aetivlties together, both 
at home and away from home* If you 
have enaugh pictures, give one to 
each child to describe (picture 
read) to the group. If yon find 
only a feWj picture read the farnlly 
scenes as a group. Encourage the 
children to describe ^hat they see 
in each picture and to tell a story 
about "what la happening*" Draw 
special attention to facial expres-- 
sions In the pictures. Hopefully j 
you will have pictures which illus- 
trate people who are happy and 
obviougly having fun together* 
Stress the fact that families can 
have fun both working and playing 
together. Ask each child to name 
one activity he enjoys doing with 
one or more member i of his family. 

Assessment Activity 
Flan times when small groups of 
children can role play with a model 
fmily ( Bendable Rubber Tamlly ) or 
a paper doll family- Encourage 
them to dress the dolls for differ- 
ent activities and to role play 
different fMily members as they 
dramatize the acttvlties , Pro- 
vide several appropriate props, 
such as a boK for a car. Note 
carefully the Interaction between 
family members. Also note whether 
or not the children dramatize any 
of the activities illustrated in 
the pictures used in the preceding 
activity* 
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UNtT UNDERSmNBING; I. The meiabers of a family help each other, share 

belongtngs, and work and play together. 



BASIC SKIILS TO BE DEVELOPED 


INSmUCnONAL ACTIVITIES 


Verbal Skills (cont.) 

Iiitarprets pictures In order to 
tell a story about the family 
membaf S 

Names an activity ha enjoys doing 

with hia family 
Verbalises In rale play situation 

Motor Skills 

Manipulatas dolls or model family 
and props In dramatic play 


5* (cont*) 

Interact with the children to seek 
Solutions to common f^ily probLCTS 
^hich alght be portrayed in the 
dramatlaationi* Model the use of 
comproinlse in situations where thei 
wishes of family members may con=" 
flicti Denionstrate how to show 
respect for each person^^his opin-- 
ions, ideas j and property, Emph as- 
size the variety of problem-solving 
approaches 'which are usually more 
succeisful than arguing and 
fiihting. 


Undarstarida concepts in story 
discriminates, recognises, and 

identifiea rhyming vrorda in 

story 


Extension Activity 
Read to the children the story The 
Big Honay Hunt, This is an aauslng, 
fun story about an adventure of a 
small bear and his father. The 
book can latet be usea for a 
rhyming activity. 
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UNIT VNDERSTAiroiN&i 



I* The members of a family help each others share 
belongings, and work and play together. 

1* Each nember of a fmilj' has certain jobs or 

responsibilities which help other family meniberSi 

2. There are many activities which family members 
enjoy doing together * 



BASIC SKILLS TO BE DEVELOPED 



SraSOBY SKILLS 

Visual Skills 

Focuses attention on furniture 
and equipment used in draroatic 
play 

Auditory Skills 

Llsteng to discussion and 
standards for play 

M8TRACTIHG SKILLS 

Cojicep t ual Sk 11 1 s 

Knows houeahoid objects and fur- 
niture 

Knows the function of each object 
and piece of f urnltura 

Knows family membera and their 
roles 

Knows articles of clothing 
Knows family activities 
Understands the prcblema which 

talght arise in a family 
Knows alternative ways of 

solving family problemi 
Appreciates need for cooperation 

among family m.emhers 

As g o c la tl o^n Skill s 

Relates household objectSs fur^ 

nitura, and articles of 

clothing with their labels 
Rel4ites certain objacta and fur-- 

niture ^fi?lth appropriate room 

in housa 
Ralates certain roles, JobSj and 

clothing mth appropriate 

fartiily member 



INSTRUCTIONAL ACTIVITIES 



Basic Activity 

Involve the children in ciaklng a 
pretend home in your classroom 
where they can be pretend family 
mCTbers, Decide on iectlons of the 
claBsrooffl for the kitchen^ living 
room, bedroom I and any other rooms 
you want - Have sone materials such 
as bOKes^ old pillov?s , blankets, 
and bedspreads to uee for furniture 
and bedding* Furnish the kitchen 
with your housekeeping equipnient-'-^ 
stove, refrigerator, sinl<^ cup-- 
boards^ dishes, food models , 
cleaning equipment, ironing board 
and iron* In creating your living 
room (see activity G-1) , Include a 
TVj telephone, games, books , news'- 
paper. For the bedroom, tables 
could be used for bedSj a box fox 
a stand j and a cupboard for a 
dresser or chest, Dress^np clothes 
could be placed In the bedroom* 
Provide dolls and doll equipment In 
th€ homie* 

Allow a period of at least 45 mixi'- 
ut€S for dramatic play Iri the hooie. 
Discuss with the childreri the advan- 
tages in distributing themselves 
among the rooms so as to prevent 
problems of overcrowding* Set 
careful standards for play. Encour- 
age the children to '^pretend'* by 
asking each one who he plans "to 
be," " 
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UNIT UNDERSTANDING: I, The members oi a famiiy help each othar, share 

belongings p atid ^ork and play together. 



BASIC SKILLS TO BE DEVELOPED 



Association Skills (cont.) 
Ralates certain objects and 
materials with a particular 
family activity 

Classification Skills 

Comprehends stibclasses of 
obJectB™those belonging in 
a living rooa, kitchen ^ bed- 
roonij, and bathroom 
Comprehends sub classes of 

clothes"those worn by mother , 
father, glrlj boy, baby 

RESPONSE SKILLS 

Verbal Skills 

Suggests who he would like "to 

be'* during dramatic play 
Verbalises in eiiacting family 
member roles in dramatic play 

Motor Skills 

Uses household equipment and 
furniture appropriately 



INSTSIJCXIONAL ACtlVlTlES 



6. (cont.) 

Aa the children play, move from 
room to room, interacting with the 
children and modeling dramatic play 
If necessary* 

Evaluatloii 

Use this activity as a time for you 
to evaluate the ef fectiveiiess of 
this unit In general. Note the 
chlldran'a (1) ability to naBie ob-- 
jects in the home; (2) under^ 
standing of use of household 
objects; (3) awareness of roles of 
f amily nieinbars I (4) awarenesiR of 
clothing worn by family members | 
(5) awareness of family activities 
and routines I (6) problem-'Solving 
approachaai <7) ability to dramatic 
play; (8) v^erbalization skills , 
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UNIT UNDERSTMDINGi J* 



Some families have special animals to care for called 
pete • 

1, Pets are animals which live in or near a home and 
are cared for by a family. 

2, All pats^ like people, plants, and other animals, 
are living things i 

3, Pats are different in many ways. 

4* There are different groups of pets* 



BASIC SKILLS TO BE DEVELOPED 



SENSORY SKILLS 

Visual S kills 

Focuses attention on pictures, 

magnetic or flannelboard 

matarialB 
Isolates each animal picture 

or model 
Da^feCts missing animal picture 

in gama 

Auditory Skills 

Listens to questions, diacussioni 

and directions for the games 
Listena to the label for each 

pet and for the whole subclais 

of animals (pets) 

ABSTBACTING SKILLS 

Conceptual Bktlls 
Knows animals 

Recognizes the characteristics 

of each animal 
Knows how pets are cared for by 

a family 

Understands that pets are living 
things 

AssQclation Skills 

Relates each animal with Its 
label 

Relates certain animals with 

the subclass pets 
Relates the subclass pets with 

Its label 



INSTRUCTIONS ACTIVITIES 



Basic Activity 

Begin talking about pets by asking 
the children'* "Do any of you have 
something at home that lives with 
your family, that is alive, that 
must be fed and cared for?" Hope- 
fully, some children will have 
animals at home and a variety will 
be mentioned. Introduce the word 
"pets," eKplaining that pets are 
animals which live with families 
and are cared for by people. 

Use pictures ( PLDK Stimulus Cards) 
or magnetic or flannelboard iigurea 
(Instructo -Magnetlc Pets or Mi3 ton 
Bradley -Domestic ^imals) to dia-* 
cusi a variety ol pets. Put large 
paper clips on the pictures and 
place them in a bag or basket. 
Play the "Go Fishing" game, giving 
the children turns to use the 
fishing pole (with magnet attached 
to string) to catch a "fish*" As 
each picture is "caught/' ask the 
children to name the animal and 
describe its characteristics. Dis- 
cuss how people care for this pet. 
If any child in the group has this 
pet at homej ask him to describe 
how he cares for the pet. Stress 
the fact that pets^ like people and 
plants, are living things which 
need food, water, and air in order 
to live and grow. 
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UNIT UNDERSTANDINGl J, 



Some families have special animals to care for called 
pets. 



BASIC SKILLS TO BE DEVELOPED 



Classification Skills 

Comprehends a subclass of 
anlmals^-pets 

RESPONSE SKILLS 

Verbal Skills 

Labels pets in own home 
Labels animals "caught" in a 

f iahing game 
Describes the characteristics 

of each animals and how it is 

cared for by people 
Labels pets displayed in 

"What's Hissing?" gme 
Identifies missing pet 

Motor Skills 

Handles fishing pole appro^ 
priataly 



a* Knows and labela pets in film 



Manipulates crayon appro-- 
priataly in order to make 
crayon rubbings of pets 

Knours and labels pet in each 
rubbing 



INSTRUCTIONAL ACTIVITIES 



1, (cont*) 
Evaluation 

Play a "What's Missing?" game with 
the pictures to see how many pets 
the children can identify. Display 
four or five pictures and ask them 
to nrae the petSt Then have them 
clo^a their eyes while you remove 
one. The first child to identify 
the missing pet cm return the pic- 
ture to Its place. If the game is 
too easy, try rearranging the order 
of the pictures when you remove 
one J or try using more pictures. 



Extension Activities 

a. Show the chiidren a film about 
pets (City Pets) . In reviewing 
the film, ask the children to 
recall all the pets which they 
had seen, 

b. Make crayon rubbings of pets. 
Cut outlines of pets from white 
tagboard, making Lhm approKi- 
mately 4" k 6", Paste each 
figure in the center of white, 
9" X 12" construction paper* 
Place a sheet of 9" k 12" news- 
print over each construction 
paper sheet and staple them to- 
gather at the corners. When the 
child rubs the newsprint with 
the side of a peeled crayon, the 
outline of the pet will appear. 
Used newsprint can be removed 
and given to the child, while 
the a onstruction paper backs can 
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UNIT UNDERSTANDING-. J, 



Some fanailles have special animals to care for called 
pets. 



BASIC SKILLS TO BE DEVELOPED 



Isolates pictures of pets in 

magazines 
Manipulates scissors and paste 

appropriately 
Recognizes, identifies, and 

reproduces number sets one to 

ten J or one to five 
Understands and identifies sets 

which have "one more member" 

than a given set 
Labels pets in booklet 
Counts pets one by one 



INSTRUCTIONAL ACTIVITIES 



be reused many times by changing 
the newsprint* Ask the child to 
identify the antoal on each of 
his rubbings. 

Plan a series of activity times 
during a week when the children 
can make a pat book for the 
development of number concepts. 
Make each child a book of 11 
sheets of different colored con= 
structlon paper laced together 
with yarn* Give each child a 
magazine J scissors^ paste, and 
his blank book, The first page 
will be the cover, ^plaln that 
they are each going to make 
their own pet book which they 
can take home when completed. 
Have each one look through their 
magazine to find a picture of a 
pet to paste on the cover. As 
the children are working, move 
around the group printing the 
word Pets and the child's name 
on each book cover. 

One or several pages can be com- 
pleted each time the books are 
used. The first page should 
contain a set of one pet; the 
second, a set of two pets, etc* 
With each pagei emphasize that 
this set has "one more member*' 
than the set on the preceding 
page. Each time a page is com- 
pleted, ask each child to iden-- 
tlfy the specific pets and the 
number of pets on his page. It 
Is suggested that you do not use 
magazines everytime you work on 
the booklet. With the larger 
number sets, you may want to 
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UNIT UNDERSTAND INGi J. Some families have epeeial animals to care for called 

pets* 



BASIC SKILLS TO BE DEVELOPED 



INSTRUCTION ACTIVITIES 



1. (cont.) 

pre--cut email figurei of pets 
for the children to count and 
paste J or you might find small 
seals or itickers of pets to 
use. 

With less advanced children ^ who 
have difficulty with number con^ 
ceptSj it is suggested that you 
concentrate on sets one to five 
only. 

This booklet is only one sug- 
gestion for developing number 
concepts s To supplement this 
activity, plan additional number 
games I using objects in the room 
and instructional materials 
which involve the specific num- 
ber concepts Included in the 
booklet i 
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UNIT UNDERSTANDING: J. 



Some families have special animals to care for called 
pets. 

2, All pats, like peoples plants, and other animals, 
are living things, 

3, Pets are different in many ways, 

4, There are different groups of pets* 



BASIC SKILLS TO BE DEVELOPED 



SENSORY SKILLS 

Visual Skills 

Focuses attention on pictures 

and on experience chart 
Focuses attention on objects and 

pets during trip 
Scans experience chart from left 

to right and from top to 

bottom 

Auditory Skills 

Listens to discussion and ques- 
tions 

Listens to standards for behavior 
on trip 

Listens to the label for each 
animal 

MSTBACTING SKILLS 

Cone ep tual Skills 

Knows animals and animal babies 

Recognizes the physical charac- 
teristics of each animal 

Knows the type of container for 
each animal 

Knows the food characteristically 
eaten by each animal 

Knows the type of care each 
animal requires 

Understande sequence of events 
on trip 

Association Skills 



Relates each animal with its 
label, physical characteris- 
tics, type of containerp and 
the food and care it requires 



INSTRUCTIONAL ACTIVITIES 



Basic Activity 

Plan a trip to a pet shop if one Is 
available in your area. Prepare 
the children for the experience 
using pictures ( Language=Kit A ) 
with discussion* Establish exactly 
what you want the children to 
notice while in the store^ — what 
animals are there; what type of 
"container" each animal uses for a 
home; what each animal is fed* 
Discuss the fact that the pets will 
most probably be organised in 
groups in the store! There will be 
birds, with two legs and feathers, 
in cages. There will be fish In 
large bowls or aquariians filled 
with water. There will be a few 
animals, such as turtles, in bowls 
with gravel or rocks and a little 
water* There will be a large sec- 
tion of cages for animals, such as 
rabbits, cats, dogs, guinea pigs, 
and gerbils, which have four legs, 
hair or fur. 

Set very clear standards concerning 
behavior on the trip* Stress the 
need to be quiet so as not to scare 
or excite the animals* 

During the trip, interact with the 
children giving them the names of 
the animals; asking them to describe 
the animals' characteristics; 
directing attention to the type of 
container, food, and care required 
by each animal; explaining the fact 
that many of the animals are babies 
(puppies, kittens, bunnies). 
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UNIT UNDERSTANDING I J. 



Some families have special animals to care for called 
pets. 



BASIC SKILLS TO BE DEVELOPED 



AsSQciation Skills (cont.) 

Relates each animal with its baby 
Relates printed word with spoken 
word 

Relates picture of animal in 
chart with real animal 

Classification Skills 

Comprehends subclasses of pets= — 
birds ^ fish, amphibians, and 
manmials 

RESPONSE SKILLS 

Verbal Skills 



Describes characteristics of 
animals seen in pet shop 

Recalls events of trip in cor^ 
rect sequence 

Uses a variety of sentence con= 
structions in verbal expres- 
sion 



Knows and labels visiting pet 
Describes the physical char^ 
acteriatics of the pet, the 
type of container it lives 
in, and the food and care it 
requires 



Reproduces recognizable 
representation of a pet 



Reproducr j recognizable 
representation of a pet 



INSTRUCTIONAL ACTIVITIES 



2, (contO 

Assessment Activity 
The day after the tripj write an 
experience chart story to recall 
what was seen at the pet shop. En- 
courage the children to sequence 
the trip events by guiding the re-- 
call with questions I "What was the 
first thing we did to start our 
trip?" "miat happened second?" 
* * . "What did we see at the 
store?" Try to vacy your questions 
so that the whole story does not 
consist of a repetition of "I saw 
a «" Substitute pictures of 

the animals for the names so that 
the children can help read the 
story once it has been written. 



^tension Activities 

a. If it is not possible to visit a 
pet shops perhaps you could 
arrange to have a child or a 
friend bring a pet to the class- 
room for part or all of a day. 
Make sure to select a pet that 
is friendly with strangers, par- 
ticularly children. 

b. Plan opportunltiea for the chil- 
dren to reproduce some of the 
pets using tempera paint, cray» 
ons, or clay, 

c. Make animal models using food 
(potatoes, marshmallows s raisins, 
gumdrops) and other materials 
(toothpicks, pipe cleaners, 
match sticks, construction 
paper , ) 
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UNIT UNDERSTANDING I J. 



Some families have special aniinals to care for called 
peCs. 



BASIC SKILLS TO BE DEVELOPED 



d. Picture reads sequence board 
acannirig cards from left to 
right 

Understands and reconstructs 
correct sequence of pictures 

RecognlgeB and identifies ordi^ 
nal position concepts'— firs 
second p third 



INSTRUCTIONAL ACTIVITIES 



2. (cont,) 



Play a Small--grGup sequence ganae 
with the See-Quees hoard Chooalnj 
a Pet . Ask the children to help 
you picture read the story vhile 
the pictures are In the frme. 
Then remove the pictures and see 
if the chlldran citn reconstruct 
their correct order, if 12 pic- 
tures are too many to order ^ 
select the six most Importatit 
pictures In the story, and liave 
the children order them ftoo 
left to right on a table or 
chalk tray, Imphaslge the crdl- 
nal position words ''first*" 
"second," and "third J' 
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UNIT UNDERSTANDING I J. Soma familiea have special animals to care for called 

pets . 

1, Pels are €Jiimals which live in or near a home and 
are cared for by a family. 

2. All pets, like people, plants^ and other animals, 
are living thinga . 

3* Pats are different in many ways. 



BASIC SKILLS TO BE DEVELOPED 



SENSORY SKILLS 

Visual Skills 

Focuses attention on pictures 

and resource book 
Focuses attention on pet, its 
food, and container 

Auditory Skills 

Listens to discussion and 
directions for care of pet 

^JSTRACTING SKILLS 

Conceptual Skills 

Knows pets and their characteris- 
tics 

Knows the type of food and care 
each pet requires daily 

Knows the type of container 
appropriate for each pet 

Remembers to care for pet when 
assigned this responsibility 

Association Skills 

Relates pet with appropriate 
type of food and care 

RESPONSE SKILLS 

Verbal Skills 

Suggests possible pets for the 

classroom 
L , plains reasons for choice of 

pets 

Motor Skills 

Performs tasks necessary for 
care of pet 



INSTRUCTIONAL ACTIVITIES 



Basic Activity 

If it is possible for the children 
to have a pet in the classroomj It 
is important that they are pre^ 
pared to assume responsibility for 
it. If having a classroom pet is 
a"out of the question,'* use this 
activity In a pretend way. 

Talk with the children about having 
a pet in the classroom. They will 
probably be very excited about the 
idea. Explain to them that it is 
important that they understand all 
that is involved in taking care of 
a pet. They must know what the pet 
would require in order to be com- 
fortable and happy. Some pets 
would not be suitable. 

Ask the children to suggest Some 
possible classroom pets and to give 
reasons for their choices. (You 
may wish to display pictures which 
would Include good indoor pets). 
With each suggestions discuss thor- 
oughly the responsibility involved 
and the suitability of the pet-"=the 
home, foods attention, cleanings 
and space it would require; the 
amount of noise it would make, A 
guinea pig, goldfish, or turtle are 
conmon classroom pets which can be 
taken care of by the children. 
Guide them in making a suitable 
decision. 
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UNIT UNDERSTANDING I J. Some families have special animalB to care for called 

pats . 



BASIC SKILLS TO BE DEVELOPED 


INSTRUCTIONAL ACTIVITIES 




3. (cont.) 



When the children have made their 
choice > bring resource books on pet 
care into the classroom to show the 
children where you get information 
on raising a pet. 



After the pet is established in the 
classroom, carefully model how to 
care for the pet's needs. Stress 
the fact that the pet requires a 
regular s routine supply of food and 
water just as they have a meal 
schedule. It must have exercise 
and must be kept clean in order to 
grow normally and to remain healthy, 
acplain that pets can get sick just 
like people. 

Evaluation 

Within a day or so, the children 
should be given the responsibility 
of caring for the pet. Select 
several children whom you have 
found to be quite responeibie. 
Each child could perform one task, 
such ae feedingi for a week. Then 
the jobs could be given to new 
children. Later each child could 
be assigned on day to perform all 
the tasks required to care for the 
pet. Evaluate carefully whether or 
not each child (1) seems to under- 
stand the needs of the pet; 
(2) remembers to pi^.rform his job; 
and (3) performs hli job thoroughly. 
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UNIT UNDERSTMDINGi J. Some families have special animals to care for called 

pets. 

1. Paf:3 ar^ auimals ^<^aich live in or near a home and 
are cared for by a family. 

2. All petSp like people, plants, and other animals^ 
are living things* 



BASIC SKILLS TO BE DEVELOPED 



SMSORY SKILLS 



Visual Skills 



Focuses attention on story 
Focuses attention on construe'^ 

tlon paper pieces 
Discriminates mnong the puszle 

pieces 

Conines the puzzle pieces to 
make complete animal figure 

Auditory Ski lls 

Listens to story, discussion, 

and quest lona 
Llstene to directions for 

pastitig pui^le pieces 

ABSTRACTING SKILLS 

Conceptual Skills 

Understands contents of story 
Understands sequence of events 

in story 
Recognizes affective concepts 
Knows animals 

Knows the body parts of animals 
Comprehends different types of 

quest ions "What 5 who, where, 

when, how, why 

RESPONSE SKILLS 

Verbal Skills 

Picture reads illustrations in 
story 

Predicts events of story and 

ending for story 
Describes emotions of people 

and animals in story 
Answers questions concerning 

story 



T 



INSTRUCTIONAL ACTIVITIES 



Basic Activity 

Read the children a story about a 
pet dog ( Little Black Puppy > My 
Very Own Puppy , PXayful Puppy , 
Scamp , The No-Bark Dog) or another 
pet ( Little Black, a Tony ), During 
the story time. Involve the childyen 
in picture readings anticipating 
events, and predicting an ending 
for the story. Emphasize any emo-- 
tlons which might be eKpressed by 
people or animals in the story. 

Evaluation 

Review the story by asking the 
children a variety of questions of 
increasing difficulty—who, what, 
where, when, hoW| why. Emphasise 
the sequence of events* 

Assessment Activity 
In order to evaluate how well the 
children observed the pictures of 
the story character, plan a whole- 
part-whole pasting activity to fol- 
low the story. For each child, 
provide a piece of construction 
paper and a model of the pet. Pre- 
cut the model into several parts. 
The child is to arrange the parts 
on the construction paper to form 
the complete animal figure* After 
the pieces are arranged, give the 
child paste to finish the activity. 

This activity should be adapted to 
ttie abilities of the children. For 
less able children you should s 
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UNIT UNDERSTANDINGi J* Some families have apeclal animals to care for called 

pets. 





INSTRUCTIONAL ACTIVITIES 


Motor biciiis 




oXraug^s cons LX^uc cxon papcx^ 




pieces to form complete 


a. Cut the animal into only three 


animal figure 


or four parts su^h that each 


Manipulates paste and paper 


part is a recognizable part; 


appropriately 






and/or 




b. Draw the outline of the animal 




on the construction paper which 




the child can fill in with the 




pieces; 



and/or 

c. Display a model (sOTple) of the 
completed animal where the chil-^ 
dren can see it as they work. 

For very advanced children^ 

a. Cut the animal at random into 
four to six pieces; 

b. Eliminate the outline on the 
paper; 

c. Show them a sample when you 
introduce the activity , but do 
not display it while the chil= 
dren are working. 



Understands directions for game 
Detects facial clues or postural 

clues which indicate a child 

has the "bone" 
Knows and uses names of children 

in group 



Extens ion Activity 
Play games about pat animals, such 
as "Doggie, Doggie ^ Who Has the 
Bone?" Locate a real or toy bone^ 
or use a rectangular block. The 
children sit in a circle on the 
floor to play. While one child. 
Doggie, has his eyes closed or is 
blindfolded, another child is 
chosen to hide the bone (by sitting 
on it or concealing it with his 
legs). Then Doggie must move 
around the circle, guessing who has 
the bone, as the children chant, 
"Doggie, Doggie I who has the bone?" 
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UNIT IM)ERSTMDINGj 



J. Seme families have special animals to care foi called 
pets, 

3. Pets are different in many ways. 
4* There are different groups of pets. 



^ASIC SKILLS TO BE DEVELOPED 



SENSORY SKILLS 

Visual Skills 

Focusas attention on pictures 

or figures of pets 
Isolates each pet 
Discriminates likenesses and 
differances aisong the pets 

Auditory Skills 

Listens to direcitons and 

discussion 
Listens to riddles 

ABSTMGTING SKILLS 

Conceptual Skills 
toowa each pet 

Knows the physical characterise 

tics of each pet 
Knows the type of food, carej 

and container appropriate to 

each pet 

Association Skills 

Relatas each pet with its labels 
its physical characteristics, 
the type of food and care it 
requires, and the type of con- 
tainer in which it lives 
Relates clues in order to iden- 
tify the pet deacribed 

RESPONSE SKILLS 

Verbal Skills 
Labels each pat 

Describes the characteristics of 
each pet 

Compares the likenesses and dif- 
ferences between two pets 
Answers riddles 



INSTRUCTIONAL ACTIVITIES 



' Basic Activity 
Play a likeness and differencQ game 
with pictures ( PLDK Stimulus Cards) , 
flannel figures (Milton Bradley) , 
or magnetic figures (Instructo) of 
pets. Place the figures or pic- 
tures in a box or bag. Either you 
or a child can select two items 
from the container to display in 
front of the group. Ask the chil- 
dren first to identify and describe 
each pet. Then compare the two to 
identify how they are different and 
how they Are alike. You will most 
probably need to ask very specific 
questions . 

EKamples i Are they the same 
color? Do they have the same 
number of legs? Are their tails 
the Bsme siie (length)? Do they 
eat the same food? What about 
the body coverings? Are they 
alike or different? 
Continue the game as long as the 
children are attentive and able to 
participate. 

Assessment Activity 
Make riddles about the pets for the 
children to solve. If the riddles 
are too easy, give fewer clues and 
less significant clues. Including 
the animal sound among the clues 
will usually make the riddles 
easier to solve. 
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UNIT UNDERSTANDING I J, Some fimilies have special animals tn care for called 

pets , 



BASIC SKILLS TO BE DEVELOPED 



INSTRUCTIONi^ ACTIVITIES 



Dascribee the pictured animal 
^^ithout naming it in order 
for the other children to 
guess Its identity 



b. Discriminates i recognizees ^ and 
identifies the likenesses 
and differences among several 
types of one kind of pet 



5. (cont.) 

Extension Activities 

a. Play a small group game around 

a table* Glva each child a pic- 
tux:e of a pat vUich he Is to 
ahow to no one* Let each child 
take a turn giving clues about 
his animal until the other chil-- 
dren guess what animal is in his 
picture t Encourage the "guess- 
ing'* children to ask questions 
about the animal if the child 
caniiOt give many clues. 

b. Use a book about different types 
of one kind of pet ( The Cat Book ^ 
Th^. Dog Book , Tkim Parrot Boo k) 

to encouraga fine visual dis- 
crimination* Plan this activity 
for tha children who made most 
of the comparisons in the Basic 
Activity. Encourage them to 
varbaliEe the ways the animals 
in the book are alike and dif- 
ferent • 
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UiNIT UNDERSTANDING i J, Some families have special anttnals to care for called 

1* Pets are animals whi;h live in or near a home and 
are cartid for by a family, 

2, All pats, like peoples plants, and other animals ^ 
are living things. 



BASIC SKILLS TO BE DCTELOPED 



INSTRUCTIONAL ACTIVITIES 



SENSORY SKILLS 

Visual Skills 

Focus e J attention on flannelboard 

materials 

Isolates each fe?.t figure 

Discriminates likenesses and dlf-- 

ferences in color, size^ and 

stiape among £oit pieces 

Auditory Skills 

Listens to discussion, story j and 

questions 
Listens to the words of the song 
Distinguishes the melody and 

rhythm of the song 

ABSTRACTING SKILLS 

Conceptual Skills 

Knows story characters and 
objects 

Recognises size^ color, number , 

and position concepts 
Understands the story's contents 

and sequence of events 
Recognises affective conc^rpts-'^ 

sad, happy, etc. 
Racogniges ordinal position 

concepts' — ^first, second, third 
Understands the concept of 

''pretend" 
Knows words, melody, and rhythm 

d£ song 

R£S.'^:^SE SKILLS 

Verbal Skills 

Labels each felt figure 



Basic Activit y 

Make the flannelboard set of "The 
Three Little Kittens" (DARCEE) , To 
begin the story ^ introduce each 
felt piece in the set^ asking th." 
children to identify and describe 
each one. Emphasize size, color, 
number, and position concepts. 
Then remove all the felt pieces. 
Tell the story, adding and moving 
the pieces as appropriate* Empha- 
size the emotions experienced by 
the kittens— -sadness J happiness, 
joy, Vften speaking about the three 
kittens, use the ordinal position 
words "first," "second," and 
"third." 

After reading the story^ ask the 
children whether the three kittens 
and their mother are "real" or 
"pretend*" Discuss whether or not 
real kittens and cats wear clothes, 
wash clothes, bake and eat pies, 
talk in our language, live in their 
own home with furniuure, etc. 

Teach the children the song "The 
Three Little Kittens*" 

Assessment Activity 
Use the flannel set the next day to 
review the story* This time have 
the children participate as much as 
possible, telling the Jtory and 
moving the felt figures, In ordsr 
to evaluate how well they under-- 
stood and remembered the story. 
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UNIT UNDERSTANDINGS J* Soh ^ families have special animals to care for called 

pets * 



BASIC SKILLS TO BE DEVELOPED 



INSTRUCTIONAL ACTIVITIES 



Ver bal Skills (cont*) 

Dascrlbes the Qtze^ cplor, 

number^ and position of the 

fait figures 
Answers questions concerning 

story 

Reproduces words 5 melody ^ and 

rhythm of the song 
Recalls story's contents and 

sequence of events 

M otor Skills 

Arranges flannelboard characters 

and objects to correspond to 

story ^3 events 
Locates felt figure when teacher 

describes it 
Removes felt figure as directed 



Reproduces the appropriate 
lines and actions in a 
dramatization of the 
otor/ 



Listens to a record of the story 
Relates an event heard on the 

record with a picture of the 

event 

Indicates when to turn the pages 
of the story book 



6, (cont.) 

After the story review 5 play a 
recognition game with the felt 
figures I stressing color , sizej 
positions and nimber concepts* 
Give each child a direction to find 
something on the flannelboard— the 
large cat| the kitten with the blue 
dress s something purple * something 
beside the mother cat, two kittens, 
five mittens J one blue mi t ten, the 
mittens for the kitten with the red 
dreses etc. Near the and of the 
games ask each child to remove the 
object (s) he finds and place it in 
the box. Continue until all the 
figures are removed from the 
flannelboard. 



Ek t ens ion Actlvi tljg^ 

a. This is a fun story to dramatize. 
Collect a few props such as an 
apron, thre^ pairs of mittens ^ a 
washtub and washboard ( Wood 
Laundry Se^) s clothesline and 
clothespins 5 and a pie. 

The pie can be made very easily 
by using an aluminum foil pie 
pan. Fill it with crumpled 
paper and cover it with a crust 
made of tan construction paper 
cut with old pinking shears * 
You can cut slits in the crust 
and paste red or blue construe^ 
tlon paper under the holes to 
give the effecL af a cherry or 
blueberry pie, 

b. Play a record of the story for 
a good listening activity. If 
you have a book of the story, 
show the pictures as the chil* 
dren listen* Ask them to tell 
you when to turn the pages. 
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UNIT UNDERSTANDING: 



j, Sone families have special animals to care for called 
pets, 

4. There are different groups of pets. 



BASIC SKILLS TO BE DEVELOPED 



SENSORY SKILLS 

Visual Skills 

Focuseb attention on pictures 

Isolates each animal when 
counting 

Discriminates likenesses md 
differences among the phytJcal 
characteristics of the animals 

Discriminates number seta 

Auditory Skills 

Listens to discussion 

ABSTRACTING SKILLS 

Conceptual Skills 

toows animals and their body 
parte 

Knows physical characteristics 

of each animal 
Knows the type of food and care 

required by each animal 
Knows the type of container 

suitable for each animal 
Understands concept of a "subset*' 
Recognises number concepts— sets 

one to ten; sets with morep 

most, fewer 5 fewest members 

Agsoclation Skills 

Relates fur or halr^ four legs> 
and boK or cage with subclass 
mammals 

Relates feathers, two legs, and 

cage with subclass birds 
Relates scales* no legSi and 

water with subclass fish 
Reiates animals which live in 

water and on land with sub-- 

class amphibians 



INSTRUCTIONAL ACTIVITIES 



7t Basic Activity 

Locate a picture of each pet you 
have discussed or seen during your 
pet activities. Display these pic- 
tures in randoffl order in front of 
the children. Ask the children to 
count the animals to determine the 
number of the set* Explain that 
animals that are alike in certain 
ways belong to special animal groups 
(subsets). In one special group 
(subset) I all the animals have four 
legs and either hair or fur on 
their bodies. Ask the children to 
idantlfy all the pets they can find 
which would belong to this group 
(cat, dogs ponyi gerbll, guinea 
pig, rabbit). Group these pictures 
together, ^k the children to 
identify the number of this animal 
subset. Continue with the birds, 
a subset of animals with two legs 
and feathers; fish, a subset of 
animals that have no legs , have 
scales I and mupt live In the water; 
and finally, the subset of animals 
that livt both in water and on land. 

When you have finished grouping the 
animals In their special subsets, 
ask the children to find the subset 
with the moat members and the sub- 
set with the fewest members. Point 
to one subset and ask the children 
to find another that has more mem- 
bers than this one or fewer members 
than this one. 

Assessment Activity 
Play a classification game to sort 
pets Into the most conmon groups or 
classes. In a bag, place several 
pictures of each pet you have dis- 
cussed. Decorate four medium-size 
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UNIT UHDERSTiO^JDINGi J, Some fmnilies have special animals to caro for called 

pets . 



BASIC SKILLS TO BE DEVELOPED 


INSTRUCTIONAL ACTIVITIES 


Clcisaif ication Skills 

Comprehends subclasses of 

anlmala~iQamala^ birds, fish 5 
amphibians 

RESPONSE SKILLS 

Verbal Skills 

Counts animals in a group 
Identifies nutaber concepts 
Identifies animals which belong 

to a specific subclass 
Labels animals during game 
Describes characteristics of 

each animal subclass 

Motor Skills 

Locates subset of animals which 

has morej most, fewer, fwest 

membera as compared to another 

given set 
Chooses bag which designates 

appropriate animal group during 

classification gme 


7, (cont*) 

paper bags with a symbol to repre- 
sent each group*^-^a fish bowl filled 
with water and plants for fish; a 
cage for birds; a bc^l with some 
water and a rock for mphibians; a 
boXi dog house, and square cage for 
the mafflmals. Give each child a 
turii to select a picture, Identify 
the animal, and find :he appropriat 
bag for it* Encourage the child to 
identify the specific characterise- 
tics of the animal group he selects 

After all the pictures have been 
sorted, play a number game with the 
sets of aiimals in the bags* 
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IV, Instructional Materials 



BOOKS SOURCE 



The Apple^Book 



Are You Hy Hp ther? 

Becky Lou in 

GrandniQther 'g Day 

Best Word Book Ever 



Big Bads 

and Little Beds 

The Big Honey Hunt 



Martin s D, 



Craig, H., 
& Craig, S. 

Scarry, R, 



Seymour, D* Z. 

Berenstein, S.^ 
S Berenstein, J* 



Golden Press, 1964 

(Golden Book for Kindergarten) 

Beginner Books * 1960 

St, Dennison & Co*, Inc* , 
1961 

Golden Press, 1963 
(Giant Golden) 

Wonder Book, 1965 
(Early-Start Preschool Reader) 

Random House , 1962 



The Big World 

and thg Little House 

The Cat Book 



Chlldcraft 



Krauss, R, 
Pfloog, J, 



Voluma 1— ^Poems and Byrnes 

"Rhymes of Life at Home*' 
"Poems about Pets and Groimupa" 

Volume 2™Stories and Fables 

"The House That Jack Built" 

Volinne 8— How Things Work 



Harper & Brothers, 1949 

Golden Press* 1964 
(Golden Shape) 

Field Enterprises Edueatlonal 
Corp., 1966 



The Color Kittens 



Come Play With Me 



Crunch, C runch 



Daddies , What 
They Do All Day 

'CTie Dog Book 



Brown, W, 



Watts, M. 



Kessler , E, , 
4 Kessler, L« 



Puner, H, W. 
Pfloog, J. 



Golden Press, 1958 
(Giant Golden) 

Whitman Publishing Co*, 1963 
(Giant Tell-A-Tale) 

Doubleday 4 Co, , 1955 
(Junior Books) 

Lothrop, Lee 6c Shepard Co., 
1946 

Golden Press, 1964 
(Golden Shape) 
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BOOKS 



SOURCE 



Everybody Has j Houge 
and jvgrybo dy Eats 

Grandmother and I 



A House for Every one 

The House 

That Jack Built 

The Indoor Noisy Book 

Is This You ? 

I Want To Be 



A Homamakar 



Let ^s Find Out 
About Houses 

Little Blacky a Pooy 



Little Black Puppy 

A Little House 
of Your Osm 

The Little Red Hea 

Momles at Work 

My Father Can 
Fix Anything 

House Book 

My Own Little House 
Ve^ Own Puppy 

Thm New Baby 



Greens M» M. 
Buckley, H, E, 

Miles, B. 

Fraaeonl, A* (111.) 

BrOTtts W. 

Krauss, R. , 
4 Johnson, C. 

Green, C* 

Shappj M.s 
& Shapp, C. 

Farley, W, 

Eolotow, C. 

DeEagniers, B* S. 
Millar, J, (111.) 

Merriam, E, 

Watts, M, 
Miller, J. 

Kaune, M, B» 
Deletallle, A. 



Shane, Hp, 
S Shane, R. 



Young Scott Books, 1961 

Lothrop, Lae i Shepard Co,, 
Inc*, 1964 

Alfred A* Knopf, 1958 



Harcourt, Brace and Co. , 1958 
Harpar ^ Row, 1942 
WllllOT R. Scotti 1955 

Chlldrens Press, 1961 

Franklin Watts, Inc^, 1962 

Random House, Inc** 1961 
(Beginner) 

Golden Press, 1960 

Harcourt I Brace & War Id, Inc., 
1954 

Golden Press, 1954 
(Little Golden) 

Alfred A. Riopf, 1961 

Whitman Co*, 1965 
tBlg Tell-A-Tale) 

Golden Press, 1966 
(Golden Shape) 

Follett Publishing Cq.> 1957 

Golden Press, 1966 
(Read-It-Yourstlf) 

Sljaon and Sahuitfir, 1948 
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BOOKS 



SOURCl 



The No-Bark Dog 

One Boy Lives 
faJ^ Houee 

Papa Small 

The Parr ot Book 

Patrick Will Grow 

Playful Puppy 

Sad Pay Glad Day 
Sam 

Scamp— The Adventurag 
of a Llttla Puppy " 

Tad and Nina Have 
a Happ y Rainy Day 

Thinjp a in My House 

^Is Room Is Mine 

The Thrae Bgara 

Tha Three Bears 

Three Little Kittens 
The Three Little Pigs 

The Tiny Llttla House 
Upstairs and Downstairs 
A Very Special House 



W-Ullamsoni S, 

White, F, 
Lanskis L, 
Tibor, G. 

Bond, G, B. 

Hagan, S, 

Thompson. V* L. 
Scottj A. H 

Bedford 5 A, N, 

de Angeiis M. 
Kaufman s J* 

Wright, B* R. 

Sharpe, G, (111,) 

Webbs, E, (111.) 

Masha (111.) 

Banta, M. , 

& Pempitaf , A. 

Clymer, E, 

Johnson, R* 

Krauss, R, 



Follett Publishing Co., 1962 

Miltman Publishing Co., 1965 
(Big Tell-A-Tale) 

Henry Z. Walck, Inc., 1951 

Golden Press, 1965 
(Golden Shape) 

Wiitman Publiehing Co,, 1966 
(Small World Library) 

Golden Press, 1967 
(Golden Square) 

Scholastic Book Service^ 1962 

McGraw-Hill Book Company, 1967 

Golden Press, 1957 
(Little Golden) 

Doubleday, Doran and Company, 
Inc. , 1936 

Watkins-Strathmora Co., 1963 
(Story land) 

Whitman Publishing Co,, 1966 
(Small World Library) 

Vmitman Publishing Co., 1965 
(Giant Tall'-A-Tale) 

Rand McNally a Co., 1959 
(Giant Book) 

Goldan Press, 1963 (Big Golden) 

Golden Press , 1948 
(Little Golden) 

Atheneum, 1964 

Thomas Y. Crowell Co., 1962 

Harper ^ Brothers, 1953 



EKLC 



135 



d-124 



BOOKS 




SOURCE 


What Do Mothers Do? 


Knochep N. R, , 


Whitman Publishing Co.s 1966 
(Small World Library) 


The What's Tnat Book 


Walllser, B* 


Grosset ^ Dunlap, 1964 


The Wotiderful House 


Browns M. W* 


Golden Press ^ 1960 
(Read-It-Yourself) 



FILMS SOURCE 



City Pets* Fun and Responaibillty Coronet Films 

(11 mln., b/w) 

The Naw House: Where It Comes From Coronet Films 

(11 min.s b/w) 

Qur FaKJl y Works Together (11 min., b/w) Coronet Films 



RECORDS SOURCE 



Nurser y and Mother Goose Songs (3 - 78 rpm) Bowmar Records 

The Three Little Kittens 



Sing a Son^ of Home» Nelghborhocd 
and ^QBCPUni ty (4 ^ 78 rpm) 

Songs i Helping Mother 
Fun With Daddy 
Let-s Build a House 

Soundg^rojind Us 

Sounds Around the House 

Three Little Kittens (45 rpm) 

Three Litt le Pigs (45 rpm) 



Walt Disney's Snow White 

and the Seven Dwarfs (12" L,F.) 

Songs 1 Heigh Ho 

Whistle While You Work 



Bowmar Records 



Scott, Foresman and Co, 



Golden Records 

(Enok and Record Set) 

Golden Records 

(Book and Record Set) 



Walt Disney Productions 
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SONGS 



SOURCE 



The Fires Ida Book of Children's Songs 
Winn, M, and Miller, A, (Eds*) 

Eancy Weancy Spider (p. 92) 

The Mulberry Bush (p* 172) 
(Tune for "This Is the Way") 



ully Sing — Book 1 
Hlldner, et al. (Eds.) 



Who Are You? 

(Tune for "Good Morning, 
Wc. Yellowblrd") 

The Magle of Music, Grade 1 

Watters, L, Et, et al. (Eds.) 

The Bus (p. 145) 

Music Round ^out Us 
HeUer, R. (Ed;) 

The House (p, 131) 

Music Round the Clock 
Krone, M. fV (Ed.) 

Fun to be a Helper (p* 15) 

Go In and Out the Window (p, 90) 

Tick Tock (p, 7) 

Three Little Kittens (p. 56) 

Song Flannel Board Packet 

Helping and Sharing (No. A1526) 



POEMS, FINGEWLAYS, AND ACTION VERSES 



Poems and Verses ^out the City 
Bissatt, Dt~J/ (Ed.) 

Apartment Houses (p. 23) 



Simon and Schuster, 1966 



(See Appendix) 



Concordia Publishing House, 
1961 



(See AppendlK) 
Glnn S Co. , 1965 

(See Appendix) 

Follett Publishing Co., 1964 
(See AppendlK) 

Follett Publishing Co., 1963 



David C, Cook Publishing Co. 



SOURCE 



Chandler Publishing Co*, 1968 



(See Appendix) 
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POEMS p F1NGEKPLAYS» MD ACTION VERSES 



SOURCE 



poemg and Veraea About the City (eont*) 
BlBsetts D. J. (Ed,) 

Fourth Floor! (p* 62) 

I Live Upitairs (p. 63) 

Next Door (p. 64) 

The Sidewalk Is Ity Yard (p* 65) 

Poems and Verses to Begin On 
Bissett, D, J. (Ed.) 

Everybody Says (p* 16) 

Jam (p. 31) 

Song for Supper (p, 33) 

Toaster Time (p. 29) 

Read-Together Poems 

BrownV H, A,, 4 Heltman, H, J. (Eds,) 

A Coffeepot Faee (p. 4) 

Everybody Says (p* 35) 

Mud (p. 42) 



as for Fingers and Flannel Boards 
Seotti L# B.p & Thompson, J, J, (Eds*) 



Oiandler Publishing Co., 1968 



Chandler Publiehing Co., 1967 



Here Are Mother's Knives and Forks (p, 80) 
Here's a Little Washboard (p* 82) 
Houses (p. 86) 
My Family (p. 78) 
Ten Little Clothespins (p. 83) 
These Are Grandmother's Glasses (p. 81) 
This Is a Fence (p. 85) 
This Is the Father (p. 78) 



Harper a Row, Publishers, 1961 



(See Appendix) 



Webster Publishing Co., 1960 
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POQtSp FINGEWPLAYS, MD ACTION VERSES 



SOURCE 



Rh^as for Fingers and Flannel Boards (cont*) 
Seott^ L. Bpp 4 Thompson^ J. J. (Eds») 

This la the Way (p. 84) 

Two Little Houses (p. 85) 



Webster Publishing Co*, 1960 



CHARTS AND STUDY PRINTS 



SOURCE 



Concept Builders 

Foods (No. 1201) 
Food Models in Full Color (No. FB12) 
Giant Everyday Pictures 

Keeping Clean and Healthy (No. 1162) 

Language ^ Kit A 

Picture Cards and Storiesi 

The Three Little Pigs (Unit 2) 

The Puppy and the Television (Unit 7) 

Picture Cards i 

Foods (Unit 10) 
Pets (Unit 16) 

Peabody Language Development Kit 
L7evel y/T - Stimulus Cards 

Activity Cards 
Animal Card s ^^P e t s 
Clothing Cards 
Fruit and Vegetable Cards 
Food Cards 
Household Cards 
Miscellaneous Cards™Topls 
People Cards—Family 

TeachlnR Pictures 

Cotranunity and Home Helpers (No. A890) 

Food and Nutrition (No. A1532) 



Instructo Corp, 

National Dairy Council 
Instructo Corp* 

Ginn 4 Co* 



American Guidance Service^ Inc, 



David C. Cook Publishing Co, 
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CHARTS AND STUDY PRINTS 



SOURCE 



Taaching Pictures (cotitt) 
Safety (No. A867) 
Social Davalopment (No. A1533) 



David C. Cook Publishing Co* 



FLANNELBOARD AND BIAGNETIC BOATO SETS 



SOURCE 



DMCEE Flannelboard Sets 
The Three Beaifs 
The Three Little Kittens 
The Three Little Pigs 
Willie the Weatherboy 

David C. Cook Flannelgraph Sets 

Song Flannel Board Packet 

Helping and Sharing (No* A1526) 

Ins true to Flannel Board Aids 

Arithmetic Readiness (No, 27) 

Balaneed Meals (No. 277) 

Classification (No. 36) 

Members of the Family (No. 149) 

The Negro Family (No. 132) 

Nutrition (No, 276) 

The Three Pigs (No. 152) 
Instruct^ jtognetic BQard Aids 

Magnetic Members of the Family (No, 582) 

Magnetic Pets (No. 575) 



(See AppendlK) 
(See AppandlK) 
(See Appendix) 

(See AppendlK"unlts All ^out 
Me ^ Autumn ) 

David C, Cook Publishing Co, 



Instrueto Corp, 



Instructo Corp, 
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FL^JNELBOAra AND f^GNETIC BOkW SETS 



SOURCE 



Milton Bradley Flannel Board Materials 

Domestic Animals and Pets (No. 7828) 
The Family (No. 7834) 



ACtlVXTY KITS ATO INSTRUCTIONAL GA^ffiS 



Ed-U-Cards Lotto Games 

Around the House 
"Puzzle-Lotto" Game (No. 551) 

Object Lotto (No. 127) 

The World ^out Us Lotto (No. 115) 
Inatructo Activity Kits 

The Classification Game (No. 1014) 

Ify Home and Family (No. 1033) 
Simple Object Bingo (No. 4633) 



PUZZLES AND SEQUENCE BOARDS 

Judy Puzzles 

Billy (No. 58, 9 pes,) 
Boy (No, 212, 6 pcsO 
Cat (No. 24, 11 pes.) 
Dog (No. 201, 3 pes.) 
Dog (No. 5, 13 pes,) 
Girl (No, 213, 6 pes.) 
House (No. 17, 20 pes.) 
Kitten (No. 202, 3 pes.) 
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Milton Bradley Co, 



SOURCE 



Ed-U-Cards Mfg* Co, 



Instructo Corp, 



Whitman 



SOURCE 



The Judy Co, 



PUZZLES AND SEQUMCE BOARDS 



SOURCE 



Judy Puzzles (cont*) 



The Judy Go. 



Sharing (No. 76, 21 pes*) 



Susie (No. 59, 12 pea.) 



Three Pigs (No. 47, 20 pea J 



Turtle (No. 31, 10 pes.) 




The Judy Co. 



Baking a Cake (No, QS6| 4 frames) 

Building a House (No, Q9, 12 frames) 

Choosing a Pet (No. Qll, 12 frames) 

Goldlloeks (No. Q3, 12 frmes) 

Helping Mother (No. Q70, 6 frames) 

Three Pigs (No. Q2, 12 frames) 
playskool Puzzles Playskool , Inc . 

Cats (No. 175-4, 13 pes.) 

Dog Group (No. 360-28, 18 pes.) 

For My Bath (No. 155-16, 4 pes.) 

1 Set the Table (No. 155-24, 5 pea.) 

Kitten (No. 275-20, 14 pea.) 

My Baby Pets (No. 155-14, 4 pes.) 

Old Woman In the Shoe (No. 18S-15, 16 pea.) 

Three Bears (No. 185-10, 20 pes.) 

Three Pigs (No. 360-22, 21 pes.) 
Slfo Puzzles Sifo Co. 

Carpenter^a Tools (No. lH5j 6 pes,) 

Children's Pets (No. 7H0, 5 pes.) 
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PUZa.ES AND SEQUENCE BOARDS 



SOURCE 



SifQ Puzgles (contf) Sifo Co, 

Kitty (No. 24T8, 9 pes,) 
Old Woman In the Shoa (No* 11M6^ 23 pes.) 
The TOrae Bears (No, 4M8, 16 pes,) 
Three Little Piga (No, 2M8, 23 pes,) 



GONSTRUCTION MATERIALS 



SOURCE 



American Plastic BrickB (No, 730) 
Hammer Nail Set (No, 511) 
Kindergarten Blocks (Noa. 610, 615, 620) 
Kinder School Blocks 



Playskool, Inc, 
Playskoolp Inc, 
Playskooli Inc, 
Sifo Co, 



MODmS AND DRAMATIC ACTIVITY MATERmS 



SOURCE 



Bend able Rubber Family 
(No, B492--Negro) 
(No, B292~White) 

Doll house and furniture 

Door Knob Telephone (No, 488) 

Dress^up clothes ^ male and female 

Housekeeping Center i 

stove, refrigerator, sink, table, chairs, 
dishes, ironing board and iron, doll bed 
and dolls, full-length mirror, etc 

Judy Story Sets 

Judy's Friends (No. ST-1) 

Negro pMily (No, ST-11, small models) 
(No. 911, large models) 



Creative Playthings, Inc, 



Playskool, Inc, 



The Judy Co. 
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MODELS MD DR^iATIG ACTIVI'n MATERIALS 



SOURCE 



Judy Story Sets (cont.) 

White Family (No# ST-2, imall models) 
(No« 912p large models) 

Paper dolli (families) 

Rubber Family Hand Puppets 
(No, G550-*Negro) 
(No, G450— White) 

Telephones (out--dated models) 

Vinyl Baby Polls 

(No. D267 j D197--Negro) 
(No. D266j D198-^-White) 

Wood bench and tools 

Wood Laundry Set (No, Q135) 



The Jndy Co* 



DmONSTRATION MATERIALS MD EQUIPffiNT 



Creative Playthings* Inc. 

Bell Telephone Co, 
Creative Playthings, Inc. 



Creative Playthings* Inc, 



Activities 

D^l Construction materials— bricki stone, cement bloek* wooden board 

D-4 Drmatization props for "The Three Little Pigs" story — brick, 

bundle of small sticks, bundle of straw 

D-6 Film projector (16 tm) 

F-2 Dramatisation props for "The Three Bears" story^ — bowls, spoons, 

chairs, towels or blankets, pillow, apron, neektie 

G-4j G-8 Pots and pans, cooking utensils 

G-5 Equipment and utensils for preparing potatoes in several 

different ways 

G-6 , Empty food containers for model refrigerator 

G-7_ G-8 Objects and utensils used at the sink, and objects and food 
G-^10 containers which would be stored in a kitchen cabinet 



G-^12 



Collection of household objects which make a sound 
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DEMONSTRATION MATERIALS AND BQUlKm 



Activities 






I-l 


Film projeetor (16 Mi) 




1-3 


Equipment and supplies to houseclean classroom 




J-1 


Film projector (16 tm) 






Dramatization props for "The Three Llttla Kittens" 
pairs of mltteni, apron ^ elptheallne, clothtspinsp 
pie pan 


story^-three 
wash basin ^ 



TEACHER^MADE MATERIALS 



Activities 

A-1, 
A--3, A-'A 

A-3, 
A-5, B--1 

D*4 



E-1, 
E-2, E-3 

F--1 



F-2 
J-6 



Wall Display: Pwiily 

Photographs of Aildren's famillei 

Wall Display: House 

Flannelboard Story Sets "The 
Three Little Pigs" 

Dramatization propi — ^plg masks 
and tails 

Wall Display I House (additions) 

Doll house (to be made with the 
children) 

Flannelboard Story Set; "The 
Three Bears" 

Patterns of pets for crayon 
rubbings and pasting activity 

Flannelboard Story Seti "The 
Three Little Kittens" 



SOURCE 



(Sae Appendix) 

(See Appendix) 
(Sea AppendlK) 

(See Appendix) 



(See Appendix) 
(See Appendix) 

(See Appendix) 

coloring books * 
animal stencils 

(See Appendix) 
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PUBLISHERS 



Abelard^Schuman, Ltd. 
62 West 45th Street 
New York, New York 10003 

Abingdon Prese 

201 8th Avenue South 
NashviXla, Tennesaee 37203 

American Book Company 
450 West 33rd Street 
New York, New York 10001 

Afflerlcan Guidance Service, Inc. 
Publisher's Building 
Circle Pines » Minnesota 55014 

Atheneum Publishers 
122 E, 42nd Street 
New York, New York 10017 

Beginner Books, Inc* 
Educational Department 
Random House School 6t 
Library Service , Inc, 
(Seel Random Houses InCi) 

Benefic Press 

1900 Narragansett 
Chicago, Illinoia 60639 

Big Golden 

(See: Western Publiehing Co*) 



John Day Company 
62 S. 45th Street 
New York, New York 10036 

Doubleday and Company, Inc* 
511 Franklin Avenue 
Garden Cityj New York 11530 

E, P. Dutton & Company p Inc. 
201 Park Avenue South 
New York, New York 10003 

Educational Reading Service 
last 64 Midland Avenue 
Paramus, New Jersey 07652 

Encyclopedia Britannlca^ Inc* 
425 North Michigan Avenue 
Chicago, Illinois 60611 

Field Enterprises Educational Corp, 
510 Merchandise Mart Plaza 
Chicago, Illinois 60654 

Follett Publishing Company 
201 North Wells Street 
Chicago, Illinois 60606 

Glnn ^ Company 
Statler Building 
Back Bay P* 0, Bok 191 
Boston, Massachusetts 02117 



Chandler Publishing Company 
124 Spear Street 
San Prancisco^ California 94105 

Chlldrens Press, Inc* 

1224 West Van Buren Street 
Chicago, Illinois 60607 

Coward'^McCann , Inc . 

200 Madison Avenue 

New York, New York 10016 

Thomas Crowell Company 

201 Park Avenue South 
New York, New York 10003 



Golden Press, Inc* 

(Seel Western Publishing Co,) 

Golden Records 

250 West 57th Street 
New York, New York 10019 

Grosset & Dunlap, Inc. 
51 Madison Avenue 
New York, New York 10010 

E* M, Hale and Company 
1210 South Hastings Way 
Eau Claire, Wisconsin S4701 
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fUBLISHERS 



Har court. Brace ^ World, Inc. 
757 3rd Avenue 
New York, New York 10017 

Harper 4 Row Publishers 
49 East 33rd Street 
New York, New York 10016 

Hastings House Publisher, Inc, 
10 East 40th Street 
New York, New York 10016 

Hayes School Publishing Company 
321 Pennwood Avenue 
Wilkinaburg, Pennsylvania 15221 

Houghton Mifflin Company 
2 Park Street 

Boston, Massachusetts 02107 

Alfred A, toopf. Inc. 
(Sees Random House) 

J. Bt Llpplneott Company 
East Washington Square 
Philadelphia, Pennsylvania 19105 

Lothrop, Lee & Shepard Co* ^ Inc. 
381 Park Avenue South 
New York, New York 10016 

The HacMillan Company 
866 Third Avenue 
New York, New York 10022 

Edward B# Marks Music Corp, 
136 West 52nd Street 
New York, N^ York 10019 

McGraw--Hill Company, Inc. 
Princeton Road 
Highstown, New Jersey 08520 

Melmont Publishers, Inc. 
Jackson Boulevard & 
Racine Avenue 
Chicago, Illinois 60607 
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aarles Et Merrill Publishing Go, 
1300 AliOT Creek Drive 
Coltunbua, Ohio 43216 

Willim Morrow 4 Company 
105 tfadlson Avenue 
New York, New York 10017 

Parents' Magaiine Press 
52 Vanderbilt Avenue 
New York, New York 10017 

Piatt & Hunk 

Division of Child 
Guidance Products, Inc* 
1055 BronK River Avenue 
Bronx, Nw York 10472 

G. P* Putn^'s Sons 

200 Madison Avenue 

New York, New York 10016 

Rand McNally 4 Company 
Box 7600 

^icago, Illinois 60680 

Random House, Ino* 

201 East 50th Street 
New York, New York 10022 

Scholastic Book Services 
50 West 44th Street 
New York, New York 10036 

Scott, Foresman and Company 
1900 East Lake Avenue 
Glenview, IlllnQls 60025 

William R. Scott, Inc. 
333 Avenue of Americas 
New York, New York 10014 

Science Research Associates s Inc. 
259 East Erie Street 
Chicago, Illinois 

Charles Scribner's Sons 
597 Fifth Avenue 
N^ York, New York 10017 
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PUBLISffiRS 



Silver Burdett Publishing Company 
250 James Street 
Morristovmt Jersey 07960 

Simon & Schuster, Inc. 
630 Fifth Avenue 
New York, New York 10020 

Sumny-^Birchard Company 
1834 Ridge Avenue 
Evanston, Illinois 60204 

Taylor Publishing Company 
Box 597 

Dallas, Texas 75221 

The Viking Press 
625 Madison Avenue 
New York, New York 10022 

Henry Z. Walck, Ine. 
17-19 Union Square 
New York, New York 10003 

Franklin Watts * Inc. 
575 Lexington Avenue 
New York J New York 10022 



Webster Division of McGraw-Hill 
(Formerly Webster Pybltshing Co*) 

Manchester Road 

Manchester, Hiasoucl 63011 

Western Publishing Company, Inc. 
850 Third Avenue 
New York, New York 10022 

Albert Whitman & CoUtpany 
560 West Lake Street 
Chicago, Illinois 60606 

Whittesey House 

(See I McGraw-Hill) 

Wonder Books, Inc* 

(See: Grosstt S purilap, Inc,) 

Young Scott Books 

(Seel William R* Scott, Inc.) 



RECORDS AND FIl^ 



Bo^ar Records 

10515 Burbank Boulevard 
North Hollywood, Calif* 91601 

Capital Publishers Co.^ Inc. 
BoK 235 

Washington, D. C. 20O15 

Concept Racorda 
P. 0. Box 524P 
North Ballmore, Long Island 
New York 11710 



Cornell University Rteords 
124 Roberts Place 
Ithaca, New York 14850 

Coronet Films 
Coronet Building 
Chicago, Illinois 60601 
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J^UFACrURING GOlffMlES FOR INSTRUCT iONAL I^TERI^S 



Milton Bradley Company 
Springfield, Maes. 01101 

The Continental Press j Inc. 
Elizabethtownp Pa. 17022 

David C. Cook Publishing Co. 
850 North Grove Avenue 
Elgin, Illinois 60120 

Creative Playthings 

Princeton^ Jersey 08540 

T, S, Dennlson 5t Company, Inc. 
5100 West 82nd Street 
Minneapolis j mnnesota 

Educational Teaching Aids Dlv 
159 West Kln^ie Street 
Chicago, Illinois 60610 

Genergr.l Learning Corporation 

3 East 54th Street ^ . ^' 

New York, New York 10022 . 

Grade Teacher 
23 Leroy Avenue 
Darien, Connecticut 06820 




The Judy Company 

310 North Second Street 
Minneapolis s Minnesota 55401 

Instructo Corporation 

Paolls Pennsylvania 19301 

National Dairy Council 
111 North Canal Street 
Chicago, Illinois 60606 

Playskool (Research) 

3720 North Redzie Avenue 
Chicago^ Illinois 

Society for Visual Education, Incs 
1345 Divers ey Parkway 
Chicago , Illinois 60614 

Teaching Resources, Inc. 
100 Boylston Street 
Boston j Massachusetts 02116 
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Append in 

WALL DISPLAY I FAMILY 
Activities A-1, A-3, A-4 



Sketch of Family 




Suggeste d Materia ls for Family Wall Display 

butcher paper (figures) 

tempera paint — red (father's shirt) 

dark blue (girl's skirt) 

light blue (girl's blouse) 

dark green (boy-s pants) 

light green (baby's playsult) 

yellow (boy's shirt) 

purple (mother's dress) 

brown (father's pants) 

white (trim on clothing, baby's shoes) 

Suggested Procedu re for Making Family 

1, Dray dressed figures on butcher paper. When drawing the clothings 
include eKamples of collars, cuffSt pockets , ruffles ^ zippers » 
belts j buttons. Make figures as close to life^siEe as possible, 

2, Paint figures* 

3, Cut out the figures and mount on wall with masking tape curls* 



150 



d-139 



SONGs "Good Morning, Mr. Yellowbird" 
Activity 

Soiirce of Tune 

"Who hx& You?" 

Joyfully sing Book ^ (p, 52) 
Hildner, V,, et, al, (ids,) 
Concordia Publishing House ^ 1961 

Words f or Song 
Verse ^ 

T: Good irorning, Mr, Yellowbird Yellowbird, Yello^bird, 

Ti Good morning, Mr, Yellowbird^ 

Ti And v?ho are yon? (teacher points to a child) 

Versa 2^ - 

Ci My name is Vincent Taylor , Baylor, Tayl or , (child sings ov;n nma) 
Ct My name is Vincent Taylor, 

Ci And who are you? (child points to another child who sings verse 2z 

"My nme is . • 

Continue the song iintil eaoh child and taaohar has had a turn to 
sing his name * 
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POEM I "iverybody Says" 
Activity 



Source of Poein 



Read-'Tog ether Poems (p, 35) 

BrDwn^ h., & Heltmari, H. J, (Eds*) 
Harper & Row^ 1961 
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Words for Poexn 

TeaGher or All: Everybody says 

Child I 1 Look just lika my mother, 

Teacher or Alii Everybody says 

Child: I'm the image of Aunt Bee, 

Teacher or Alli Everybody says 

Child: My* nose im like my father's^ 

Alli But I want to look like me. 

Dorothy Aid is 
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WALL DISPLAY j HOUSE 
Actlv^lties G*I, C-2 



Sketch of Hoase 
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Suggested Materials for Hoase Wall Disp la y 

butcher paper, corrugated paper, or construction paper — about 3' x 3* 

for main section 
cf hotise 

construction paper (windows, door, chimney) 

paint for square section of housa and roof if butcher paper or 
corrugated paper is used 

Suggested Procedu re for Making House 

1. Construct the house so that it will illustrate three basic shapes i 

triangle — - roof 

square — house (large), windows (small) 
rectangle — door (large) chiinney (small) 

2. Cut the main section of the 'house and a roof to fit, 

3. Paint and decorate the house to resemble a house in which your 
children might live ibriok, woodj cernent block) . 

4. Place the house oxi^.^^k^g^l.^iMinq masking tape curls. 

^ '^^^ I 

5. Add the door^ chrmnay^and windows if thesa parts were not added 
in Step 3. (More parts vrill be added to the house in E. ) 
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ACTION SONG I ''The House" 
Activity C-1 



Source of Song 

Music Round About Us (p. 131) 
Heller, R. (Ed,) 
Foilett PubLishing Co,, 1964 



Words fo r Song 

This is the roof of the house so good * 
These are the walls that are made of wood. 
These are the windows that let in light. 
This is the door that shuts so tight. 
This is the chimney straight and tall. 
What a good hovse for us , one and all . 

Suggested. Actiona for Song 

Roof i Hands up^ finger tips touching, bottom of hands spread apart. 

Walls I Hands up parallel* 

Windows I ThujiOris touching, index fingers up. 

Door: Hands parallel with thumbs touohingi bring fingers of both 

hands together on tight . 

Chimney t Hands clasped, one index finger up. 

Good I Nod head. 
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POEM I "Apartaiant Houses" 
Activity D"3 

Source of Poem 

PoeniB and Verses A^ut the City (p, 23) 
Bissett, D/ J, (Ed.) 
Chandler Publishing Co., 1968 

Words for Poem 



Apartinent houses on our street 
Stand side by side* 
Soma of them are narrow , 
Some are wide* 

Some of them are low? 
Soma are high; 
Some of them have towers 
That reach into the sky. 

All of them have windows/ 
Oh* so many I 
There is not one house 
That doesn't have any, 

James S, Tippett 
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FIMNELBOARD STORY SETi "The Three Little Pigs" 
Activity D-4 



Source of Patterns 



Mrs. June MlLler 

DARCEE L«ad Tmohet^ Canter Director 



Suggested tot erials 

patterns — ^pig* tails jacket, wolf ^ straw houses stick houses brick 
house, roofs pot, flames and sticks (fire) 

felt— tan (pigs and tails) 

light brown (stick house) 

dark brovm (wolf ^ sticks for fire) 

red (jacket, brick house, wolf's tongue) 

green (jacket) 

blue (jacket ) 

yellow (straw house) 

orange (flames for fire) 

black (pot) 

felt p€n™fine tip (trim on figures) 

straw (straw house) 

twigs (stick house) 

white glue 

scissors 



Suggested Procedure for Making Story Set 

1, Cut^ 3 pigs, 3 tails (tan) 

3 jackets (rad^ green, blue) 
straw house (yellow) 
stick house (light brown) 
brick house (red) 



roof for brick house (black) 
wolf (dark brown) 
sticks (dark brown) 
flames (orange) 
pot (black) 



2, Glue: tails and jackets to pigs 

roof to brick house 
flame to sticks 

3, Draw features and trim on pigs, wolfs and houses 

4, Gluei small twigs to stick house 

pieces of straw to straw house 
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Pacterns for "The Three Little Pigs" Story Set 
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Pac terns for '^he Thr ee Little Pigs'* Scory Set: 
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ACTION SONG^ ^^Th© Bus** 
Activity D-7 



The Magic of Mugic—Grade 1 (p, 145) 
Wattera, L. at al. (Eds,) 
Ginn & Co* , 1965 

Word^-; fur Song 

The people on the bus go up and downj up and downs up and down. 
The people on the bus go up and downj all through the town. 

The wheels on the bus go round and round ^ round and rounds round and round, 
Tlie wheels on the bus go round and round, all through the town. 

The horn on the bus goes toot-toot^toot ^ toot--toot-^toot i toot'-toot-toot. 
The horn on the bus goes toot-toot'-toot , all through the town. 

The money in the box goes ding-ding-ding, dlng-ding-dings ding--ding-ding. 
The money in the box goes dlng-ding-dings all through the town. 

The wiper on the glass goes awish-swlsh-swlsh , awish-swigh-^swiah, 

swish- swish" swish. 
The wiper on the glass goes swish-awish-swish, all through the town. 

From SINGING ON OUR WAY of Our SinglAR World aeries, 
Copyright, 1959, 1957, 1949, by Ginn and Company. 
Used with pertniaslon* 

Suggested Actions for Song (DARCEE) 

Up and downi Move body up and down. 

Round and rounds Roll hands. 

Toot: Move hand as though striking a horn on a steering wheel. 

Swishi Move forearm back and forth like wipers. 

Additional Ve rses (DMCEE) 

The babies on the bus go w^-wah-wah . , , 

The driver on the bus says, "Move on back" . . * 

The people on the bus go in and out , . . 
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mi DISPLAYi HOUSE 
(additions) 

Activitias E-L, E-2p 
Sketch of Houae with Addl t 1 one 




Suggested Materials £oy Hoiisa Mdltions 
conitruction pipa^ 
buteher papsaf and paint 

Suggested Proeeduye ffor Makiiig House Mditiofts 

The following parts ahoiild be made to addl t© the wall before and 
durliig activ^itles the children (chscic m-lf E-3) i 

fotiiidation yard — lavn 

steps flower had area 

shiatters jfence 

witidQw el lis sidawalk 

rain?!pout garage or carport 

door kiiQb driveway 

mailboK car 

2 , Use colors whLoh bath GompltTOent the color of the house and add 
variety to the totaB l^splay , Try to inoltida the following 
cDlors in the dlaplwi* red, y^Silaw, blue^ greeii^ prange, purple^ 
brown, black, whtt^^^irk and light ihades of oolora* 
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FLAMELBOABD STORY SIT: "The Three Bears" 
Activity t-2 



Source of Patterns 



Mrs, Jutti Miller 

DARCEE Lead Teacher, Center Dlractor 



Suggested Materials 

pat tarns — bears and cLothingp Goldilocks and clothliigs bowls, ehairs, 
beds, stairs 

felt— EBedlum browti (bears) 
craam (Goldilocks) 

oraage <Fapa Bear's pants, bc^l, chair ^ bad) 
Bt^en (Mafta Bear 's, skli/t^ bo^l, chairs bed) 

yellow <Baby Bear's suit, bwlj chair, bed, Goldtlocks* hair. 

Papa Bear's tieaktle) ■ 
black (atatraj'^aoldllecks' ihoes) 

white (Hatna Bear*s aprDn and hat, Papa Bear's collar, 
Goldilocki* Bocki) 

scissors 

felt pen^ — ^fine tip (faces and trim) 
white glue (elothiiig) 



Suggested Procediire for Making Story Bet 

1. Cut: 3 bears CiBedl™ brown) 

Papa Bear's pantSs bo^l, chairs bed (orange); necktie (yellow); 
collar (white) 

blama Bear's eklrtp bo\?lj chair, bed (graeti) | apron, hat (white) 
Baby Bear's suit i bwl^ chair, bad (yellow) 
GDldllocka (cream) 

GDldilocks' dress (bliae)^ socks (white), shoes (black), 

hair (yellow) 
stairs (black) 

2* Glues clothing to bears 

clothing .^TiS hair to Goldilocks 

J, Drawl faces on bears and Goldilocks 
trliD on clothing 
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Patterns for "The Three Bears" Story Set 
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ACTION $omi "The Mulberry Bush" 
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Activities G-12, 1-3 



Sourca of Song 

3^ Fireside Book og Chllearen ' 8 Songs (p. 172) 
Winn, M., fi Miller, A. (Eds.) 
Simon and Schuster, 1966 



Words for Song 

Here we go round the mulberry bush, the inulberry bush, the mulberry bush, 
Here we go round the mulberry bush, so early in the morning. 

This is the way we wash our clothes, wash our clothes, wash our clothes. 
This is the way we wash our clothes, so early Monday morning. 

This is £he way we iron yi^y clothes, iron our clothes, iron our clothes. 
This IS the way we iron our clothes, „^o early Tuesday morning. 

This is the way we scn^ the floor, scrub the floor, scrub the floor. 
This is the way we scru^,the floor, so early Wednesday morning. 

.J ■ ' * 

This is the way we swee^lhef ^ou^e , sweep the house, sweep the house. 
This IS the way we swe#ftfcijyse, so early Thursday morning. 

This is the way we make a cake, make a cake, make a cake. 
This is the way we make a cake, so early Friday morning. 

This is the way we brush our hair, brush our hair, bimsh our hair. 
This is the way we brush our hair, so early Saturday morning. 

This is the way we go to church, go to church, go to church, 
This is the way we go to church, so early Sunday morning. 
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FLANNELBOARD STORY SET I "The Threa Little Kittens" 

Activity J-e 



Sotiyce of Patterns 

Mrs. June Miller 

DARCEE Lead Teacher, Center Director 



Sugges ted Materials^ 

patterns—mother cats kitten^ large dressj apron j small dressp panta, 
scrub board p waahtub, pie 

felt—gray (mother eat, 1 kitten, pie) 

white (2 kittens, collars and cuffs, apron) 
medium brown (1 kitten, washtubi scrub board, pie crust) 
blue (kitten's dress, kitten's panta, water in tub, 1 pair 
mittens) 

red (kitten's dress, 1 pair mittens) 
yellQW (kitten's dress, 1 pair mittens) 
purple (mother cat's drese) 

yarn— 8", light weight (clothesline) 

scissors 

felt pen^fine tip (faces and trim) 
white glue 



Sup^ested Procedure for ttoking Story Set 

1, Cuts uiother cat (gray) 

4 kittens (1 gray, 1 medium brown, 2 whits) 

There are four kittens in thia story set| however, 
only three should be used when the story Is told. 
The white kitten in the blue dress and the white 
kitten in the blue pants are interchangeable. The 
set can be used either with three girl klttene or 
with two girl kittens and one boy kitten. 

mother cat's dress (purple) and apron (white) 

3 small dresses (red, yellow, blue) 

3 palr^ mittens (red, yellow, blue) 

1 pair pants (blue) 

collars and cuffs for dresses (white) 

scrub board, wash tub, and pie cruit (medium brown) 

water (blue) 

pie pan (gray) 

8" piece of lightweight yarn for clothesline 
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Suggested Procedure for Making Story Set (contO 

2. Gluei collars and cuffs to dresses 

apron to purple dress 
purple dress to mother eat 
red dress to gray kitten 
yellow drees to brown kitten 
blue drees to 1 white kitten 
blue pants to 1 white kitten 
pie crust to pie 
water to washtub 

3. Draw- faces on cat and kittens 

trim on clothings pie, washtub ^ scrub board 



Patterns for "llie Three Little Kittens" Story Set 
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Patterns for "f he Three Little Klct.ens" Story Set 
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